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FOREWORD

This Home Economics syllabus is designed for the use of school

administrators, home economics supervisors, and teachers of home

economics in organizing within the public schools of Pennsylvania

courses of study and curriculums in that phase of education that

centers around the liome and its activities. Its purpose is to serve

as a guide in analyzing the type groups of pupils that home econ-

omics is to serve in a particular school or schools ; in analyzing the

pupil needs of these various groups; in determing upon aims and

objectives for each group and in setting up elementary foundation

courses and additional courses and curriculum for more advanced

work in home economics education.

The syllabus also contains an extensive list of topics out of which

can grow activities or projects to be carried on in the home, the

school, and the community. The purpose of this topical outline is

to aid the teacher in organizing a course of study that is adapted to

the interests, abilities, and needs of the pupils.

Definite ])roblems and projects are included in this syllabus, with

the hope that they will assist the teachers in setting up unit-year

foundation courses. They are designed to meet the needs of both

rural and urban groups, and are to be so organized that each year

of work will include subject matter covering all phases of home mak-

ing. Suggestions are given for building upon these unit-year founda-

tion courses additional coiirses and curriculums in both general and

vocational home economics for advanced students.

The syllabus was prepared under the direction of Mr. L. H. Dennis,

Depxity State Superintendent, by the Home Economics Syllabus

Committee, consisting of Miss Helen J. Dodge, Chairman, in charge

of Home Economics Division; Mrs. Anna G. Green, State Super-

visor of Home Economics ; Miss Lu M. Hartman, State Supervisor

of Home Economics; Miss Edith J. Chase, Head of the Home Econo-

mics Department, the Pennsylvania State College; Miss Ada Z.

Fish, Head of the Art and Home Economics Department, the Wil-

liam Penn High Scool, Philadelphia; Miss Irene McDermott, Di-

rector of Household Economy, Pittsburgh; and Miss Mary Palmer,

County Supervisor of Home Economics, Chester County, Pennsyl-

vania.

FEANCIS B. HAAS,
Superinteyndenf of Pnhlic Tnstructior)

.
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HOME ECONOMICS EDUCATION

Specific educatioH for girls (Did xvoinen. It is only quite recently

that society lias begun to consider seriously the problem of providing

specific education and training for the girls and women who are

carrying on activities in the field of home making. To be sure,

courses dealing with problems relating to home activities have for

years been oifered in elementary and secondary schools. But it is

to be regretted that many of these courses have been "didactic in-

strnction in home economics" given to girls in the early years of

their school life with the idea of preparing them for a vocation which

many of them will not take up for a long intervening period of years.

Recent studies revealed the fact that eight or nine out of every ten

girls and women assume the responsibility of home making at some

time in their lives, but these studies also rev^ealed the fact that six

out of every ten young women follow a gainful occupation of some

kind during the period of from sixteen to twenty-four years of age

before taking up the vocation of home making.

There are in the state of Pennsylvania according to the 1920 census

figures 2,429,854 girls and women between the ages of ten and forty-

five. Approximately eighty-five per cent of this number are now
or will in the future be assuming full or part responsibility in the

vocation of home making. In other words, 2,065,37-5 of these girls

and women will be one of the chief guiding forces in molding the

child life of the state,—in laying the foundation of the future citizen-

sliip of the state by helping to shape the ideals and attitudes of its

girls and boys. This situation places before all school officials a

real problem in providing education and training for the girl and
v.'oman power of the state, many of whom will follow a gainful oc-

cupation outside of the home before taking up the vocation of home
making.

Purpose of 81/11(11)1(8. This syllabus is written as a basis for organ-

izing within the public schools of Pennsylvania courses of study and
curriculums in that phase of education that centers about the home
and its activities. It is to be used by supervisors and teachers of

home economics as a guide in analyzing the type groups of pupils

that home economics is to serve in a particular school or schools;

in analyzing the pupil needs of these various groups ; in determining

upon aims and objectives for each group ; and in setting up elemen-

(5)
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liivy fouudatiou euurses unci cidditiunai courses aud curriculums for

more advanced work in home economics education on the basis of

pupil needs.

Terminology. There are mauy different terms being used in Penn-

sylvania to refer to the held of education that relates directly to

the home, and there are many different interpretations of these terms.

In some centers the term domestic science is used to cover the en-

tire field of education for the home ; in others it is used to cover

only that part of the field that deals with foods and cookery, and the

care and management of the home ; in still others it is used to mean
only cooking. Likewise tlie terms household economics, domestic

economy, and domestic arts, are used to refer to the whole and to

parts of the field, and the terms household economy, household arts,

home making and home economics are used to refer to the entire

field. This wide use of terms often results in confusion. It is sug-

gested by the home economics syllabus committee, that was called

into conference by the State Superintendent of Public InstnictioU;

that since the term "home economics" is the one that has been most

broadly accepted throughout the country to refer to the whole field

of education for the home, this torni.be also adopted for general use

in Pennsylvania. The term home economics, therefore, will be used

ill tills syllabus to refer to tlie whole field of education that centers

about the home.

There are two types of home economics education. One type is of

a practical arts nature, and should be included as a part of general

education, and is spoken of as general home economics. The other

type is vocational in nature and should be included in the education

of those girls and women Avho have a specific vocational purpose in

taking the work,—namely, vocational competency. This type is

spoken of as vocational home economics.

Use of other terms. In a publication of the Bureau of Education,

Washington, D. C. entitled "Vocational Secondary Education" and

published in 1916, the committee on terminology suggested the term

"household arts" for use by all schools whether elementary, second-

ary or college where the typo of instruction in home economics, the

content of courses, and the aims of the pupils are for general know-

ledge aud general appreciation purposes.

This committee also suggested the use of the term "vocational

home making'' for that type of education Avhich prepares girls and

women for performing efficiently and on a vocational basis the many
occupations of the home.

There has been a general tendency in educational circles to use

the above terminology, that is, to use tlie term "household arts"

\
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synonomously with or in place of the term general home economics,

and to use the term "vocational home making" or simply "home mak-

ing" synonomously with or in place of vocational home economics.

Up to within the past year, in Pennsylvania, the term "household

arts" was used to designate the vocational departments in home

economics Avhich were established in urban centers, under the State

and Federal Vocational Educational Act, while the term "home

making" was used to designate the rural centers, under the State

and Federal Vocational Educational Act. The term "household

arts" is also used by many centers in the State, that are offering

work in home economics on a general education basis.

Inasmuch as there has been this Avide difference in the vise of terms,

it has seemed best for clarity as well as for purposes of administra-

tion to use the term "general home economics" and "vocational home
economics" Avhen referring to the two types of home economics edu-

cation. Some schools may prefer to adopt or continue to use the

term "household arts" in place of general home economics, and to use

"home making" in place of vocational home economics. This syllabus

uses the term home making interchangeably with the term vocational

home economics.

Ifeed for instruction in Jtonie economics. Realizing that at least

eight out of every ten girls will /eventually take up one of the

most fundamental and complex of all vocations, and that approxi-

znatelj^ six out of ten will follow another vocation prior to becoming

a home maker, many thinking people in educational Avork are in ac-

cord in feeling that instruction in the arts of the household should

have a prominent place in the school education of every girl be-

cause of its "importance to her and to others whose Avelfare may be

directly in her keeping." Every girl lives in a home of some kind,

and should participate to a greater or less extent in the activities

of this home. CoxTrses in general home economics should help her to

live Avell in her home and in her community, to become a better

citizen, and to appreciate the finer things in life. These courses

should contribute directly to increasing in each girl a feeling of her

responsibility in promoting the Avelfare of society of which she is a

part. Education of this nature is one phase of the social insurance

which she takes out in behalf of the nation. It should be such, there-

fore, as to meet the needs common to all girls regardless of their

future occupations.

The majority of girls who enter wage earning occupations directly

from school remain in them for only a few years and then enter

upon the vocation of home making. The elementary and secondary

3kk
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schools offer "the only assured opportunity to prepare for that life-

long occupation, and it is during this period that they are most

likely to form their ideals of life's duties and responsibilities.***

Work which is carefully designed to develop capacity for, and in-

terest in, the proper management and conduct of a home should be

regarded as of importance at least equal to that of any other

work.*** Pupils should be led to respond to present duties and, at

the same time, their interest should l)e aroused in problems of adult

life. With present duties as a point of departure, home making

education should arouse an interest in future home making activi-

ties and with that interest as a basis give the training necessary."*

I*]very girl or woman Avho takes up the vocation of home making

should have education and training for her life work just as the

engineer, the mason, the nurse, or the farmer should have training

for his or her chosen profession. The woman in the home, though

not on a sahiry basis is contributing service of value to the economic

world. By means of organized courses of instruction she should

be helped to do a better piece of work than she can do through the

"pick up'' training which she gives herself. It is now a recognized

fact that "the standard of llie civilization of a nation is deterniinea

by the average standards of living in its homos."

Sco-pc of home acoiioiiilch: Altogether too frequently in the past

teachers and educational administrators have placed a limited

interpretation upon home economics education, and have thought

of it as cooking and sewing. In so doing they have excluded a great

wealth of material which has a very valuable contribution to make

in bringing girls and Avomen to a fuller realization of their respon-

sibility in creating better homes.

The subject of home economics includes a study of foods in rela-

tion to health, their composition, selection and purchase, their pre-

paration and service, the planning and serving of meals, the use of

foods in the body, the preservation and storage of foods, the home

and commercial production of foods: a study of clothing problems

such as the selection and purchase of ready made articles and gar-

ments, the construction of articles and garments in the home and

in shops, the production of textile materials and their use, the de-

signing of articles and garments, the laundering of articles and

garments, the selection of suitable and becoming clothing; a study

of problems that relate directly to the home and the family such as the

care and management of the home, household engineering problems,

the selection and purchase of furnishings for the home, the selec-

tion, purchase, and building of houses, the care of children in both

Bureau of Kducation Bulletin, 1918, No. ,35~-"Cardinal Principles of Seeonflary Education."
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their pliysicaL and mental life, the care of sick, the social life in

the home, hospitality, amusements for the family, and the relation of

the home to community life.

Relation of home economics to the elementary school program.

* The introduction of the subject of home economics, for by far the

great majority of girls, should come at the opening of the seventh

grade.

The foundation for this work should be laid in the first sis gTades

of the elementary school not in instruction in home economics, but

in the elementary industrial arts program. For the gTeat majority

of boys and girls in the first six grades, the elementary- school cur-

riculum should include an elementary industrial arts progTam
which should be the same for boys and girls. In this program there

• should be, of course, many phases of precaution work drawn from

the fields of food, clothing and shelter, and there should be included

many simple projects, drawn from the arts of the household, which

boys and girls will elect and which will very definitely play a part

in contributing to worthy home membership. This practical arts

work should be of such nature as to meet needs common to all

boys and girls. It should cover a wide range of practical activities

to be performed in the home, and boys and girls should be together

for instruction, discussion and group projects to be performed in

;
school.

To segregate our girls throughout the entire educational system

f
for instruction in all that relates to the arts of the household would

be making a very serious mistake. If this Avere to be our program,

where would our boys be educated for responsibilities in their

homes? It is essential that boys too shall receive instruction which

will enable them to be contributing members of family groups. They

have a rightful claim on knowledge which Avill enable them to live

happier and more helpful lives in their homes. Should not men and

women together understand i^roblems in home making and be able

to work together iu building their homes? In the biggest, broadest

kind of a democracy, every individual is a contributing member,

—

a worker. Likewise in the broadest kind of a cooperative family

group each individual is contributing service and is working for

the welfare of the members of the family group and for the mem-
bers of society. It is incumbent upon each member of the family

to assume some responsibility, to discharge some duties, to be a worli-

er, a contributor, under all circumstances, unless incapacitated by ex-

treme youth or sickness. Home economics teachers in a school sys-

tem should cooperate with elementary school teachers in selecting
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the subject zuatter aud the Vciriuus activities or projects relating

to foods, clothing and shelter which concern boys as well as girls.

They should then give active assistance to the staff in the element-

ary school in making a place for as much of this subject matter

and as many of these activities as can be embodied in the element-

ary industrial arts program in the various grades.

Boys as well as girls need to know of the sources of food mate-

rials; of what foods go together well for a luncheon or other meal;

of table service and behavior; of why we should air our winter

clothing; of the sources of textile materials; of the qualities and

costs of these materials ; of the production and manufacture of ready

made suiis, hats, shoes, and other types of clothing; of the history

of the development of the textile industry and problems of sanita-

tion, heating, lighting, planning, furnishing and cai'ing for a home.

Girls as well as boys need to knoAV of the materials of which houses

are built; of the local sources of building materials. And girls too,

need to make visits to the lumber yard, the hardware store, the

brick yard, the cement plant, the cold storage plant; to houses that

are being built, in order that they too may observe aud study car-

penters, electricians, paper hangers, and others at work, and there-

by gain a sympathetic understanding and interest in the interde-

pendence of members of society. The above is only a suggestion of

the work in food, clothing and shelter that may be included in an

elementary industrial arts program for the elementary school cur-

ciculum."

In some of the elementary schools there may be special groups of

girls for whom special work should be planned. If there are over-

aged girls or mentally retarded girls in these grades better results

may be secured if they are segregated for special work based upon

the arts of the household, and carefully designed to meet their

specilic needs.

Introduction of hasic or foundation courses in home economies'.

Basic or foundation courses in general home economics should be

made a definite part of the required work of all girls at some time

during their period of school attendance. In introducing this work,

school districts may well consider certain specific groups or units.

(1) In some of the elementary schools the percentage of dro])-

outs may be exceedingly high at the end of the sixth grade. Special

courses in home economics should be planned for the girls in the

flfth and sixth grades of these seliools. These can be made available

in junior high school buildings.

*For a more extended list of sucgestions for the elementary school program see p. 432,
Elementary School Cun-iculum by F. G. Bowser.
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(2) All girls attending continuation schools should dem ote a part
of their school time to home economics.

$ (3) In schools that are organized on the 8-4 plan or 6.2-4 plan,
home economics should be made a definite part of the required work
in the seventh and eighth grades.

(4) In schools that are organized on the 6^3-3 plan, home econ-
omies should be included as a definite part of the reqioired work for
aU girls in the seventh, eighth and ninth grade or the junior high
school period.

(5) In some of the smaller school systems it may not be possible
to offer instruction in home economics in the seventh and eighth
grades. In this case home economics should be included for girls
in the ninth and tenth grades. This school may be a two year rural
high school, a four year high school or other secondary school.

Additional elective courses and curriculums. Additional work
may be offered and should be made elective.

(1) In the junior high school, special groups of girls in the
eighth and ninth grades may wish to elect intensive work in home
economics. This may be either general or vocational in nature, de-
pending upon tlie needs of the groups.

(2) In the three year senior high school, groups of girls with
special interests may wish to elect unit-semester or unit-year courses
in some special phase of home economics . There may be other groups
who A^-ish to elect an intensive three year curriculum in home econ-
omics which is vocational in nature.

(3) In the four year high school unit-semester and unit-year
courses in home economics should be available to all girls who desire
to elect this work and who are enrolled in academic, commercial,
college preparatory, or other curriculums. For example the girls in a
commercial curriculum upon graduation expect to enter upon a com-
mercial pursuit. They may, during their high school course desire
to elect a unit-semester course in clothing which is planned to meet
Their specific clothing needs Avhen they become business women. The
work should be sucli as to help tliem in securing the information
which they need about economic values of clothing: to help them in
developing an appreciation of good materials, of good design, of good
color combinations, of the appropriateness of various kinds of cloth-
ing to various kinds of occasions, and of good taste in business dress.
It should develop high standards and should enable them to select
and purchase their clothing economically and intelligently.

Short units of such nature and character as to meet the needs of
other specific groups of girls in the high school should also be offered.
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More intensive work may be offered in the form of home economics

curricnhims. These cnrricnliims should be planned specifically for

those girls who expect to assume part or full responsibility in the

vocation of home making upon leaving school or while continuing

with their schooling.

(4) School systems should also make provisions for the girls and

women who have left school at an earlier date and who desire to

return for special courses in the field of home making education.

These Avill fall into t^wo groups, thosie who desire to take courses

pfreparatorv to taking up the vocation of home making, and those

who have already entered upon the vocation of home making, and

who desire to add to their vocational competency.. Ooiirsles for

Ibese oi'oups should be organized on a short intensive unit basis and
should be offered in the form of afternoon and evening classes.

Time allotment for required courses in general home economics.

In grades five and six, or seven and eight, where foundation courses

in general home economics are included as a diefinite part of the

required work for girls, a minimum of two double laboratory periods

a week of school time should b-?' devoted to this work. With 45-

minute periods in the school day, tliis would mean two 90-minute

periods a. week. With 60-minute periods a minimum of two periods

a week should be allotted to home economics.

In addition to the above allotment of school time, a program should

be set up for home practice and home study. Practically all girls are

living in homes as members of family groups and are called upon to

assume various duties of the household. The school should take cog-

nizance of this and should aid in developing in them a desire to render
an incrensingly valuable ser\ace in the home in the discharge of

specific duties. The program should include a minimum of ninety
minutes a week of directed home Avork.

Whenever it is possible, the above time allotments should be in-

crensrd. An increase in weekly time allotment is to be particularly

recommended in centers where the percentage of drop-out is large

at the close of the sixth, seventh or eighth grades, and where little

or no work in elementary industrial arts Avork is offered in the first

six grades of sichool.

For iunior liigh sfliools, the i>rogrnm Avliiob has been set up is two
60-minute periods a week in the first half of the seventh grade, three

(iO-minute periods a Aveek in the second half of the seA'enth grade, two
60-minuate periods a week in both semesters of the eighth grade, and
two GO-minute periods a week in the ninth grade, with an opportunity
for the election of additional AA'ork in the eighth and ninth grades.
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In continuation schools a minimum of 25% of the school time

should be devoted to practical work in the field of home economics.

This Avould mean a minimum of two hours a week. Where more

intensive work is desired the time allotment for home economics

should be 50% of the total school time or four hours a week.

In tw^o year, thre^j year, or four year high schools where basic or

foundation courses in home economics are required for two successive

years, the minimum time allotment for any one school year should

be such as to receive one unit of credit, that is, the equivalent of

any school subject having five periods a week with outside prepara-

tion.*

Time allotment for elective courses in general home economics.

Elective courses in home economics, built upon the basic or founda-

tion work may be offered in secondary schools. These may be unit

courses one-half year and one year in length. The amount of time

devoted to courses that are organized on the half year basis should

be such as to receive a minimum of one-half unit of credit. They may

be so organized as to receive one full unit of credit. The amount

of time devoted to courses that are organised on the year basis should

be such as to receive a minimum of one full unit of credit.

Curriculums in general home economics. They are many high

schools of the state that desire to offer technical three year and four

year curriculums in general home economics. Since there must be a

common core of required subjects in all secondary school curricu-

lums, the following has been set up as a basis for organizing all

curriculums in general home economics:

—

First Year ' Second Year

English

Civics

1 English 1

1 Modern European History 1

General Science 1 General Mathematics 1

Health Instruction 2/5 Health Instruction 2/5

Third Year Fourth Year

English 1 English 1

Chemistry - 1 Problems of Democracy i

Health Instruction 2/5 American History
,
1

Health Instruction 2/5

Schools that desire to do so should interchange the general mathe-

matics and the general science work.

Out of a total of sixteen units of work required for graduation

from a four year high school a minimum of four units or 25% of the

•See page 25 Manual for High Schools. DepaitmPnt of Public Instruction, Harrisburg.
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total number of units must be in the field of general home economics

if it is to be classed as a general home economics curriculum. The
maximum number of units that should be in the field of general home
economics is six.

Tliere is a wide range of adaptations that can be made in arrang-

ing the units of work in home economics in a curriculum to meet

the needs of various groups of girls. They may be distributed

throughout the four years or concentrated in tAvo or three years.

The following have been set up as suggestive arrangements for home
economics curiculums:

Home economies, 1st yr.
Home economics, 2nfl yr.
Home economics, Srd yr.
Home economies, 4th yr.

Type I Typo II Type III Type rv Type V

2 credits
2 credits

1 credit
1 cred'it

1 credit
1 credit

1 credit
1 credit
2 credits
2 credits

2 CT'ditS
2 credits
S credit
i credit

2 credits
2 credits

There are many school districts that may find it desirable to offer

a home economic curriculum such as Type 1. If there are a number
of girls in the high school who know rather definitely at the beginn-

ing of tlieir junior year that they will, after graduation, remain at

home to become an assistant in the home, a curriculum such as this

can be the means of offering to these girls an opportunity to take

intensive work in home economics which is vocational in nature and
will enable them to prepare for their home making responsibilities.

Type TI is suggested for school districts in which it has not been

possible to offer any work in home economics in the seventh and

eighth grades and where a numlier of girls desire to elect intensive

work in home economics when they enter the high school. If desired,

additional elective courses in home economics when they enter the

high school. If desired, additional elective courses in home economics

to the amount of two credits may be offered in the junior and senior

years of this curriculum.

Schools desiring to work out other arrangements for a curriculum

may do so providing the total number of credits in home economics

in the curriculum does not fall below the minimum (four) or exceed

the maximum (six) which can be allotted to home economics.

A minimum of sixteen units of academic and home economics

work must be completed for graduation. In case fewer than six

credits in home economics are included in the curriculum it will be

necessary to complete additional elective academic courses. When
selecting these additional subjects to be completed reference should

be made to page 30 of the Manual for High Schools, Department of

Public Instruction, Harrisburg.
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In the three year senior high school intensive Avork in the form of

three year curriculums in general home economics may be set up.

As a basis for these curriculums, the academic subjects listed for the

tenth, eleventh and twelfth grades in the above mentioned core

curriculum should be used. A minimum of four and a maximum of

six credits in home economics may be added. The following are

suggestive arrangements of the units in home economics

:

Type I Tyi\c Ii: 'L>pe III Type IV

Home economics 10th grade 1 1 credit
1 credit
2 credits

1 credit
2 credits
2 credits

2 credits
2 credits
2 credits

Home economics 11th grade -

Home econoDjics 12t.h grade _ -

2 credits
2 credits

Other arrangements for a curriculum in the three year senior high

school may l)e worked out providing the minimum-maximum home
economics credits are observed, and providing the total number of

credits to be completed is at least twelve beyond those completed in

the tenth grade of the junior high school.

State and Federal legislation for vocational education including

Jiome economics. Under the provisions of the State Vocational Act
passed in 1914 and the Federal Vocational Educational Act passed

in 1917, there are granted State and Federal funds for the specific

purpose of aiding school districts in carrying on a program in voca-

tional education. As stated earlier, home economics education em-

braces that phase of education which has for its controlling purpose
the preparation and trainiug of girls and women for useful and
profitable employment in the occupations and the management of

the home. One of the underlying purposes of the above mentioned
enactment is the promotion of vocational education in home making.

The Pennsylvania Vocational Education Act of 1025 places all

home economics teachers on Edmonds Aid on same basis as other high
school teachers and in addition 25% to 55% of the actual teachers'

salaries, depending upon the classification of the school district and
the true valuation behind each teacher, will be paid from State

vocational funds for approved instruction. The act furthermore
provides that reimbursement from both sources (Edmonds and Voca-
tional) shall not exceed 80% of the teacher's salary. Districts are
reimbursed on evening school teachers' salaries to the extent of two-
thirds the actual salary paid. .

There are specific conditions which must be met by school districts

desiring to carry on a program of home making education on a voca-

tional basis as set forth in the provisions of the State and Federal
vocational education acts.

Types of schools and classes in which vocational home economics
may he offered. Vocational home economics may be offered under tbs
State and Federal education acts in three types of schools and classes.

4kk
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1. All day schooh and classes. Instruction in vocational
home economics may be offered daily throughout the school year
to girls who desire this type of instruction while they are still

in attendance in secondary schools.

2. Part-time scJiools and classes. Courses in vocational home
economics may also be offered on a part-time basis. Girls who
are gainfully employed and who are enrolled in general continu-
ation schools may devote a part of their school time to courses
in home economics. Girls and women who have left school may
return for coutses of instruction in vocational home economics

. on a part-time basis.

3. Evening schools and classes. To the large numbers of

girls and women who are following industrial, commercial, pro-

fessional and other occupations, there may be offered in evening
schools and classes short unit courses designed to fit these in-

dividuals either to take up the vocation of home making or to

pursue it more effectively if they have already entered upon this

vocation.

General conditions which must he met hy schools offering voca-

tional home economics.

1. Approval to conduct schools or classes. Because of definite

requirements prescribed by the State and Federal laws and because

of the limited funds available for Vocational Home Economics Edu-

cation, written approval from the Department of Public Instruction

is required in order that a school district may conduct vocational

home economics schools or classes under the State and Federal voca-

tional education acts. •

2. Supervision and control. Since education is a public concern,

all schools and classes oi vocational home economics reimbursed from

Vocational funds must be under public supervision and control and

all courses must be designed to fit for useful employment in some

phase of home making work.

3. Age of pupils. The minimum age requirement of pupils in day

schools, as written into the Federal vocational education act, is 14

years. The factors which should determine entrance to the course

are the maturity of the girl and her desire for vocational training in

home making.

The minimum age requirement for entrance into evening schools

and classes is 16 years.

4. Time allotment •

For day schools. The school year must consist of at least 9

months. The total hours of instruction (academic and vocational)

per weeks in cities over 25,000 will be thirty 60-minute hours or 6
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hours a day for 5 days. In cities of less than 25,000 the hours of

instruction per week may be twenty-five 60-minute hours or 5 hours

a day for 5 days.

In a six hour school day, one-half the day or 180 minutes must be

devoted to practical subjects, or to practical and related subjects.

This makes a weekly total of 900 minutes. In a five hour day, one-

half the day or 150 minutes must be devoted to practical subjects,

or to practical and related subjects. This makes a weekly total of

750 minutes.

As stated above, the vocational half day may be devoted entirely

to practical work, or to a combination of practical and related sub-

jects. In case the latter is desired, the proportion between these two

phases of work may be met as follows:

—

Total Proportion of
School Day Yocational Practical and

Time Related Subjects

6 Hour 180" Daily [practical

1 related

120"
60"

minimum
maximum

900" Weekly (practical

(related

600"
300"

minimum
maximum

5 Hour
•

150" Daily [practical

1 related

90"
60"

minimum
maximum

750" Weekly [practical

(related

450"
300"

minimum
maximum

For part-time schools and classes. The length of course for part-

time home economics schools and classes must not be less than 144

hours of class room instruction per year. Fifty per cent, or more

of the total time must be devoted to instruction in home making.

The remaining time may be devoted to related or general education

subjects depending upon the needs of the group.

For evening schools and classes. Courses in vocational home eco-

nomics in evening schools and classes are to be organized in short

units. The length of the units should be determined entirely by the

needs of the pupils enrolled in these courses.

5. Segregation. Pupils taking vocational work in the all-day

school are to be segregated for the practical and related subjects

that make up the vocational half day. It is recommended that they

take their academic work along with the regular academic classes.
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6. Plant and eqvipment. The plant and equipment necessary for

a comprehensive course in home making in day schools axe the fol-

lowing :

—

a. A clothing laboratory and fitting space

b. A food laboratory

c. A dining room
d. A unit (or family) kitchen is desirable

e. Adequate provision should be made for teaching home nursing,

house care, laundering, child care, and the other phases

of home making work that are to be given. This may be done

by providing appropriate rooms including a bath room,

in the school building or in nearby homes. For the Course

in laundering the equipment may be placed in one end of

the clothing laboratory or of the food laboratory, if either

room can adequately accommodate the work.

The plant and equipment for part-time and for evening schools

and classes must be sufflcient for the lines of work undertaken.

7. Qualification and certification of teachers. All teachers of

vocational home economics must hold certificates on the face of which

the word "vocational" has been written by the proper authorities.

8. Courses of study. Each course and curriculum in vocational

home economics must be approved by the State Department of Pub-

lic Instruction.

Curriculums in vocational home economics jw all-day schools.

Ourriculums in vocational home economics may be set up f5r second-

ary schools. These form a part of secondary school curriculums and

are accredited for high school graduation.

Since there must be a common core of required subjects in all

secondary school curriculums in the State, the following list of

subjects has been set up as a required part of all curriculums in

vocational home economics:

—

Fir.-it Year Credits Third Year Credits

English

Civics

Health Instruction

1

1

f

English

Chemistry

Health Instruction

1

1

§

Second Year Fourth Year

English

Modern European History

Health Instruction

1

1

§

English

Problems of Democracy

American History ....

Health Instruction . . .

I- or 1

1

§

The above core curriculum is for the purpose of providing a pro-

am of general education subjects for one-half of each school day,
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and for leaving free the other half of the school day for intensive in-

struction in vocational work.

As will be noted, two academic subjects and health instruction have

been set us as the minimum academic requirement for each and every

one of the four years of the curriculum. When pupils demonstrate

their ability to carry more than the two academic subjects listed they

may do so. In this case, it is suggested that American History be

taken as an elective in the third year and another subject required the

fourth year.

There is a wide range of adaptations that can be made in adding

the vocational courses in home making to the above core curriculum.

The vocational work included may vary in extent from one to four

years, and it may be included in any one or all of the years of the

curriculum. When organizing a curriculum in vocational home eco-

nomics, teachers and administrators should bear in mind that the

vocational courses in home making should be placed in the year or

years in which they can best serve the vocational needs of the girls

as they relate to home making. A few illustrations may serve as

guides for organizing curriculums in vocational home economics to

meet the needs of specific groups of pupils.

In some centers there may be groups of girls who desire to gradu-

ate from a four .year high school curriculum in which two years of

intensive vocational work in home making is included. The two

years of vocational work should be placed in the two consecutive

years of the curriculum in which it seems best to offer instruction

in home making on a vocational basis to those pupils.* During these

two years, the pupils enrolled in this curriculum should devote one-

half of each school day to intensive work in home making. The other

half day should be devoted to the two academic subjects listed in

the core curriculum and health instruction. During the other two

years a full academic program can be carried Avhich includes the aca-

demic conrses listed in the core curriculum and additional elective

courses. In like manner curriculums including more than a two

year course in home making may be set up.

In case a group of girls in a high school desires to complete a

vocational home economics curriculum in which there is included in

the last year a one-year intensive course in home making, the pupils

electing this curriculum sboTild devote one-half of each school day

throughout the entire senior year to vocational Avork. The other

half-day should be devoted to the two academic subjects listed for the

senior year in the core curriculum and health instruction. During

*S^e sugg-estive arrangements, page 95. Types I. II, IV and V.
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the three preceding years thej^ should have completed the academic

subjects listed in the core curriculum and some additional elective

courses.

As stated previously, a minimum of sixteen units of work must

be completed for graduation. In a vocational home economics cur-

riculum, this includes the units listed for the academic subjects in

the core curriculum, the units in vocational work, and the units of

additional elective subjects. In determining the unit value of the

work in home making, reference should be made to page 25 of the

Manual for High Schools. When making a selection of the addi-

tional elective academic courses to be completed reference should be

made to the suggestions given on page 30 of the Manual for High

Schools.

Isfeed for flexihilitij in courses and curriculums. All courses of

study and all curriculums must of necessity be flexible. An indi-

vidual school should be the largest unit for which a course of study

should be made out. And even in an indi\ddual school, adjustments

should be made in the course of study to meet the needs of specific

groups of girls. Learners are not uniform in their ability to learn

and to use what they learn. Therefore, uniformity of curriculum,

of courses of study, or of methods of instruction is neither desirable

nor scientific from the standpoint of the persons taught.

The home and community activities and experiences of the groups

of girls in an individual school are not uniform. For instance,

many girls in a given school in a given year Avill not have had any

experience in caring for younger children in the home. It is alto-

gether probable that they could not use or profit by a long unit

course on child care. Much more appropriate to their needs would be

a short unit course, which includes simple projects and subject

matter that are fundamental in giving to the girls an appreciation

of the sociological background of the importance to the home and

the nation of the health and welfare of the child.

In this same school there may also be a group of girls whose home

activities include a great deal of the care of younger brothers or

sisters. Or there may be a group of girls who are not now partici-

pating in this activity in the home, but whose family needs make it

encumbent upon them to assume some responsibility in caring for

the younger members of the families and to relieve their mothers

for other forms of pleasure and responsibility. For these girls there

may well be planned a longer and more comprehensive unit course

in child care including many types of projects and much subject

matter which can be tied up closely with the varied activities car-
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ried on in the home, in which girls of this age can participate in

caring for the younger children.

As new groups of pupils enter upon the work, with new needs,

interests and activities, those who design the courses of study must

respond to these changed conditions by dropping that material which

will not effectively meet the needs of the groups to be served, and

by adding material which will be genuinely valuable and appropriate

to their needs.

Thus the courses of study in home economics and the curriculums

should change from year to year to meet the ever varying needs of

the groups enrolled for the work. They must always be in a state of

revision and adaptation to meet particular needs.

Aims and ohjectives in home economics education. In setting up

courses of study in the subject of home economics it should be born

in mind that the objectives or goals to be attained by a girl who

studies home economics as a part of her general education are essen-

tially different from tliose to be attained by the girl or woman who
is working intensively to prepare herself for full or part responsi-

bility in the vocation of home making. Doctor Snedden has made

a nice distinction between the objectives of general education and

of vocational education.*

"General education includes all objectives determined by the re-

quirements of common citizenship, common culture, and general

development of important powers and capacities in individuals, ir-

respective of future occupation.

Vocational education includes only those educational objectives

that are determined by the requirements of specific vocations."

General home economics should include those activities carried on
in the home in which all girls should participate. It should include

subject matter dealing with these activities. It should furnish the

basis for a "common citizenship" in the home, and should aid in the

general development of a "common culture" among all girls and
women regardless of the vocations they may follow. General home
economics must aid in developing the powers and capacities of each

individual girl, in developing her individuality and her personality.

It should also help her to see her social interdependence. It should

awaken in her a desire to do her share in enriching family life, and
should help her to assume right attitudes toward present responsi-

bilities. It should enable her to acquire knowledge and some degree

of skill in meeting well the duties and responsibilities that normally

•"Vocational 'EaiioatiOTi" by David Sneeilen. Pnhlished hy The Macmillan Co.
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de^'olve upon her as a member of lier family group. It should develop

in her lofty ideals and right principles of life. It should awaken in

her a deeper sense of her responsibility, in cooperation with the

members of her class gron^) for interpreting and keeping true to the

ideals of a finer, nobler girlhood and womanhood. It shoiild provide

opportunities for gaining significant experience which will give to

her an appreciation of service in the home and the vahie of the labor

and skill necessary to maintain a well regulated home. It should

enable her to test and explore her own capacities and aptitudes and

to develop them. It should lay the foundation for later vocational

work and should give to her an appreciation of the training which

she may need for entrance upon the vocation of home making.

Vocational home economics or home making education should

have as its primary objective the fitting of an individual girl or

woman to produce valuable goods or service in the home. It should

enable her to assume full responsibility for some or all of the vari-

ous occupations that go to make up the vocation of home making.

Vocational home economics should enable her to become a skilled

worker and to perform, in the home, labor of economic value.

Both general and vocational home economics should be based upon

the activities of the home. But in general home economics the ac-

tivities chosen by the girl should be simple and such as not to re-

quire too great accuracy. They should not be formidable and weari-

some. They should be such as to make a personal appeal to the girl

because of tlieir intrinsic worth to her. Many teachers have not

always stopped to ask themselves the question,—^"are the girls

solving their own problems, or the problems which we as teachers

have chosen for them?"

General home economics should help the girl to perform the

activities, she has chosen, in such a way as to bring to her a keen

sense of satisfaction and enjoyment from the mere love of the doing

It must be such as to develop appreciation of what a home is, not

necessarily with the idea of her becoming a home maker, but of be-

coming a worthy member of a home group, and of bringing joy into

her family life. It must help her to make use of that which she

finds in her home and build ideals of contributing to make it better.

It must give her vision and perspective of where progress can be

made but it must in no way divorce her from her home and her people.

It must bring her into closer cooperation with the members of her

family group in realizing common purposes. It should be the means

of furnishing her with such incentives as will encourage individual

ambition and urge her tn go forward, to perform other activities.

Her enthusiasm should make her ask, —"What needs to be done?
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What useful work can I do? How can I get ready to do it?" And
having performed each activity', the experience should leave the girl

with a feeling of definite accomplishment, and with attitudes, know-

ledge and skills that tend to insure the solution of future problems.

Having gained an alertness, an attitude of v\'anting to do things, an

appreciation of the value of skill and knowledge in solving prob-

lems in the household, and the ability to perform the activities easily,

quickly and Avell, the girl has been developing her powers and capaci-

ties and she has laid a foundation on which she later can build voca-

tionally.

In designing vocational courses in home making, the jioint of view

is wholly different. Vocational education must be planned keeping

in mind the work spirit, the desire to take one's place in the world of

Avork as a skilled worker. Vocational courses in home making should

be planned for those who are about to take up responsibility in the

vocation of home making or those who have already entered upon the

vocation. In this latter group there are those who have the full res-

ponsibility of the vocation, and those who are acting in the capacity of

assistant home makers. In vocational education all instruction and

training must aim toward fitting an individual for eS'cient service,

for useful and profitable employment. Those Avho design the courses

must think in terms of "the job" rather than ideals. They must start

with an analj'sis of the work to be performed and build instruction

and tr-aining around this work. Vocational home economics must be

planned for those who really desire education and training for a vo-

cation which they are carrying on or are soon to carry on, — for

those in whom the vocational motive is awakened. Vocational home
economics must prepare the individual for responsibility in the home
and must result in practice in the home, producing goods or service

for others. In the world of work no man works for himself alone.

He contributes valuable goods or service to others. Vocational home
economics must prepare the individual for efficient service in the

home, service such that it may be recognized as a "marketable pro-

duct." When the girl or woman takes up vocational courses she

should work with a will, realizing it is hard work and not play. It

means "buckling down" and doing the job over and over again until

proficiency is gained.

Basis for organizing courses of study. In a book which Doctor

Bonser has recently written* he states that "life is a succession of

activities in meeting needs", and that, "from earliest childhood to

old age there is an urge within us that expresses itself in the form of

needs and attempts to satisfy these needs." He further states that

•"The Elementary School Curricuhim" by Dr. F. C. Bonser, Published by The Macniillan Company,
1922.
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"what one does in a given situation depends upon the operation of

one or more of these three elements of mental content: 1. Knowl-

edge or information; L\ Habits or attitudes; 3. Appreciations.'

Since life in the home resolves itself around the performance of an

infinite number of various and specific activities, education for the

home should definitely and adequately enable girls and women to

carry on these activities. Around each of these activities can be built

tlie knowledge or information, the habits or attitudes and the ap-

preciations which are needed for the successful completion of the ac-

tivities. It is the present and future life needs of the pupils that

should be the basis for the organizing of courses of study.

Detenp/ming pupil needs. In order to determine the needs of

pupils and the phases of Avork in home economics that can best serve

in meeting these needs, it is necessary for one to know the activities

of the pupils, the experiences that make up their daily living, and
their probable future life experiences. If a teacher is to skillfully

and scientifically analyze out problems in the life of the individual

pupil and groups of pupils, it can be done only through gaining an

intimate knowledge of the life experience of each pupil. What are

the types of activities that each girl is now actually performing in

her home for lierself and for others? How is she meeting these re-

sponsibilities? What varieties and degrees of attainment are desir-

able and practicable for her? What kind of a home does she come

from? What is her environment during and after school hours? What
are the home practices with which she is familiar? Wherein do the

activities in which she participates differ from the activities in which

her brother participates? Wherein should they differ? How long is

she likely to remain in school? What will she do when she leaves

school? What are the home activities in which the great majority

of girls participate today and tomorrow regardless of their future

occupations? What are the home activities in which we have reason

to believe these girls will participate when they later take up the

vocation of home making?

This background of information can be secured by means of talks

with individual pupils, by group discussions, pupil diaries, ques-

tionaires and visits to the homes of the pupils. In this syllabus there

is set up a suggestive means of securing much valuable information

concerning the home life of the pupils. Such a problem as this could

be set up by the class group for solution at the opening of the school

year.

There is also included in this syllabus, beginning on page 27 a

list of topics out of which can grow activities or projects to be carried

on in the home, the school and the community. This topical outline

is for the purpose of placing before the home economics teachers of
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the State a list of topics for which selections can be made in organiz-

ing courses of study around pupil experiences and activities.

The siibjcct of home economics. In the topical outline which fol-

lows, the subject of home economics has been set up as having three

main divisions —1. THE HOME AND THE FAMILY, II. FOOD,
and Til. CLOTHING.

The units under each division of the subject h'ave been set up as

follows :

—

T. THE HOME AND THE FAMILY

A. Care and Management of the Home.

B. Selection, Planning and Furnishing of the House.

C. The Family.

II. FOOD.

A. Meal Planning, Selection, Purchase, Preparation and

Service.

B. Food Care, Preservation, and Storage.

C. Food Industries.

III. CLOTHING

A. Selection and Purchase of Ready-made Articles and

Garments.

B. Care, Repair, Renovation and Remodeling of Articles and

Garments.

C. Select'on and Pnrchase of Materials, Planning and Con-

struction of Articles and Garments.

I). Clothing and Textile Industries.

Under each of the units given above, there are many topics listed.

The list of topics is by no means an exhaustive one. Each teacher,

:n talking with pupils concerning their home life, and in having

pupils make lists of the activities which they now perform a.nd

v/ould like to perform, will find many other activities around which

to build the courses of study for tWese specific pupils. The topics

listed do not form a course of study. It is hoped that they may serve

as a basis for stimulating thought in analyzing local home situations

and in determining pupil needs.

I. THE HOME AND THE FAMILY

A. Care and Management of the Home

General care and cleaning

1. Daily and weekly care of the kitchen and pantry.

2. Regular care of cupboards and cabinets to keep thiem clean,

sanitary and orderly.
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3. Cleaning and care of the refrigerator.

4. Care of sinks, tubs, toilets, lavatories and attached metal

fixtures.

a. Grcneral rules for SAveeping and dusting.

6. Choice, care and use of various tools and devices for sweep-

ing, such as brooms, long-handled brushes, shcvrt-handled

brushes, dust pans, carpet sweepers, mops, etc.

7. Methods of sweeping smooth-finished floors, and of carpets

and rugs ; reasous for avoiding raising of dust in cleaning.

8. Methods used in dusting floors, furniture, books, pictures.

9. Care of linoleum and other floor coverings such as cork

carpet, matting, grass rugs, etc.

10. Tile and composition floorings ; care of
; advantages and dis-

advantages of.

11. Removal of spots and stains from floors and furniture.

12. Making beds and general care of bed linens, covers, mattresses.

13. Furniture : care of different smooth-surface flnishles ; of up-

holstered pieces; of wicker pieces.

14. Washing woodwork; other methods of cleaning.

1.5. Cleaning wall paper.

16. Washing windows.

17. Use of commercial cleaning i)reparations in the home such as

sapolio, bon ami, dutch cleanser, gold dust, etc.

18. Care of silver and other metal ware; keleping it clean and

polished for daily use.

19. Care of "best china," silver, cnt glass, etc; methods of keep-

ing it clean and bright, and protected against dust and

gases when not in use.

20. The arratiging and care of books and magazines in the home.

31. The filing of "clippings," receipes and helpful suggestions

for the home maker.

22. Cleaning, care, and repair of the sowing miachine.

23. Keeping basement clean, properly cooled, and ventilated.

24. Elemoval of waste from cellar; as ashes and the refuse from

the vegetable cellar.

25. Cleaning closets, attics and other storage rooms.

26. Care, cleaning and storage of woolen comforts, blankets, down
pillows.

27. Construction of and care of bags and 1»oxes used for storage

of materials in closets, etc.

28. Extermination of and prevention of household pests and

insects.

General care and repair of household equipment and supplies

1. Building fire in cook stove, heating stove, furnace.

2. Preparation of kindling for fuel for household purposes.
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3. Operation and care of furnace, stoves or other heating devices

in the home.

4. Care and storage of coal and wood in the home.

5. Operation and care of hot water heaters.

6. Operation and care of home ventilating systems.

7. Care of ranges and fnrnace during summer months.

8. Drainage of sediment from hot water tank.

9. Care of water storage tanks for sxipplving country homes with

running water.

10. Care of roofs, water spouts, drains, filters, pumps, so as to

insure in cisterns a water supply that is clear, clean and

has no disagreeable odor.

11. Cleaning and repair of wells and cisterns.

12. Protection of drinking water from contamination.

13. Care of home cess pools, septic tanks, outdoor closiets, etc.

14. Operation and care of gas plants used for lighting country

homes.

15. Operation and care of electric and gas lighting systems: re-

ncAving burnt fuse plugs ; reniewing gas mantle, burners, etc.

16. Operation of fire extinguisher.

17. Storage of gasoline, kerosene and other inflammable materials.

18. Operation and care of various electi-ical household appliances

as washing machine, electric iron, vacuum cleanpr, toaster,

percolator, fan, heater, sewing machine, etc.

19. Operation and care of gas irons, fire places, etc.

20. O]>eration and care of electrical door bell and "buzz" systems;

care of batteries; joining wires Avithout danger of shock;

insulating wires to safe-guard against fire.

31. Care of musical instruments as piano, phonograph, etc.

22. Floor finishes: painting. A^arnishinc,-, oiling, waxing, stainins;;

when to use each
;
advantages and disadvantages of each

;

care of each.

2.3. Kefinishing floors.

24. Polishing hard wood floors.

25. Removing old paint and varnish and preparing surfaces for

refinishing. ,

26. Painting, varnishing, Avaxing, calcimining. Avhitewiashing var-

ious surfaces.

27. Care of utensils and materials used as paints, A^arnishes, oils,

wax, brushes, etc., so as to keep in good condition for later

use.

28. Laying cork carpet, linoleum, carpets, matting, etc.

29. Darning rugs and carpets when they begin to shoAv signs of

wear.

39. Mending furniture ; gluing, nailing.
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31. Eecaning chair backs and seats.

32. Reflnishing porch, furniture.

33. Reflnishing furniture ; when it is advisable ; methods to be

employed for various types and kinds.

34. A tool chest or handybox for the housewife.

35. Replacing shades on rollers, adjusting springs.

36. Putting up window shades.

37. Putting up fixitui'es for curtains and other hangings.

38. Window and door screens; cleaning, mending, painting, and
reflnishing, storing for winter season.

39. Putting up screens in the spring and removing in the fall.

40. Removing storm windows in the spring and putting up in the

fall.

41. Reflnishing radiators.

42. Repapering and reflnishing closets. .
.

43. Putting up shelves, hooks, rods in closets.

44. Mending china and glass.

45. Renewing washers and other worn parts in water faucets.

46. Cleaning traps in plumbing system.

47. Care of leather covered furniture, other leather goods and
leather substitutes.

48. Care of the rubber goods of the household, of rubber hose,

faucets, and "sprinklers".

49. Packing of household goods for moving to another home in

same community ; to home in another community.

50. Packing trunks, suitcases, bags for travelling.

51. Closing up home for a period of absence
;
cutting off electric

current from house; turning off city water, and draining

pipes
;
protecting house against burglary.

52. Keeping in good repair trunks, suitcases, and travelling bags

;

reflnishing trunks; giving proper care to leather in bags

and cases.

Laundering

1. Methods of laundering various kinds of clothing and house-

liold materials which include some or all of the following

steps:—sorting, soaking, washing, wringing, boiling, rins-

ing, bluing, starching, hanging up and drying, sprinkling

. and folding, ironing, airing and laying away.

2. Scientiflc reasons for laundering clothing, towels, bed linens,

etc.

3. Principles which aid in the choice of the best methods of

laundering various articles and garments.

4. Importance of mending articles and garments before launder-

ing.
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5. Removing spots and stains from materials before laundering.

6. Soaking clothing prior to washing ; reasons for ; directions for.

7. Use and value of acid rinse.

8. Suggestions for hanging clothing and household linens on a

clothes reel ; on parallel lines ; in cellar ; in attic ; on roof

of city apartment house.

9. Preparation of washing fluids.

10. Use in the home of commercial preparations for laundering,

as bluing, bleaches, starches, soaps, soap powders and chips,

etc.

11. Causes of the yellowing of clothing and household linens.

12. Use of hard and soft water for laundering purposes; methods

of softening water.

13. Soaps ; commercial types used in the home for laimdering

purposes.

14. Soap substitutes and accessories; their use in laundering

various articles and garments.

15. Household bleaching agents.

16. Bluings : their use in the process of laundering ; various types

used; testing of for presence of iron Avhich might cause

rust spots on articles and garments.

17. Starches : reason for use
;
types ; their preparation and use.

18. Laundering rag rugs and strips of carpets.

19. Laundering bedding; as spreads, quilts, bed pads.

20. Laundering overalls and other heavy work clothing for men
and boys on the farm.

21. Laundering Avoolen garments as sweaters, shavv'ls, stockiiigs,

dresses, suits, coats, men's and boy's shirts, underwear.

22. Laundering lace curtains.

23. Cleaning the laundry, or other room ifj used, after the

laundering has been completed.

24. Use and care of washing machines, keeping oiled, replacing

worn parts.

25. Care of other laundry equipment such as tubs, boiler, wring-

ers, clothes line, clothes reels, baskets.

i26. Kinds and weights of irons
;
advantages and disadvantages of

each.

27. Ironing boards : types ; uses
;
pads and covers for ; methods of

covering
;
ways of storing when not in use.

28. The laundry closet: its advantages; its arrangement and

equipment.

29. Installation of laundry equipment as considered in rela-

tion to expenditure of time, labor and money; advantages

and disadvantages of various types.
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30. Practical means of cutting down the amount of laundering

to be done in a home where the mother herself must do

most of the work.

31. Making use of commercial laundry service in doing "flat

work" ; "wet wash", "rough dry".

32. Making up laundry slips and checking the return of articles.

33. Commercial versus home laundering.

34. Cooperative launderies; their use and value in urban com-

munities; in rural communities.

35. Means which can bo employed by the members of a community
in insuring a high quality of workmanship in commercial

launderies.

Management of the Home.

1. Family expense accounts and the family budget.

2. Vai'ious methods of meeting household expenses.

3. Women as purchasing agents in the home; their responsibi-

lity in purchasing food, clothing and household supplies;

their responsibility toward other consumers in the com-

munity; importance of becoming efficient purchasers.

4. Managing a saving account.

5. Investing one's savings.

6. Methods of saving and kinds of investments.

7. Properly managing a bank checking account; writing checks,

balancing accounts
;
stopping payment on lost checks ; use

of bank drafts, etc.

8. Expense accounts of individual members of the family.

9. The use of incomes from various members of the family.

10. Budgeting the family income so as to insure the wisest ex-

penditure of funds for each and every member of the family.

11. Biiyiug in quantities and storing materials in the home.

12. Buying only small quantities of material at a time.

13. Buying from local stores and through mail order houses.

14. Financing the purchase of ho^isehold furniture and supplies

;

cash versus the installment plan.

15. Drawing up and signing leases and contracts.

16. Payment of taxes.

17. Selling and disposing of property.

18. Loans and mortgages.

19. Protecting one's self and family by means of insurance.

20. Checking household purchases for accuracy in weight and

measure.

21. Paj'iug for material as purchased.

22. Checking up of weekly and monthly bills and their payment.
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23. Reading gas, water and electric meters and checking up Avith

bills when they are paid.

24. Scheduling work and recreation each day of the week.

25. Weekly and monthly schedules of activities of the home with

reference to the economy of time and effort.

26. Daily tasks which must be performed in practically all homes.

27. Plans and methods for daily housework activities
;
advantages

of planning daily and weekly schedules of Avork ; of making

time and motion studies ; of standardizing operations.

28. Relation of the construction of the house and its equipment

to schedules and household activities.

29. Advantages and disadvantages of "doing one's own work."

30. When it is economy to employ some one to help with the

hard work of the family.

31. Importance of having kitchen work table-top, ironing board,

sink, wash bowl, wash tubs, ovens at proper heights for

efficient and comfortable work.

32. Importance of carefully planning work on "wash day" ; on

other days with special work.

33. Use of gas engine on farm for running household machinery;

as washing machine, mangier, etc.

34. Use of fats in the home for making soaps.

35. Purchasing soap in bulk for use in the household.

36. Disposing of woolen and cotton materials, and old papers

which can be used for commercial purposes; of magazines

and journals to others in the community who may make use

of them.

37. A sewing basket for the household ; its contents, care and use.

38. Use of worn parts of woolen underwear, stockings, etc., for

making braided, hooked or wooven rugs.

39. Using table linen for making into napkins, small table covers,

pads and bandages for the "emergency shelf" or first aid

chest.

40. Using good portions of bath towels for making wash cloths.

41. Mending table linen, sheets and pillow cases, by hand and by
machine.

B. Selection, Planning and Furnishing of the House.

Selection and planning the house

1. Types of houses and their suitability to their sites and
locations.

2. Essential points to consider when selecting a site for a home
such as location, nearness to places where members of

family work, nearness to school, the neighborhood, as well

as soil, drainage, etc.
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3. Separate dwellings, duplex houses, apartments.

4. Financing the purchasing of a home.

5. Sketching plans for the general arrangements of the rooms

for a house, so they can be submitted to an architect.

6. Eeading architectural plans.

7. Location and size of rooms from standpoint of convenience

to members of the family.

8. The use and value of "built in" furniture as compared with

portable furniture in a small home.

9. The location of built in cupboards, closets, cabinets, and

cases.

10. Location of doors and windows with reference to the light-

ing and ventilating of rooms.

11. Location and placing of special lighting fixtures with refer-

ence to particular pieces of equipment as stove, sink, cup-

board and storage spaces.

12. Installation of phimbing, heating and lighting systems.

13. Location of switches, plugs, etc., for lighting systems with

reference to convenience.

14. Enclosed porches.

15. Location of laundry with reference to furnace room, coal and

ash containers, etc.

16. Selection of hardware as door knobs, hinges, locks, switches.

17. Planning for the convenient placing of kitchen furniture and

equipment.

18. Plans for kitchen cupboards.

19. Studying floor plans of well designed and built homes as a

guide to remodelling an old house.

20. Alteration and remodelling of parts of old house so as to

bring greater comfort and happiness to members of family.

21. Plans for using any "now useless" space in the house.

22. Plans for remodelling which can extend over several seasons

and thus extend the expense over a long period of time.

23. Eenting versus owning a home.

24. Selecting flowers and shrubbery for the yard.

Furnishing the home

1. The kitchen furniture and equipment; selection and purchase

of stove, cooking utensils, tables, cabinets, etc.

2. Selection and purchase, for the various rooms of the home,

of pieces of furniture, wall finishings, draperies, floor cover-

ings, etc., from the point of view of economy, durability,

and serviceability, and so as to comply with the principles

of good design in home furnishings.
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3. Color schemes for living rooms, uining rooms, bed rooms

halls and other rooms.

4. Choosing furniture with reference to ease in cleaning, con-

sidering amount of carving and decoration, upholstering,

design, etc. .

5. Buying "sets" or "suits" of furniture for the living room, the

dining room, the bed room
;
advantages and disadvantages

of.

6. Arranging furniture in the various rooms of the home so as

to have the maximum amount of comfort and convenience

and at the same time have the most pleasing effect.

7. Purchasing of laundering equipment for the home from the

standpoint of durability, use, and economy of time and

money.

8. Selecting household equipment and supplies on basis of being

permanent investment; consideration of length of period

of usefulness with reference to cost.

9. Selection of materials with reference to family needs; entire

family; individual members.

10. Selection and purchase of houseliold equipment and supplies

with reference to amount of money to be spent; to budget.

11. Selection of such household equipment and supplies as refrig-

erators, stoves, vacuum cleaners, laundry devices, etc., on

the basis of their being constructed along sound scientific

lines ; means of becoming informed.

12. Selection of household equipment and supplies with considera-

tion of the happiness, comfort and convenience to members
of the family group.

13. Importance of carefully planning for the selection and pur-

chase of kitchen equipment when the budget says only the

minimum of a small income can be used for this purpose ^

plans for adding to the supply the second year; the third

year.

14. Selection of china and glass ware; open stock versus sets;

much-used and seldom-used pieces; kinds; decoration,

—

handles and knobs, design, pattern, color; harmony with

food table appointments.

15. Selection of silver; plated; sterling; simplicity in line, design

and pattern ; finish ; standard brands.

16. Labor saving devices, their selection and purchase with ref-

erence to the amount of work to be done.

17. Homemade labor saving devices and convenience for the farm
home in the kitchen ; for laundry ; for cleaning.
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18. Tj'pes of mechanical devices which can be purchased for the

home and which will greatly add to the convenience and

comfort of the members of the family group.

19. Selection and purchase of household linens
;
towels, sheets,

pillow cases, covers, etc.

20. Characteristics of good toweling for the bath ; for the face

and hands ; for guests ; for wiping glass, dishes, pots and

pans.

21. Selection of mattresses; box spring, curled hair, cotton, straw,

husks, feathers.

22. Furnishings for the home ; a necessity ; a luxury.

23. The selection and hanging of pictures in the various rooms

in the home.

24. Selection of draperies, curtains, pillows, rugs, carpets for

various rooms of the home.

25. Making furnishings such as curtains, draperies, pillows for

the home.

20. Selection and purchase of pottery, vases, etc.

27. Selection and care of potted plants for the home.

28. Cutting flowers and arranging them in the home.

29. Making comforts, quilts, etc., in the home.

30. Selection and purchase of blankets, comforts and other cover-

ings.

31. Beady-mado versus home-made household linens, comforts, etc.

32. Making slip covers of cretonne and other materials for up-

holstered furniture that is slightly worn and soiled ; for

furniture to keep from soiling during dust3^ summer.

33. Selection and purchase of porch furniture, such as chairs,

tables, and swings.

34. Selection and purchase of materials for and the construction

of pads and covers for porcli furniture, pillows, etc.

35. Awnings for porches and windows.

3G. Selection and purchase of screens for doors; for windows,—
the ''adjustable" kind that covers less than one sash, the

kind that fits closely over one sash, the kind that covers

the entire Avindow.

37. The making of rugs in the home by using up "left-over" ma-

terials.

C. The Family

Care of children

1. Giving the baby a daily outing.

2. Planning a daily schedule, which includes twenty-four hours,

for the baby under six months; from six to twelve months;
from twelve to eighteen months; from eighteen months to

two years; for the child from two to six years.
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3. Planning a working schedule for the mother who does her

own work, so it conforms to the schedule of the baby.

4. Playing with and exercising the baby twice a day.

o'. A bed for the baby—as a flat clothes basket, a bassinet or

crib ; the bed clothes, how to put them on the bed
;
sleep-

ing bags.

6. A chest of drawers, a bureau or other convenience for hold-

ing baby's things, its equipment, arrangement and care.
^

7. Daily care of the equipment and furnishings of the room in

which the baby spends most of the twenty-four hours of

the day.

8. Equipment for bathing the baby, including chair, table, tub,

scales, etc.

9. Supplies for the baby's bath,—as soap, cloth, towels, powders,

etc.

10. Good technique in giving the baby a bath.

11. Rules for the junior high school girl to follow who is to as-

sume the responsibility of bathing the baby.

12. Methods for the high school girl to follow in using, a high

table for dressing and undressing the baby each day instead

of holding the baby on her lap.

13. Controlling the temperature, fresh air and sunlight in the

room in which the baby eats, sleeps, plays and has his bath.

14. Essential habits that make for health that the baby should

acquire in infancy.

15. Information which the junior high school girl, who helps to

care for the baby, should have with regard to the mental

and physical growth and development of babies ; of younger

children.

16. Importance of regularity in the life of babies and younger

children.

17. Helping the bal>y to form hal)its of good temper and self

control.

IS. The proper balance of "regular care" and "letting alone."

19. Reasons for objection to the soother or the pacifier, to thumb

sucking; mouth breathing.

20. Changing the baby's diaper ; methods used.

21. Rules for dressing a baby.

22. Rules for feeding a baby.

23. Toys suitable for various ages.

24. Construction of simple playthings from household supplies

as spools, clothes pins, a tin box Avitli tight fitting lid in

which a few pebbles can be put, etc.

25. A storage place for play things.

26. Picking up toys.
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27. Directing the play of children as well as directing them in

what to eat and how to eat.

28. The value of play in character building.

29. Choosing plays and games that will develop the muscles and
sens-es in the child from one to three years ; that will lay

the foundation for the development of the imagination in

the child from three to six years; that will give basis for

development of self confidence during the period from six

to eleven years; and train in loyalty and fairness from

eleven on.

30. Providing an opportunity for the child to participate in mak-

ing mud pies ; in playing in the sand pile ; in digging in the

garden ; in making soap bubbles ; in making and fiying

kites: in sailing boats, etc.

31. Eythmic plays, songs, and dances.

32. ''Busy Avork" for the child of pre-school age.

33. Books and the "story hour" for children of pre school age.

34. Simple activities whicli children of pre school age can per-

form in the household and "help mother."

35. Helping the child to help himself by providing him with

activities such as dressing himself, setting his place at the

table, bathing himself, putting away his clothes; how suc-

cessful efforts will result in developing self confidence and

self reliance. .'

36. Beginning early to have a regular time each day for the

performance of his set sharc^ in the activities of the house-

hold ; means of inducing him to help; means of providing

incentives for him.

37. Consideration of how the welfare and comfort of others is

dependent to some extent on the efforts of the child in

regularly performing tasks even though they become irk-

some.

38. Letting children help drcMe and vote on the activities of the

family, and share in the Avork and resjionsibility in pre-

paring for them and carrying them through.

30. Selection of tasks which are sufficiently hard as to call forth

the child's best efforts but not over-power him mentally or

physically.

40. Planning a schedule for child tasks which will extend over a

considerable period of time, and which is so arranged that

the child Avill from time to time give up some of the tasks

which he has mastered, and will assume new tasks which

other members of the family have been performing.

41. Awalcening an attitude toward work as duty and privilege.
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42. Developing habits and attitudes, such as regularity, evenness

of temper, cheerfulness, orderliness, unselfishness, truthful-

ness, openmindeduess, courtesy, helpfulness, cleanliness,

love of work, industriousuess.

43. What the junior high school girl can do in helping her younger

brothers and sisters form habits of regularly brushing their

teeth, of breathing deeply, of going to bed promptly and

happily when the "sleep hour'' comes.

44. How the junior high school girl can set a good example of

right conduct to her younger brothers and sisters.

45. The difference between amusing children and playing with

them.

46. Distingui!>hing between suggestions of what a child may do

and commands as to what a child must do.

47. Good rules in the character building of children Avhich the

high school girl can follow when she assumes responsi-

bilities in caring for younger brothers and sisters: for

cliildren of other families.

48. Why the period from birth to seven years is the most im-

portant part of the whole life.

49. The physical and mental development of a child from one to

three years; from three to six years; from six to twelve

years.

.50. Incentives for habit formation.

.51. Gaining an appreciation of the fact that effort does count.

52. Formation of habits as means of saving labor and strain in

forming character.

53. Financial training of the child of elemen+arv school age; of

the junior high school period.

Home care of the sick

1. Cheerfulness on tbe part of the person who is to care for the

one who is ill ; on the part of the other members of the

family; on the part of the patient.

2. Choosing a room that can be well lighted or darkened, well

ventilated, easy to care for, free from noise, dust or other

condition that might cause the patient to feel xincomfort-

able.

3. The equipment of the room.

4. Bed making: essentials to keep in mind: making up an

empty bed : changing the sheets and making up the bed with

patient in it.

5. Enbber sheets and draw sheets.

6. Lifting and moving patient in bed ; arranging and shaking

up the pillows ; smoothing and straightening bed clothing.
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19

20

7. Chauging the uighlgowii.

8. Combing aud brushing the hair of a patient.

0. Brushing the teeth.

10. Bathing the face, neck, ears, hands aud arms.
11. Bathing the patient.

12. Giving an alcohol' rub.

13. Giving a sponge bath to reduce fever.

11. Salt rubs
: value of ; methods of giving.

15. Taking temperature, pulse and respiration.

16. Keeping records aud charts for the aid of the doctor.
17. Importance of following doctor's directions.

18. Giving medicines
; methods

;
regularity of.

Feeding the patient in bed; regularity of; methods when
patient remains lying down; when patient can set up.

Making bed rests for patient to use while sitting up.
21. Giving enemas and douches.

22. Poultices: kinds; uses; methods of making.
23. Hot and cold compresses.

21. Isolation of patient with communicable disease.
2.5. Care of the room when patient remains in it; when patient

can be removed for a short time.

26. Home made articles for the room.
27. Importance of flowers in the room for the patient.
28. Attitude of the members of the family toward the patient ; of

the patient toward the member-, of the family.
Reading stories to the patient; conversing with the patient.
Emergencies which a high school ffirl should be able to meet

in caring for a companion at least until other help comes:—
fainting; sprained ankle; severe cut; bruises: burns and
scalds; foreign body in the eye, ear, nose or throat; nose
bleed

;
broken arm or leg ; rescue from drowning ; resusita-

tion.

Randaws and dressings; kinds; uses; methods of applying;
means of gaining skill in applying.

32. Sudden illness of member of family; how to secure aid from
neighbor, doctor or nurse; importance and value of remain-
ing calm and of giving every assistance to make patient
comfortable.

33. The contents and arrangement of the emergencv shelf; of the
home first aid chest.

34. Care of child confined with non-communicable disease; with
rommuiiicable disease.

Family and home relationships
;

•
•

1. Creating the home spirit: the contribution the mother makes;
the father; the children : other members of the family group.

29

31.
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2 The function of the home to each member of the family.

3^ The influence of the home and the activities of its members

in the development of character. _
4. Activities which the members of one's family enjoy together.

5. Home life in Colonial days.

6 Comparison of life in the home and housekeeping procedures

today with those of the time when "grandmother" was a

girl.

7. Social customs in the home in Colonial days.
. .

8. Home training of girls in Colonial days.

9. Home life of girls in other lands.
.

•

10. The meaning of hospitality.

11.
• Social customs obser•^^ed in types of entertainment of guests

for formal and informal occasions.

12. Birthdays and anniversaries celebrated in the home.

13. Entertaining in the home within one's means.

14. The value and importance of having one's friends and chil-

dren's friends for social occasions at meal times; at other

times.

15. How play and pleasure as well as work are important factors

in keeping one well and happy.

16. Planning Avork and pleasure schedules for each member of the

family group.

17. Dividing the work of the household and the responsibility for

performing tasks among the various members of the family

group.

18. Reasons why participating in the activities of the household

will bring greater happiness to each individual who con-

tributes.

19. The meaning of "worthy home membership."

20. Routine tasks, performed by girls in the home, which have a

"marketable value" and could be paid for.

21. Financial partnership in the family group.

22. The value of music in the social life of the home.

23. Flowers, books and magazines, and rest and recreation for the

housewife ; for all members of the family.

24. Comfort versus elegance in home life.

25. Planning and directing social occasions: parties with stunts

as a center: with music as a center; with dancing as a

center ; with a meal as a center.*

26. The responsibility of the community, and thus of the families

of the community, in providing educational opportunities.

27. Wage earning outside of the home by the home maker.

•Tr, !. Tiflmnhlet "Vocational Home Making Edncation :
Illustrative Projects" edited by David

Wrtden Tnd Piiblished bv Teacbers Collese. rolumhia University. New York City, there is

given on page 25 an extended list of sociability projects.
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28. Relation of education to the income earning ; relation of an

elementary school education ; of a high school education ; a

college education.

Community relationships

1. The relation of the home to other homes in tlie community;

to the community ; to the state ; to the nation.

2. Social functions in the church, the school, and in the com-

munity.

3. Community days, picnics, pageants, festivals and other ac-

tivities.

4. The contribution of the high school girl in community ac-

tivities.

5. Packing baskets for members of the community at Thanksgiv-

ing and Christmas time.

6. Recreational opportunities that the community provides for

its people,—as parks, museums, playgrounds, theatres, mov-

ing pictures, bathing beaches, libraries.

7. How consumers in a community are largely responsible for the

quality and kinds of stock carried by local stores.

8. How clubs, federatious and other organizations can be a

means of providing better social life in the community.

9. How thoughtful and collective effort can become the means
of improving civic conditions; home conditions.

10. Municipal and state regulations which have been set up for

the benefit of home and community life, such as disposal

of waste and refuse, cleaning streets, regulation of trafBc,

water supply, ice supply, city markets, bakeries, laundries,

fire protection, property rights, child labor laws, school

attendance, pure food laws, textile laws, building and

housing laws, mother's pension laws, insurance laws, work-

men's compensation laws.

11. Community responsibility in meeting regulations; in setting

up new regulations and in changing regulations which no

longer meet the needs for which they were intended.

12. Individual, responsibility toward regxilations ; toward other

indi^'iduals.

13. What the local Chamber of Commerce can do for the better-

ment of the homes and home conditions of the community.

14. Establishing systems of public health nursing, clinics, chil-

dren's health centers, milk depots, nursery schools.

15. Providing community and school playgrounds.

16. Household information services as carried on by papers, maga-

zines, local stores, other organizations.
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17. The organization, in a community, of a Household Information

Bureau for housewives; its activities; its value to house-

; wives ; its value to local stores and shops.

IT. FOOD

A. Meal Planning, Selection. Purchase, Preparation and Service.

Meal planning and selection

1. The relation of meal planning and selection to the health

of the family.

2. Kelation of composition of food to composition of the body.

3. Body needs and foods considered on the basis of what foods

do for the body.

4. Proteins, vitamines, carbohydrates, fats, mineral matter, acids,

water; their sources, uses, amounts needed by adults, by

children.

5. Conditions affecting kinds and amounts of food to be eaten.

6. Eelation of appetite to food requirement.

7. Selecting the amount of food needed so the body is neither

undernourished nor overfed; amounts of milk, bread and
cereals, fruit and vegetables, meats, sugars and fats needed

in the diet.

8. Food prejudices: how to handle them; how to avoid them.

9. Nutritive ration of foods: how to determine it.

10. Comparison of economic value of various foods as sources of

energy,—protein, fat. mineral matter.

11. Cheap foods having high food value.

12. Food combinations.

13. Providing fruit and green vegetables in the diet all the year
round.

14. Need for planning meals in advance-

15. i\Ieaning of '^balanced meal."

16. Planning meals in relation to food requirement: to minimum
expenditure of time, energy and materials.

17. Planning meals for a family with varying ages, daily activities,

and conditions of health.

18. Planning meals with consideration of the maximum amount
of food value, palatability and ease of preparation.

10. Foundation or type menus.

20. Menus: planned for a day ; for a week.

21. Planning breakfasts and suppers or dinners to balance the

day's diet -^'ith the school lunchos oaten.

22. "Ways to influence the selection of a good lunch in the school

cafeteria.
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23. The school luncheon hour : a time for social training.

24. Testing menus.

25. Selection of food with a minimiim amount of money to spend

;

with a larger amount to spend.

26. Budgets: a week's food supply for "case" families; a month's

supply.

27. Food selection in commercial eating houses : choosing suitable

breakfasts, lunches, suppers and dinners from a menu card

for stated amounts of money.

28. National dishes and food combinations in meal preparation.

Marketing and purchase of foods

1. Kinds of markets in the immediate locality ; other kinds.

2. General rules and guides in marketing, buying by weight or

bulk, in cartons, in large or small quantities, paying cash

or charging, relation to grades of product to price and

nutritive value.

3. Points in judging quality, quantity, food value, price.

4. Different ways of buying food and ordering.

5. Advantages of going in person to the market.

6. Use of curb and central markets.

7. Sanitation and laws with regard to markets. '

8. Food products from farm to consumer.

9. Purchasing foods in season. -

10. Marketing according to a budget plan.

11. Making up the market order
; checking purchases.

12. Time to market.

13. Reliable brands of foods. '
"

'

14. Adulterations and misbranding.

15. Foods and their prices; study of daily papers, government

bulletins.

16. Local prices and measures of common foods purchased from
two types of grocery stores, one where they do not take

orders by telephone and deliver goods ; the other one where
they do.

17. Food budget: advantages of; adjustment of purchasing to

income.

18. Practical methods of keeping accounts.

19. Comparison of markets in America with those of foreign

countries.
'

20. History, growth, and importance of markets.

Food preparation

1. Type dishes a girl should be able to prepare at home, includ-

ing the preparation of : cereals
;
fruits, both fresh and dried

;
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vegetables, fresh, dried, and canned; milk mixtures; eggs;

cheese; meats, fish, game and poultry; batters and doughs;

dishes involving the use of fats and oils ; salads and sand-

wiches; deserts, hot, cold and frozen; beverages.

Simple meals a girl should be able to prepare at home.

Food preparation on the basis of the family meal
;
simple and

more elaborate meals.

4. Objectives to be attained in the preparation of various dishes.

5. Utensils to be used in the preparation of each type dish ;
nec-

essary ones
;
supplementary ones making for eflicient meth-

ods of handling materials.

6. Plans for the work of the preparation of single dishes ;
of in-

dividual meals; of the meals for the day as a whole.

7. Means of checking up on plans of work as a basis for improve-

ment.

8. Efifljcient use of cook books.

9. Recipes : how to use them ; to collect them ; to systematically

file them; to enlarge, decrease, and modify them to meet

family needs.

10. Good technique in handling materials and utensils ; and waste

in using poor methods.

11. Measurements in the home; at the market; use of measuring

utensils and scales in measuring weight, volume, capacity.

12. Measuring by "the eye", by "the hand."

13. Devices for measuring temperatures.

14. Devices for measuring time.

15. Items that enter into the cost of preparation of each dish.

16. Preparation of meals for stated costs per person for "case"

families ; for specific families.

17. Psychological aspects of well cooked foods.

18. Physiological aspects of well cooked foods.

19. Standards for forming good judgments in food preparation;

use of score cards in judging products as a basis for setting

standards.

20. Making butter; cheese.

21. Making confections for special occasions.

22. Methods of procedure in washing dishes which will accom-

plish satisfactory results with the least expenditure of time

and effort.

23. Dish washing made interesting when made a problem of mo-

tion study.

24. Application of chemical science to the washing, cleaning and

scouring of utensils and dishes.

25. Utensils or devices for washing dishes, draining, drying ; care

of them.



44

26. Care of sink, drain boards and drain pipes.

27. Care of dish cloths and towels.

28. Packed lunches for : kindergarten child ; school girl and boy

;

for boy, girl, man and Avoman who works.

29. Objectionable features to a cold lunch at school.

30. Value of hot dishes or lunches served at school.

31. The school lunch : utilization of products of the foods classes

;

other means of supplying foods and materials.

32. Preparation of food for the school lunch: organization and
plan of "routine" work to avoid exploiting pupils

;
serving

the school lunch ; care in serving to develop standards.

33. Equipment needed in food laboratory when classes aid in the

preparation of school lunches.

34. Preparing foods in the home and the school by means of the

flreless cooker.

35. Food preparation outside the home ; when to utilize it.

36. Commercial products versus home products; buying or bak-

ing bread or cake ; when to buy or make ice cream, soups,

etc ; how to judge of "good standards" of food preparation

in the products.

37. Methods of preparing foods in various parts of country.

38. Methods of preparing foods in foreign countries.

39. Practices of economy in the kitchens of America as compared

to kitchens in France.

40. Historical development of cookery.

41. History and use of cookery utensils.

Stoves, ranges, and other cooking devices

1. Stoves and ranges : their uses
;
operation ; selection ; care.

2. Adjusting the mixture of gas and air in the gas range.

3. Caring for an oil stove, including putting in new wicks.

4. Ovens, portable and stationary; their management; control

of temperature; use of thermometers in ovens.

5. Good technique in handling fuels; in regulating ovens to se-

cure required amount of heat.

6. Fuels : locally used ; selection ; economical use of
;
comparative

cost of.

7. Cookers: pressure and steam, their advantages, when to use

them, availability and costs
;

flreless, advantages in using,

when and how to use ; how to construct at home.

8. Electrical appliance.s: when to utilize; their selection and
cost; how to operate.

9. Meters : use of. • .
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Food care

1. Food care outside the home ; inside the home.

2. Handling and care of food outside the home; sanitary con-

sideration; personal hygiene of workers; hygiene of ma-

terials, equipment and surroundings.

3. Standards to be set in handling food commercially.

4. Scoring shops as to freedom from flies, refuse, and other un-

sanitary conditions ; as to the displaying of foods in covered

cases, receptacles, etc.

5. Hygiene of clothing of those who handle food.

6. Incoming supplies: the care in the home of food supplies

when they come from market.

7. The care of milk after milking.

8. Pasterizing milk.

9. Left-over food from the table; its care.

10. Kinds and varieties of containers for home use ; their selection

and cost.

11. Methods of caring for food containers and storage spaces to

insure food protection.

12. Importance of regularly inspecting and cleaning spaces and

receptacles where food is kept.

13. Eefrigerator: cleaning and care; general rules for using.

14. Food-refuse : types of garbage containers to use
;
points to be

considered in selecting; cost.

15. Disposal of garbage: utilization for poultry; for fertilizer;

other local methods ; local collection ; incinerators.

16. Food care when closing home or school for a period of time.

Table service

1. Setting table: for simple meals; for more elaborate meals.

2. Good taste and economy in table linen, silver, china, glassware

and other accessory equipment.

3. Garnishings: psychological effect.

4. Fundamentals in "waiting on the table".

5. Serving: important points in serving each dish; in serving en-

tire meal.

6. Modified table service: development of good standards in serv-

ing the school lunch ; in using desk service in cookery lab-

oratory.

7. Table courtesy: of those served; of those who serve; reasons

for.

8. Informal and formal service.

9. Hostess courtesy.
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Specia] social occasions

1. The importance of social occasions, customs, usages.

2. Cookery for special meals; Avays in which it may differ from
daily meal preparation.

3. Kefreshments for children's parties; for evening parties for

adults; for other parties.

4. Cookery for special occasions such as the holiday season; for

picnics.

5. Simple decorations and favors for festive occasions ; uses they

serve.

Infant and child feeding

1. Type feedings for baby from three to nine months; to twelfth

month.

2. Importance of a "clean milk" supply.

3. Milk: pasteurized; modified; ways to disguise; ways to keep

milk cold without a refrigerator.

4. Importance of fruit juices in the diet; of water.

5. Importance of: regularity in feeding; lengtli of time for a

feeding ; intervals betAveen feedings ; and manner of feeding.

6. Faulty feeding habits that cause infant mortality.

7. Rate of gain for infants.

8. Kinds of bottles and nipples to use; care of; purchase of.

9. Utensils needed for preparing the food; costs.

10. Rules for cleansing and caring for utensils.

11. Food for the infant or young child; foods to be forbidden

young children.

12. The composition of food in relation to infant and child feeding

13. Simple diets consisting of milk dishes, stewed fruits, toast,

orange juice, strained or mashed potatoes.

14. State, county, and community promotion of infant welfare.

15. Organized effort for child protection: milk stations, baby
clinics, day nurseries, "Little Mothers Societies." . .

Food for children of pre-school age (2-6) •

1. Malnutrition conditions; how to avoid them.

2. General principles involved in properly feeding children of

pre school age.

3. Rate of gain desirable.

4. Typo menus: kinds of food and amounts for two year old

child; for four year old child.

5. Comparison of the daily menu of the child with his bodily

requirement. - ' "I
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Food for children of school age

1. General rules for forming good eating habits.

2. Types of foods for all children ; foods to be avoided.

3. Psychology of food likes and dislikes in children; how to

handle.

4. Importance of milk and cereals, fruits and vegetables in the

diet.

5. Amounts and kinds of food for boys and girls during the

adolescent period.

6. Butter and milk as important articles of food in diets of all

children.

Modifications of meals to meet abnormal conditions of health

1. Importance of proper feeding in disease.

2. Eeasons why some foods are better than others for an invalid.

3. Importance of guidance by physician or dietitian for special

diets.

4. Planning meals for the sick ; factors to be considered ;
classi-

fication of dietaries.

5. Importance of care in selection and preparation of food for

an invalid.

6. Ways to stimulate the appetite of a sick person.

7. The tray: its preparation, its use in serving and its care after

serving patients with non-communicable diseases; patients

with communicable diseases.

8. Sick room delicacies ;
psychological aspects versus economical

aspects.

9. Type dishes every girl should know how to prepare and serve

such as: beverages,—acid, starch, albuminous; other li-

qiiids,—beef tea and broths, as beef, mutton and clam;

gruels and mushes; milk,—peptonized, pasteurized, and

modified; toast,—dry, buttered, and creamed; eggs,—cod-

dled, poached and eggnog; meat such as breast of chicken,

broiled beefsteak or chop; vegetables such as baked pota-

toes and vegetable suffles ;
custards; junkets; jellies and

gellatins ; ices and ice creams.

10. Wide prevalence and dangers of constipation; foods to be

eaten ; foods to be avoided.

11. Diets; for fever patients; diarrhoea; nervous indigestion;

anemia; diabetes; tuberculosis.

12. Feeding in overweight; food and its relation to body weight;

foods to be eaten ; foods to be avoided ; rate of reduction

desirable; danger in use of drugs and patent preparations.
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Feeding in underweight for weight increase ; diet and rules to

be observed in amounts of food to be eaten, and number of

meals a day; rate of gain desirable.

Meals for the aged

Lowered vitality stage; its significance and need for special

consideration.

Need for easily digested foods.

Foods which should be used ; those to be avoided.

Menus suitably planned for family and adapted to the use of

an older person.

B. Food Care, Preservation and Storage. - '

Preservation

1. Cheap fruits and vegetables in market ; when to buy and pre-

serve them.

2. Saving fruits and vegetables that grow in our gardens.

3. Causes of food spoilage.

4. Methods of preservation
;
comparison of home made products

with commercial products in regard to methods of preserv-

ing, equipment, quality, flavor, and cost to consumer.

5. Preservative powders; is their use necessary or healthful?

6. Equipment necessary in "home preservation" processes; supr

plementary equipment making for efficiency in working con-

ditions, and safety in methods.

7. Use of commercial canners; points to be considered in pur-

chasing.

8. Canning fruit and vegetables ; use of various methods.

9. Spoilage of canned foods.

10. Fruit juices and jellies.

11. Preserves, marmalades, jams, conserves.

12. Pickling and brining.

13. Drying fruits and vegetables; advantages of; methods.

14. Commercial driers; types and use dependent upon local con-

ditions.

15. Preservation of meats.

16. Preservation of eggs.

17. Canning-group organizations.

18. Food preservation as a thrift measure.

19. Importance of canning industry to home and nation.

20. Historical development of scientific canning.

Storage

1. Storage; a help in solving the problem of food preservation.

2. Home storage of foods versus commercial storage ; differences

involved; principles underlying each.

13.

2.

3.

4.
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3. Importance of food storage as an industry outside the home;

etfect of transportation and storage facilities.

4. Commercial storage of food; cold storage, refrigeration,

freezing ; effect upon character of various types of food

products.

5. Effect of the storage industry upon prices and constant food

supply.

6. Temporary storage and long-period storage; use of house

cellars, storage pits, "out-door cellars;" burying.

7. Home storage of foods; what and how to store for short

period, for long period.

8. Rural and urban home storage facilities; spaces, containers,

and essential conditions necessary for keeping various types

of food materials.

9. Organization of storage spaces
;
tags and labels

;
filing boxes

;

card catalogues.

10. Hot weather storage: in keeping vegetables, fruits, meats,

milk, groceries, bread, fats, cooked foods, canned goods

;

devices such as ice boxes and refrigerators, water for cool-

ing foods, and iceless refrigerators.

11. Winter storage: types; devices such as window boxes.

Food Industries

Food production and manufacture

1. Sociological aspects of food industries.

2. Our responsibilities as intelligent consumers; the girl's res-

ponsibility.

3. Sources of common foods and accessories such as flour, rice,

oatmeal, and other cereals, sugar, honey, chocolate, lard,

fruits, vegetables, meats, spices, beverages, etc.

4. Foods that are manufactured ; foods purchased at the market
in the raw state.

5. Production and manufacture of foods; factors that enter

into costs of doing business.

6. Consumption; factors that enter into costs to consumers;
relation of supply and demand.

7. How the failure of the grain crop of our country during a
year is apt to affect us as a family or as a community.

8. Importance of various industries such as dairy, cheese, ice

cream, packing, fish and oysters, flour, biscuit and bakery,

sugar refining, candy, etc.

9. Adulterations
;
injurious ones ; methods of detecting injurious

ones.

10. Advertising : true and false ; evaluation of.
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11. History of the development of food production from the home
as the center, to present day food industries outside the

home.

Transportation and distribution

1. Transportation: comparison of present and past methods.

i2. Carrying freight by water; by land.

3. Effect of foreign markets on our commerce.

4. Regulation of trade.

5. Warehouses, terminal and distributing.

6. Mail order houses.

7. Commission houses: from wholesaler to retailer; retailer to

consumer.

8. Climatic conditions affecting transportation of food materials.

9. Marketing of garden and farm produce.

10. Methods of securing food direct from farm to consumer;

local wagon or truck; parcel post.

11. Postal registration of materials of value sent through the

mails.

12. Boxing, crating or making up package to be sent by parcel

post or express.

Food laws and legislation

1. Principles involved in food legislation.

2. Regulations: federal, state, municipal; need for.

3. Legislation and inspection of meat and meat products.

4. Fish and game laws in our State ; their importance to us

;

their effectiveness in securing desirable results.

5. Government control of production of fish and oysters; im-

portance to us.

6. Importance of the inspection of such public utilities as mar-

kets, milk stations, bakeries, garbage collection systems.

7. Procedure in reporting violations of the laws; purpose in so

doing.

8. Food industries employing women: laws as to working condi-

tions for women.
9. Parcel post : zones ; laws governing kinds of food to be sent

;

importance to people living in rural districts and in urban

districts.

Ill CLOTHING '
.

, Selection and Purchase of Ready-made Articles and Garments

1. Relation of clothing to health.

2. Suitability of clothing to occasion, weather, health.
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3. Simplicity and good taste in clothing.

4. The selection and purchase of handerchiefs, hair ribbons,

collar and cuff sets, gloves, and other dress accessories.

5. Selection and purchase of stockings, knitted underwear, mus-

lin underwear, etc.

6. The essentials of a good shoe; a good stocking; a good cor-

set; good gloves, etc.

7. Selection and purchase of shoes with reference to hygiene,

appearance, and appropriateness to use; of rubbers and

overshoes.

8. Standard brands of shoes, stockings, gloves and other dress

accessories which can be purchased in our community.

9. Selection, purchase and care of rubber goods such as rain-

coats, hats, rubbers and overshoes, boots, shields, gloves,

bibs, aprons, bathing caps.

10. Eecognizing commonly used textile materials such as serge,

broad cloth, chambraj', percale, nainsook, and others.

11. Judging textile materials as to durability, attractiveness,

appropriateness to use and design of article of garment.

12. Characteristics of a Avell made woolen garment.

13. Clothing for work iu the home and in the school laboratory.

14. Clothing for camp life and recreational purposes.

15. The high school girl's wardrobe.

16. The clothing budget and the expense account; advantages of

a clothing budget.

17. Planning a clothing budget that will be in just proportion

to the total money outlay of the individual.

18. How to invoice a wardrobe and list (a) garments which must
be replaced, (b) garments which will last another season.

19. Purchasing clothing for the family after studying the needs

of individual members and the amount of money allotted in

the budget to clothing.

20. Buying garments which may cost slightly more in the beginn-

ing but will be less expensive in the long run because they

can be worn several seasons.

21. Plans for buying the more expensive garments as coats, suits,

and dresses so that the expense may be distributed through

several seasons or several years.

22. Selection and purchase of ready-made dresses, suits, waists,

skirts, coats that are becoming to one in line, design, color

and texture.

23. The beauty of simplicity in color and design.

24. The study of the proportions and lines of the human figure

and the designing of clothing.
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25. The hat in its relation to the wearer ; to the costume.

26. The selection and purchase of hats, tarn o'shanters, caps,

bonnets, that are becoming to the individual, and appro-

priate to the entire costume and to the occasions on which

they are to be worn.

27. The psychology of color and its application to costume.

28. The study of historic costume as an inspiration for present

day dress.

29. Sensible standards of dress for the high sichool girl with

regard to the manner of combing the hair
;
bobbing the hair,

the wearing of combs, fancy pins and bows in the hair ; the

wearing of ear rings and other jcAvelry; the use of powder
and other cosmetics; the wearing of French heels; fancy

slippers and pumps ; white shoes and dark stockings ; thin

and fancy blouses, waists or stockings.

30. What the well dressed business girl wears on the street; in

the office or shop ; for social occasions in the evening.

31. Plans for the wardrobe for the girl who expects to go to

college ; plans for adding to the wardrobe during the first

year and during the following summer. ^

32. Making studies to see if having several articles of a kind that

can be worn alternately adds to the length of the period of

usefulness of each article, such as two pairs of shoes, two

pairs of corsets, several pairs of stockings.

33. Purchasing clothing by mail.

34. Alteration of ready made garments.

35. Judging of values at bargain sales.

36. Seasonal purchase of articles and garments ; when it is an

advantage to purchase in season and when out of season.

37. Standardized designs in garments for children ; for the high

school girl ; for the housewife.

38. Standard brands of clothing which can be purchased in our

community.

39. Factors determining the cost of ready made articles and

garments, as hats, shoes, dresses and novelty materials;

the value to the consumer.

40. Information one should have concerning fading, shrinking,

laundering, removing stains and storing clothing, to be able

to purchase intelligently.

41. Health essentials in clothing the baby: the child of pre-school

age; the school child; the adolescent boy and girl.

42. Infant's layettes.

43. Wardrobes for children.

44. Effect of thoughtless and extravagant shopping upon market

conditions.



53

45. Effect of intelligent purchasing on supply and demand.

46. Extravagance and extreme styles.

47. Buying flimsy materials, passing fashions, and fashionable

vagaries.

48. The social aspects of clothing ; one's social responsibility

in buying; one's social responsibility with regard to rapid

changes in fashion.

49. "Window shopping;" its effect on one's attitudes and ideals.

50. Cash versus charge accounts in purchasing clothing.

51. Learning to shop intelligently.

52. Things that make for conspicuousness in design ;
meaning of

terms "well dressed."

53. Spring and fall openings.

54. Fashion shows in commercial establishments ; in school ;
value

of each.

55. Principles of advertising; help to merchant; to purchaser.

56. Consumers League; value to local community.

57. How styles are created; how spread.

Care. Repair, Renovation and Remodeling of Articles and Cloth-

ing.

Care

1. Lengthening the period of usefulness of articles and garments

by systematically airing and brushing them.

2. Means of extending the Avear of shoes.

3. Care of personal belongings in closets, drawers, boxes, etc.

4. Care of dress accessories such as gloves, collar and cuff sets,

ribbons.

5. Sponging and pressing clothing as a means of lengthening the

life of these articles and as a means of improving their

appearance.

6. Protection of clothing during the performance of household

tasks.

.

7. A simple outfit for keeping the shoes of the members of the

family in good condition.

8. Establishing habits of systematically caring for one's clothing.

9. Cotton covers for dresses and coats which are worn only

occasionally.

10. Materials and utensils Avhich every family should have at hand
in order to keep the clothing in good condition.

11. Caring for articles and garments in such a way that they later

can be made over.

12. Eesponsibility of high school girl as a consumer in practicing

thrift in the care, repair and use of clothing.
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13. Storage of clothing and furs during the summer season for

protection from dust and moths; choice of effective and in-

expensive methods.

14. Value and use of cedar cliests, moth proof bags, news papers,

moth balls, tobacco leaves, etc., in the storage of clothing

and materials.

Eepair

1. Keeping garments in good condition by sewing up small rips,

by mending holes and rents immediately so as to avoid big-

ger ones. . _

2. Mending thin places in stockings as well as small holes when
they first appear.

3 Eeinforcing knees of children's stockings.

4. Mending broken and dropped stiches in stockings.

5. Darning and mending knitted nndenvear.

6. Preventing buttons from coming off children's clothing by

reinforcing with tape.

7. Reinforcing the seats of boy's trousers.

8. Sewing buttons oh children's shoes and sandals.

9. Means which can be employed by "busy mothers" for acting

quickly in repairing the garments of the younger members

of the family.

10. Advantages of having a work basket, box, drawer, or other

container for keeping pieces of muslin, yarns, tape, net,

scraps, of woolen pieces, etc., for use in the immediate

repairing of garments.

11. Advantages of setting aside a regular Aveekly period for the

repairing of one's personal clothing: the clothing work by
other members of the family.

12. Value and importance of keeping all buttons, hooks and eyes

and other fastenings served on; methods for doing so.

13. The wearing of carefully repaired clothing and the saving of

money and labor for more important things.

14. Effect on one's attitude and ideals of Avearing clothing that is

neatly repaired and kept in good condition ; of those that are

only "drawn up."

15. Darning articles and garments by means of the sewing ma-

chine.

16. Choosing and applying methods of patching appropriate to

the kind and the weave of the material ; the kind of tear,

cut or hole; and the articles or garment to be patched.

17. Applying new neckbands and facings around the neck and at

the elbows of boy's and men's shirts.
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18. Reinforcing new petticoats to keep them from wearing through.

19. Applying facings around the armholes of undergarments and

waists;

20. Putting new facings and ruffles on old petticoats.

21. Repairing torn places and broken seams in gloves.

22. Repairing corsets; attaching new garter suspenders: rehind-

ing tops.

23. The repairing of soles and heels on boy's shoes, girl's shoes,

and the shoes of the adult members of the family; relation

to period of usefulness of shoes.

24. Commercial preparations for mending holes and cuts in rub-

bers and overshoes.

25. Replacing old and worn skirt bands Avith new ones.

26. Reflnishing the bottoms of skirts that have become frayed and

• worn.

27. T^se of mending tissue in repairing worn places, cuts, etc., in

silk and woolen garments.

Renovation

1. Use of various commercial preparations in cleaning articles

and garments in the home. \

2. Important factors to be considered in diy cleaning articles

and garments in the home.

3. Removal of spots and stains from cotton, linen, avooI, and silk;

use of proper cleaning agents; methods to be employed.

4. Important factors to be considered in the removal of spotsi

5. Results which justify the expenditure of time, labor and

money in renovating materials and garments.

R. Amount of f'm.e whirh can Aviselv be srent by the mother of

a familv of six children in renovatiuT garments and mate-

rials: by other individual members of the family.

7. Cleaning and renovating straw hats.

8. Freshening straw hats by means of various commercial prepa-

rations which can be purchased and applied.

9. Renovation of velvets, ribbons, laces, flowers and other mil-

linery supplies.

10. Cleaning light colored or white kid gloves and shoes.

11. Cleaning of feathers, furs, felts.

12. Use of commercial dyes in renovating articles and garments.

13. Effective methods of procedure in securing good results in

dyeing old and faded materials and garments in the home.

14. Importance of promptly cleaning and renovating materials

when necessary.
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Laundering ....

1. Launderiug white cotton clothing. • , >

2. Laundering colored cotton fabrics.

3. Washing and pressing neck wear. -

4. Laundering stockings ; cotton ; woolen ; silk. •

5. Laundering handkerchiefs.

G. Laundering laces, dresses, and waists that require careful

and delicate workmanship.

7. Laundering woolen garments, dark and light.

8. Laundering woolen garments that have been ripped and are

to be used in a remodelled garment.

9. Laundering articles and clothing for the baby.

10. Washing corsets and girdles.

11. Laundering articles and garments made of silk.

12. Commercial laundering of clothing as compared with home
laundering.

Kemodelling

1. Importance of making a survey of one's present wardrobe for

possibilities of remodelling clothing before purchasing new
pieces.

2. The use of inventories of all of the family clothing in esti-

mating family needs.

3. Using partly worn clothing of the adult members of the

family for making children's clothing.

4. Refooting stockings; advantages and disadvantages of.

5. Using the legs of stockings for making bloomers for the baby

that creeps.

6. Using the good parts of kid gloves for making shoes for the

baby.

7. Importance of carefully selecting a pattern with reference to

the size, shape and number of pieces of a garment that is

to be remodelled.

8. When it is economy to make over garments ; when it is not.

Selection and Purchase of Materials, Planning and Construction

Articles and Garments.

Selecting Designs

1. Choosing designs for garments with reference to the use that

is to be made of them.

2. Choosing simple and conservative designs for garments which

will not "go out of fashion" in a season.
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3. Choosing designs with regard to the materials to be used in

constructing the garment, as for instance choosing a design

with plaits for a garment to be made of serge as compared

with using this design for a garment to be made of soft silk

material or a garment that is to be made of wash material.

4. Choosing designs for garments with regard to the possibility

of the garment's being remodelled or made over.

5. The contour and structure of the human form as a guide in

the selection of designs for various articles of clothing

for the individual person.

6. The beauty of simplicity in design.

7. Reasons why a design becoming to one individual may be very

unbecoming to another.

8. Structural lines that should be used in a costume for a stout

person ; for a tall thin person.

9. Means employed to emphasize desirable lines in costumes.

10. Study of costume details in choosing designs in patterns for

garments that are to be "made-to-order" either in the home

or a shop.

11. Designing simple garments that comply with the principles

of good design.

12. Dress and its effect on one's personality.

13. The relation of the design of a garment,—the number of

pieces, their size and shape—to the amounts and kinds of

materials needed to construct the garment.

14. Designing children's school garments; play garments; chil-

dren's garments for occasional wear.

15. The relation of the design of a garment to the color or colors

of the materials to be used in the garment.

16. The relation of the design or pattern in a textile fabric to the

line and design of the article of clothing; to the lines and
proportions of the person who is to wear the garment.

17. Good design in laces and embroideries.

18. Choosing laces and embroideries with regard to the garment

or article of clothing they are to decorate or beautify.

Clothing materials

1. Kinds of materials which can be used for making each article

or garment that is to be constructed ; names, finish, weave,

design, width, price, durability as to wear and laundering,

fading and shrinking qualities and other distinctive charac-

teristics which have bearing on the use of a particular

material for specific type of article or garment.

2. Training the eye and the hand for detecting difference between

good and poor textile materials.
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3. Simple tests which tlie consumer can apply to materials before

purchasing them for articles and garments which are to be

constructed in the home.

4. Selection of materials with regard to the design of the gar-

ment; the use that is to be made of the garment.

5. Important points to be considered in purchasing such mate-

rials as belting, hooks and eyes, snaps, buttons, thread and
other findings.

6. Good values in handmade and machine made laces and em- ^

broideries, good design, and Avearing qualities.

Supplies and equipment for sewing in the home.

1. Selecting a part of a room or a separate room in which articles

and clothing can be constructed; consideration of light, ex-

posure, location in house, floor covering, etc.

2. Cabinets, cupboards, closets, boxes, drawers which may be

used for the storage of supplies.

3. Selection and use of cutting tables, pressing boards, skirt

hangers.

4. Selection of supplies such as pins, needles, tailor's chalk, tape

measures, shears, pin cushions, and others.

Patterns

1. Types of commercial patterns which are for sale in our com-

munity; other commercial makes.

2. Comparison of various types of commercial patterns as to line

and design and suitability to different figures; as to mark-

ings and what they indicate; clearness of directions for

using and other important points.

3. Taking measures for the purchase of ready made xDatterns.

4. The importance of reading instructions on the envelope of a

pattern before purchasing it.

5. The use of commercial patterns; interpreting, testing, and

altering to suit individual measurements and the lines and

and proportions of the individual.

0. Drafting simple patterns as a means of gaining a better under-

standing of patterns in general and the relation of the lines

of the pattern to the lines of the body.

7. Drafting "foundation pnttcrns" for an individual so that they

can be used by the "Ivome-dressmaker" in the construction

of types of garments.

S. Drafted patterns; advantages and disadvantages of.

0. Comparison of drafted and commercial patterns.

10. Tlie storv of the first commercial pattern.

11. Pattern houses and the development of the ready-made pattern

industry.
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Construction of articles and garments

1. The importance of carefully reading the instructions on the

pattern envelope and the inclosed instruction sheet before

cutting out the garment; of placing on the cloth every piece

of pattern that is to he used before any piece is cut out.

2. A study of the construction of clothing as a help in calculat-

ing the amounts of materials needed.

3. Comparison of the advantages of purchasing garments ready-

made, of having them made to order in the home or in a

shop, and of making them one's self at home.

4. Cost of home-made versus ready-made articles and garments.

5. When it is economy to make one's own clothing ; the clothing

for other members of the family.

G. Simple articles and garments which the junior high school

girl can make for herself ; for other members of her family

;

for members of other families in the community.

7. The construction of infants' layettes; of clothing for children

from one to three years ; from three to six years.

8. Comparison of children's garments made at home with those

which can be purchased ready-made in one's community.

9. Constructive processes, such as seams, hems, stitches, plackets,

facings, bindings and others which are essential in the con-

struction of each article or garment to be made; additional

ones which might be used if desired ; those which can be

used for decorative purposes; variations which may be

made in constructive processes to meet specific conditions

in other garments to be similarly constructed.

10. Selection of a few simple articles and garments to be con-

structed in school which will serve as a basis for other

articles to be constructed at home on Saturdays or dur-

ing the summer months.

11. Stud}' and analysis of various constructive processes for the

purpose of setting up standard methods of procedure ; the

value of having standard methods of procedure in carrying

out simple, constructive processes ; the importance and value

of habit formation in carrying out constructive processes.

12. Hand-made versus machine made processes ; when it is ad-

visable to use each.

13. Short cuts in sewing.

14. Dress forms and their use b}^ the home dressmaker; names

and kinds of commercial dress forms that can be purchased

;

methods of making a dress form at home.

15. Constructing articles and clothing for commencement outfits.
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16. Construction of collar and cuff sets for woolen dresses; from

materials now in the home; from materials purchased for

this puriJose.

17. Application of snaps to collar and cuff sets so they may be

quickly put on and taken off; comparison of the use of

this method with that of sewing them on each time they

are laundered.

18. The construction of net or muslin underwaists for protection

for woolen and silk dresses; fastening them in so they can

be easily removed for laundering.

19. The construction of house dresses, aprons, dusting caps and

other articles for home wear.

20. Setting up score cards which can be used in scoring garments

constructed in the school laboratory; at home.

21. Using score cards as a means of building standards.

22. The construction of a simple cookery outfit for the school

laboratory.

23. Lining a hat.

24. Making bandeau for hats.

25. Making bows, flowers, and other fancies for trimming sum-

mer hats ; winter hats.

26. Wiring ribbon and lace for hats.

27. Important factors to be considered in trimming hats.

28. Making children's bonnets, caps and simple hats.

29. Covering commercial hat frames.

30. Making and trimming simple hats.

Sewing machines

1. Types of sewing machines and their use in American homes.

2. Names of various parts of the sewing machine and the func-

tion of each.

3. General rules for giving regular care to the home sewing

machine; to the machine in the school laboratory.

4. General rules for using and operating double thread ma-
chines; single thread or chain stitch machines.

5. Methods of practicing stitching as a means of acquiring good
technique.

6. Methods of determining causes of thread breaking; of stitches

slipping; of material puckering.

7. Methods, of regulating the parts of a machine to correct all

irregularities in stitching.

8. Method of tightening band or belt; of putting on a new one.

9. The story of the first sewing machine; of other early Ameri-

can sewing machines.
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The history and developmeut of the sewing machine industry.

Use of varions attacliments of the sewing machine.

Use of motor driven sewing machine in the home.

Hints and helps in using tlie sewing machine such as, use

of strips of paper over feed when stitching net and other

thin materials; use of hemmer and unthreaded machine in

tTirning liems on table linen ; gathering without the use of

ruffler attachment and others.

I). Clothing and Textile Industries

1. Names and characteristics of the more common woolen and

worsted materials, cotton and linen materials which are

used in the manufacture of garments for school girls; for

boys ; for children.

2. General appearance of various textile fibers used in the manu-

facture of some of the more commonly used materials iu

our garments.

3. Cotton, linen, wool and silk ; source of fiber
;
leading countries

which i^roduce each fiber; how fiber is prepared for market.

4. Important processes, about which the consumer should know,

in the manufacture of staple cotton, linen, wool and silk

materials that afi'ect the weave, finish, durability, and cost.

5. Properties of cotton, linen, wool and silk materials which

aflect the usefulness of the materials for underclothing;

outer clothing to receive hard wear; outer clothing which

is to be worn only occasionally.

6. Types of textile weaves and their relative durability and suit-

ability to particular types of materials and the use that

is to be made of them.

7. Adulteration of textile materials; what it is; simple tests

for detection of.

8. Materials which may have in them more " than one kind of

fiber and yet not be classed as adulterated.

9. Simple and practical tests for the hoxisewife to use in detect-

ing the difference between linen and cotton.

10. Home tests for fading and shrinking qualities of various ma-
terials.

11. Facts which the efficient buyer of .textile materials should

know.

12. The lace making industry in this country and abroad; the

manufacturing of embroideries.

13. The manufacturing of supplies such as buttons, hooks, and
eyes, snaps, belting, tapes, ribbons, needles, pins, thread.
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14. The commercial manufacturing of suits, coats, dresses, waists,

skirts, blouses, stockings, shoes, hats, gloves, underwear

and other kinds of clothing necessary to one's wardrobe;

importance of these industries to our country; important

centers that are located in Pennsylvania, and in our com-

munity.

15. Importance of the textile industries in our country to the

people in our community.

16. What can be gained in being conducted through large textile

and clothing manufacturing plants.

17. Factors which influence costs in the production, manufacture

and sale of staple materials ; of novelty materials.

18. Textile laws and legislation ; federal ; state
;
importance to

industry itself; to consumer.

19. Textile industries employing women and girls ; laws as to

working conditions.

20. Child Labor Laws as they relate to the textile and clothing

industries.

21. Present textile and clothing conditions that are influencing

the price of materials and of ready made garments in our

country; in various countries of Europe.

22. Approximate amount of money spent each year by the women
of our country for textile materials.

23. Things which the consumer could do in lessening some of the

costs of textiles.

24. Development of the American dye industry during and since

the war.

25. How the mobilization of tlie clothing industries became a

factor in contributing to the success of our country in the

Great War.

2C. Present application of lessons learned during the war rela-

tive to clothing conservation ; effect on demand and supply.

27. Woman's part in the development of primitive textile in-

dustries.

28. Lace making by women and girls in foreign countries at the

present time.

29. Names of inventors and the contributions they made in early

days to the development of the textile industries.

30. The invention of the cotton gin and its importance to the

development of the textile industry.

31. The effect of the invention of the sewing machine on the

amount of sewing done in the home; in the factory.

32. Labor conditions in early days and efforts to improve them.
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Use of topical outline in organizing courses. The topic which

should be studied, and the subject matter which should be covered

in any course of study, as well as the activities or projects that are

undertaken should be set up in x*esponse to the life problems and

needs that face the pupils. In setting up the topical outline given

above, an effort was made to include topics that would interest

many different groups and varieties of pupils.

Many of the topics listed furnish the basis of possible projects

which are simple and can be completed in a short period of time.

Others suggest projects of much greater magnitude and the activi-

ties involved therein may extend over a considerable period of time.

Many teachers may desire to break up these larger projects into many
smaller projects for the younger girls who like to see results come

quickly, and to combine some of the more simi:)le activities into

larger projects for the pupils who have had considerable work in

home economics, and whose interest and attention can be held for

a longer period of time.

Projects and topics are set up for rural and for urban groups.

Such suggestions for study and discussion as "Food Selection in

Commercial Eating Houses", and "The Use of Curb and Central

Markets" furnish the basis for problems that must be met and

solved by urban groups, while such a topic as "Long Period Storage

of Fresh Fruit and Vegetables in, the Home" suggests a problem

confronting many rural groups. The topic "Providing Fruit and

Green Vegetables in the Diet all the Year Round" may be included

in courses of study for rural and for urban groups, but the methods

of effectively solving the problems involved will be quite different

for rural groups and for urban groups. The topic "canning" can

be studied by both groups but in certian urban communities the

emphasis will of necessity be placed on the wise selection of a

limited number of foods at the market for canning, and the careful

selection of a limited number of foods at the market for canning,

and the careful selection of ready prepared "canned" foods. In

rural communities, the emphasis may be on the utilization of gar-

den products and surplus food supplies. In studying the topic

"Protection of Drinking Water from Contamination" the emphasis

in a. rural community might be such as to enable pupils to aid in

taking active steps to insure a supply of good water on "the home
place." In an urban community, the emphasis might be for geneTal

appreciation purposes, and such as to help pupils in the collecting

of information relative to the way in which the city is carrying

on this activity in supplying pure water to the many homes of the

community.

7kk
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The subject matter covered and the projects undertaken in a

course of study should vary depending upon whether the pupils are

taking the work for general education purposes or for vocational

education purposes. The topic "Making Beds, and the General

Care of Bed Linen, Covers and Mattresses" may be included in a

course in general home economics so as to enable the girls to care

for their own bed rooms each morning before they come to school.

In a vocational course it might be included so as to enable a high

school girl who has many home duties, to perform this work for

the members of the household each morning as one phase of her

home responsibility. She might make time and motion studies

of the various operations performed in carrying out this project

so that there will be no loss of time or energy, and so that she may
skillfully and quickly perform this work in the time allotted for

this type of activity in her daily working schedule.

Many of the topics may have to be changed more or less to be made
applicable to the needs of special groups of girls. On each teacher

rests the responsibility of making such adaptations of the topical

outline as will enable her to organize a course of study for her

pupils on the basis of "meeting genuinely felt needs and meeting

real life situations."

Unit-year foundation courses. As stated earlier in this syllabus,

general home economics should be made available tO' all girls at

the time when the school can best play its part in inculcating

right habits, and in molding the characters of the girls so as to

enable them to take their places in the world as girls and women.
The recommendation was also made that home economics as a sub-

ject should be introduced wherever possible in the seventh grade.

In some school districts in the state, however, it may seem desirable

to introduce basic or foundation courses in this subject in the fifth

or the sixth grade. In other centers it may not be possible to offer

the introductory work until the eighth, ninth or even the tenth

grade.

In the basic or foundation work that is offered, each year of

work should be organized as a unit in itself built around those

arts of the household which hold forth an "appeal" to the girls

because of their intrinsic importance to the girls themselves. Each

unit-year course should be so planned as to be of specific value to

those girls who, because of necessity, may drop out of school at

the end of the year. At the same time the course should be so

planned as to be of definite value to the girls who will continue their

schooling.

This means that each year of foundation work that is built around

the home activities of girls must therefore include subject matter
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and projects chosen from the entire field of home economics. In

other words each year of work should include subject matter and

projects chosen from each of the three major divisions of the

subject of home economics, I THE HOME AND THE FAMILY,
II FOOD, III CLOTHING, and the material selected should be

adapted to the varying interests, aptitudes, abilities, capacities and

environments of the pupils enrolled for the course. If courses in

sewing only are introduced in the fifth and sixth grades and if there

is an exceedingly large drop-out at the end of the sixth grade, the

pupils who have dropped out have been given no opportunity to

gain experience and skill in the activities of the household that have

to do with FOOD and THE HOME AND THE FAMILY.

Although each unit-year course of study contains work chosen

from the three major divisions of the subject of home economics,

the work in any one of these divisions may be broken up if desired

and not given all at one time. For example, if it seems desirable

to give a part of the work in CLOTHING in the fall of the year,

and another part in the spring so as to include, let us say, some

work in millinery for the summer season, such an arrangement

isliould by all means be worked out. In organizing the projects

into a FOOD unit which are chosen from the field of CLOTHING,
or from the field of THE HOME AND THE FAMILY. For ex-

ample, if the class is making a study of "Meal Preparation and

Service", the teacher may very well include some work in the laund-

ering of table linen. The project chosen may be the laundering of

the linen used during the preparation and serving of breakfasts.

Here a real laundering situation has arisen. It is the daily life

activities and experiences of the pupils in their homes and in school

and community life that we must analyze in order to determine the

"pupil-needs" that Avill guide us in designing courses of study.

The unit-year course when organized should be called a course of

study in general home economics. Or it could be called a course

of study in household arts in case school districts are using this

latter term to mean a course of study for general education pur-

poses. Teachers will find helpful sugestions for organizing courses

of study in home economics on pages 5 and 6 of the bulletin "Ke-

organization of Home Economics in Secondary Schools", Bulletin

1922, No. 5, Bureau of Education, Washington, D. C.

Courses which are built on foundation cou/rses. In organizing

the courses of study in home economics which follow the basic or

foundation work, the plan suggested above of selecting subject

matter and projects from the entire field of home economics for

each year of work may or may not be followed.
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Examples may be cited to illustrate when it may not be desirable

to follow the above plan. If comprehensive courses in general

home economics have been a part of the required work for girls

in the fifth and sixth grades in an urban community where many
girls drop out of school at the end of the sixth grade, the girls

who take home economics in the continuation school may desire

to enroll for special phases of work. They may desire a unit-course

in "Clothing Selection", or a unit course in the ''Remodeling of

Clothing", or in "Millinery", or in "Home Management", depending

upon their particular and immediate needs. The girls in continuation

schools who have domestic service permits may desire a unit of voca-

tional work in "The Preparation and Serving of Meals", or a unit

in "Child Care", or in "Marketing", depending upon their respon-

sibilities in the home.

If compreliensive courses in home economics have been required of

girls in the seventh and eighth grades before they enter the high

school, many of the girls may desire to elect special units of work.

Some of the girls who are enrolled in an Academic Curriculum and

who have many home responsibilities may desire some units of work

in "Home Management," in the "Use of Labor Saving Devices," in

tlie "Construction of Children's Clothing." Girls who are in a Com-

mercial Curriculum may desire a unit of work in "Clothing for the

Well-dressed Business Girl." Senior girls in a College Preparatory

Curriculum may desire a unit course in "The Clothing Wardrobe for

tlie Freshman College Girl." Other gi'oups of senior girls may desire

a unit course in "Clothing for Commencement Day."

For girls who enter the secondary school having had no founda-

tion work in home economics, courses of study should be organized

so as to include material selected from the three fields of home eco-

nomics. Wliat these activities will be, should, of course, be determ-

ined by an analysis of their present home experiences and needs.

In a four-year home economics curriculum, the work of the first

two years may be chosen from the entire field of home economics,

and special units of Avork planned for the last two years.

Courses in vocational home economics for secondary schools. Ten

type courses have been organized by the State Department of Public

Instruction and are included in this s.yllabus.* These courses offer

general snggestions. It is hoped that they will serve as guides in

assisting teachers to set standards and to organize vocational courses

and curriculums for pupils in various secondary schools throughout

the state. In setting u]> curriculums in vocational home economics

in schools that receive State and Federal aid for offering this type

• See pages 57-66
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of work, these courses may be modified, under the provisions of the

State and Federal Vocational Education Acts, to meet local voca-

tional needs. Each teacher of vocational economics is asked to ana-

lyze carefully each group of girls according to environments, in-

terests and abilities. She is then asked to set up the courses that will

best suit the needs of the girls enrolled for vocational work. The

teacher in charge of each vocational home economics departments is

then asked to submit to the State Departnient of Public Instruction

for approval one copy of each course and curriculum offered. Blank

forms for his purpose are furnished by the state office.

As will be noted, each course, in conformance with the suggestions

made by the Federal Toard for ^''ocational Education, consists either

of all practical subjects or a combination of practical and related

subjects. It will also be noted, that the plan of selecting units of

practical work from the entire field of home economics for each

course has been followed. The work in two of the major divisions

of home economics, FOOD and CLOTHING, has not been broken up
into smaller units, while the work that has to do with THE HOME
AND THE FAMILY is subdivided under the following teaching

units:—House Care, Laundering, Child Care, Household Accounting,

Home Planning and Furnishing, Home Care of the Sick, and Home
Grardening. The problem of subdividing the work in FOOD and
CLOTHING into various units has been left to the individual class-

room teacher. Eelated subjects are those arts and sciences that are

fundamental to home making instruction. They include such sub-

jects as art, drawing and designing as they relate to clothing and the

home. They also include sciences such as chemistry, bacteriology,

physics and others as applied to problems in the home. To set these
up as related subjects, it is necessary to select and organize the

material from the field of science and art that relates to home prob-

lems, and correlate it with instruction in home making.

The amount of time given to any of the various units of work set

up in the tv^pe courses may be increased or decreased providing the
total weekly time devoted by a class group to all phases of vocational
home economics meets the requirements stated on pages 20-21 under
the heading "Time Allotment." For example, if it seems desirable

to give one period less to the study of Clothing and one period more
to Home Care of the Sick, this adjustment should be made. It is

hardly necessary to mention that in urban districts where families

do not raise their own vegetables it would be liighly impractical to

offer a course in Vegetable Gardening Avith no opportunity- to make
practical application of the work; or to offer an intensive course

in Child Care to girls who will have no opportunity to gain skill and



68

efficiency iu caring for children while they are enrolled in the course

;

or to attempt to olfer a separate course in Household Chemistry in a

school where there is no equipment with which to work.

The type courses are one, two, three and four years in length.

Any one of the two year courses can be used as a basis for three and

four year courses in schools where it seems desirable to offer longer

courses. An analysis of the needs of the pupils should reveal to

the home economics teacher who is setting up a third or a fourth year

of vocational work whether selections should be made from all three

major divisions of home economics for this additional work, or

whether special units of work should be selected from only one or

two of the divisions of the subject. The folloAving are suggestive

special unit courses that could be offered :—Savings and Investments,

Spring Millinery, Construction of Children's Clothing, Dietetics, In-

valid Cookery, Foods for Children, Costume Design, Home Garden-

ing, Poultry Raising, The Mechanics of the Household

When a third or fourth year of vocational work is set up for a

group of pupils who have completed a two or a three year basic vo-

cational course, the additional work must be set up according to the

conditions given on pages 10-1.3 of this syllabus, if the school dis-

trict is to be entitled to receive reimbursement under the State and

Federal Vocational Education Acts on the salary of the teacher

offering this work. The enrollment for extended vocational work

must be sufficiently large to warrant the expenditure of State and

Federal funds.

Type 1. One year course.

Vocational half-day devoted to practical and related siibjects.

Based upon eight—40' or 45' periods per day

in a 5 hour or a 6 hour school day.

FIRST SEMESTER

Clothing
House Care
Laundering
Child Care
Art (including
drawing & design)

SECOND SEMESTER
Food
Home Planning and Furnishing -—

.

Household Accounting
Home Care of Sick

5 hour day 6 hour day

iV periods 45' periods 45' periods

No. Lgth. No. Lgth. No. Lgth.
Pds. Pds. Pds. Pds. Pds. Pds.

4 80 4 90 4 90
1 80 1 90 U 90

80 1 90 1* 90
2 40 2 45 2 45
1 80 1 90 1 90
2 40 2 45 2 46

5 80 5 90 5 90
80 1 90 n 90

3 40 3 45 4 45
3 40 3 45 3 45



69

Type II. One year course.

Vocational half-day devoted to practical and related subjects.

Based upon eight—40' or 45' periods per day
' in a 5 hour or a 0 hour school day.

• 5 hour day G hour daj

i(y periods 45' periods 45' periods

No. Lgth. No. Lgth. No. Lgth.
FIRST SEMESTER Fds. Pds. Pds. Pds. Pds. Pds.

2 80 2 SO 2 90
2 80 2 90 2 90

Household Accounting' 2 40 2 45 "> 45
House Care 1 80 1 90 90
Laundering li 80 1 90 n 90
Child Care 2 40 2 45 2 45

Art (including drawing & design) 1 80 1 90 1 90

SECOND SEMESTER
Food 3 80 3 90 3 90

Clothing 2 80 2 90 2 90

Household Accounting _ 2 40 2 45 2 45

Home Planning and Furnishing — 1 80 1 90 li 90

Home Care of Sick _ - 1 80 1 9C 11 90

Art (including drawing & design) 1 80 1 90 1 90

Type III. Two year course.

Vocational half-day devoted to practical and related subjects.

Based upon eight—40' or 45' periods per day

in a 5 hour or a 6 hour school day.

FIRST TEAR

FIRST SEMESTER

Clothing
House Care
Laundering
Art (including drawing & design)
General Science

SECOND SEMESTER
Food
House Oare
Laundering
Art (including drawing & design) _

General Science

5 hour day

40' periods

No. Lgth.
Pds. Pds.

80
40
80

80
40

40
80
80
40
80

45' periods

No. Lgth.
Pds. Pds.

90
45
90
90
45
90

90
45
90
90
45
90

6 hour day

45' periods

No.
Pds.

Lgth.
Pds.

90
45
90
90
45
90

90
45

90
90
45
90
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SECOND YEAR

PIRiST SEMBSTKR

Food
Child Care
Home Planning and Furnishing
Household Accounting
Household Chemistry

SECOND SEMESTER
Clothing
Household Accounting
Home Planning and Furnishing
I^)me Oare of Sick

Household Chemistry .

5 hour day

W periods 45' periods i5f periods

No. Xgth/ No. Lgth. No. Lgth.
Pds. Pds. Pds. Pds. Pds. Pds.

3 SO 3 90 8 90
1 80 1 90 2 90

3i SO 1 90 2 90
o 40 2 45 2 45
i 40 3 45 3 46
1 80 1 90 1 90

3 80 3 90 3 90
i Sll 1 90 IJ 90
1 80 1 90 1 90
1^ 80 1 90 2 45

1 90
1- 40 3 45 3 45

1 80 1 90 1 90

6 hour day

Ttfpe IV. Tico year course.

Vocational half-day devoted to practical and related subjects.

Based upon eight—40' or 45' periods per day

in a 5 hour or a 6 hour school day.

FIRST YEAR

FIRST SEMESTER

Clothing
Child Care
Laundering

Art (including' drawing & design) -

General Science

SECOND SEMESTER
Food
House Oaro
Household Accounting
Art (including drawing & design) _

General Science

5 hour day

40' periods

No. Igth.
Pd.s. Pds.

4 80
40

1 SO

1 SO
O 40
1 80

SO
80
40
SO
40

4.5' periods

No.
Pds.

6 hour day

45* periods

Lgth. No. Lgth.
Pds. Pds. Pds.

90 4 90
45 2; 45
90 1 45

1 90
90 1 90
45 3 45
90 1 90

90 4 90
90 1?, no

45 2 45
90 1 90
45 3 45
90 1 90

SECOND YEAR

FIRST SEMESTER

Food
Child Care
Home Oare of Sick
Home Planning and Furnishing
Art (including drawing & design)

SECOND SEMESTER
Clothing
Household Accounting
Laundering
Home Planning and Furnishing ...

House Oare

5 hour day

40' periods 45' periods 45' periods

No. r.gth. No. Lgth. No. Lgth.
Pds. Pds. Pds. Pds. Pds. Pds.

4 SO 3 90 4 90
1 so 1 90 1 90
11 so U 90 2 90
2 so 2 90 2 90
1 so 1 90 1 90

4 80 4 90 4 90
1 80 1 90 90

n 80 1 90 li 90
80 1 90 1 no

2 SO 1* 90 2 90

6 hour day
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Type v. Two year course.

Vocational half-day devoted to practical and related subjects.

Based upon eight—^40' or 45' periods per day

in a 5 hour or a fi hour school day.

FIRST YEAR

FIRST SBMESTERl

Clothing- ^

Laundering

House Care

General Science -__

Art (including drawing' & design) .

SECONI> SEMESTER
Food
Clothing
House Care
Genera] Science
Art (including drawing & design) ,

5 hour day 6 hour day

40' periods 45' periods 45' periods

No. tgth. No. Lgth. No. Lgth.
Pds. Pds. Pds. Pds. Pds. Pds.

3 80 3 90 3 90
2 40 2 45
1

'
80 1 90 1 90

2 40 2 4.5 1 90
1 45

5 40 5 4.7 5 45
2 40 2 45 2 45

3 SO 2 90 (> 90
2 80 2 90 2 «0
1 80 1 90 1 90
5 40 5 45 5 45
o 40 2 45 2 45

SECOND' TEAR

5 hour day 6 hour day

40^ periods 45' periods! 45' periods

No. Lgth. No. Lgrth. No. Lgth.
FIRST SEMESTER Pds. Pds. Pds. Pds. Pds. Pds.

Food - - - 3 80 2l^ 90 3 90
Clothing 2 80

2^
90 2 90

Child Care 1 80 i 90 1 90
Household Accounting _ 1 80 1 90 n 90
Home Planning and Furnishing SO 2 90 90

SECTOND SEMESTER
Food — - .

01 80 2 90 o 90
Clothing . ... .. .... _ _ 80 2 90 2 90
Child Care _ i 80 1 90 1 90
Household Accounting . . . 1 80 1 90 1 90
Home Care of Sick _ ._ _ . . ... .. 2 80 V. 90 2 90
Art (including drawing & design) . ... 1 80 1 90 1 90
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Type YI. Two year course.

Vocational half-day devoted to practical and related subjects.

Based upon six—60' periods per day.

FIRST YEAR

FIRST SEMESTER

Clothing-
Laundering
General Science

SECOND SEMESTER
Food
House Care
General Science

SECOND YEAR

No. Lgth.
Pds. Pds.

i 120

n 120
i 60

i 120
120

i 60

FIRST SEMEiSTER

Food
House Care
Houseliold Accounting
Child Oare
Art (including drawing &
design)

SECOND' SEMESTER
Clothing
Home Planning & Furnishing
Home Care of Sick
Art (including drawing &
design)

No.
Pds.

Lgth.
Pds.

120
60
60
60

60

120
120
60

60

Type VII. Two year course.

Vocational half-day devoted to practical and related subjects.

Based upon six—60' periods per day.

FIRST YEAR

FIRST SEMESTER

SECOND YEAR

Clothing
Laundering
Household Accounting

SECOND SEMESTER
Food
House Care
Laundering
Child Care
Home Gardening*

No. Lgth.
Pds. Pds.

4 120

li 120
2 60

4 120
2 60
1 120
1 60
2 60

FIRST SEMESTER

Food
Child Care
Home Planning and Furnishing
House Care

SECOND SEMESTER
Clothang
Household Accounting
Home Planning and. Furnishing
Home Care of Sick '

No. Lgth.
Pds. Pds.

3 120
3 60
2 120

2 60

3 120

60
li 120
4 60

*Other practical work may be substituted for this course.

Type VIII. Three year course—alternating plan.

Vocational half-day devoted to practical and related subjects.

Based upon eight—40' periods per day in a five-hour school day.

This course is planned for small rural high schools with three or

four teachers, one of which is a home economics teacher. The

course includes thrc^e full years of work in vocational home economics

for all girls. Since one home economics teacher can handle only

two groups of girls who are meeting the vocational half-day re-

quirements, this course must be carried out on an alternating plan,

so that two of the three full years of vocational work are offered
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each year. The freshman work is to be given every year to the in-

coming group of freshman girls. The sophomore and junior girls

are to be combined each year and are to complete the sophomore

work which is offered one year and the junior^work which is offered

the following year. The fourth year of work may be made up en-

tirely of academic subjects.

FBESHMAN YEAR
'• (Constants)

FIRST SEMESTER

Pood'
House Oare
Art (including- drawing
design)

(Jeneral Science

No. Lgth.
Pds. Pds.

5 80
2 40

1 80
3 40
1 80

SEOOND SEMESTER

C'lotliing

Laundering
Art (including drawing &
design)

General Science

No. Lgth.
Pds. Pds.

5 80
1 80

2 40
3 40
1 80

SOPHOMORE YEAR
(Alternating Years)

JUNIOR YEAR

FIRST SEMESTER

Pood
Child Care
Household Accounting

Art (including drawing &
design)

SECOND. SEMESTER
Food
Household Accounting

Home Care of Sick
Art (including drawing &
design)

No. Lgth.
Pds. Pds.

5 80
2 80
1 80
I 40

1 80

5 80
1 80

1 40
2 80

1 80

FIRST SEMESTER

Clothing
House Care

Laundering

Home Planning and Furnishing

SECOND SEMESTER
Clothing
House Care
Home Planning and Furnishing

No. Lgth.
Pds. Pds.

5 80
1 80
1 40
1 80
1 40
1 80
1 40

5 80
2 80
2 80
1 40

Ti/i)e IX. Four year courses—alternating plan.

Vocational halj-day dei'oted to practical and related subjects.

Based upon eight—40' periods per day in a five-hour school day.

This course is planned for small rural high schools with only

three teachers, one of which is a home economics teacher. The
course includes four years of work in vocational home economics

for all girls in school. Since one home economics teacher can

handle only two groups of girls who are meeting the vocational

half-day requirements, this course must be carried out on an al-

ternating plan, so that two of the four years of work are offered

every year. The freshman and sophomore girls are combined and
take the freshman work offered one year and the sophomore work
offered another year. The junior and senior girls are combined
and take the junior and senior work on alternating years. This

course may be operated in those schools where the enrollments are

small enough to combine classes in this way.
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PBESHMAil YEAR SOPHOMORE YEAR

(Alternating Years)

FIRST SEMKSTER

Clothing
Laundering
Child Caro
Art (including drawing &
design)

SECOND SEMESTER
Clothing
J/aundering
Home Care of Siclf

Art (including drawing &
design)

JUNIOR YEAR

EIRST SEMESTER

Clothing
House Care
Home Planning and Furnishing

SEOO'NI> SEMESTER
Clothing
Laundering
Home Planning and Furnishing

No. Lgth.
Pds. Pds.

5 80
n 80
iJ SO

80

5 80
li 80

hO

n 80

FIRST SEMESTER

Pood
House Care
General Science

SECONI> SEMESTER,
Food!
House Care
General Science

SENIOR VEAR

(Alternating Years)

No.
Pds.

Lgth.
Pds.

80
SO
80

80

80
80

FIRST SEMESTER

Food
Child Care
Household Accounting
Alt (including drawing &

design,)

SEOONI> SEMESTER
Food
Household' Accounting
Art (including drawing &
design)

Home Oare of Sick

No. Lgth.
Pds. Pds.

5 80
2 80
5 40

5 80
2 80
5 40

No. Lgth.
Pds. Pds.

5 80
1 80
2 80

li 80

5 80
2 80

80
1 80

Tyjje X. Four year course—alternating plan.

Vocatio)tal half-day devo'ted to pracHcal and related subjects.

Based upon eight—40' periods per day in a five-hour school day.

This course is planned for small rural high schools with only three

teachers, one of which is a home economics teacher. The course

includes four years of work in vocational home economics for all

girls in school. Since one home economics teacher can handle only

two groups of girls who are meeting the vocational half-day re-

quirements, this course must be carried out on an alternating plan,

so that two of the four yeai-s of Avork are offered every year. The
junior and sophomore girls are combined and take the freshman
work offered one year and the sophomore work offered another year.

The junior and senior girls are combined to take the junior and
senior Avork on alternating yenrs. The course may be operated in

these schools where the enrollments are small enough to combine

classes in this way.
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FK£SHMAN YEAR SOPHOMORE TEAR

(Alternating Tears)

riBSr SEMESTER

Clothing-
Laundering
Child Care
Art (including drawing &
design)

SECOND SEMESTEaR
Clothing-
Laundering
Child Care
Art (including dra.-w-ing &
design)

JNO. -bgtn. IN o

.

T rrf h

Pds. Pds. FIRST SEMESTER Pds. Pds.

5 80 Pood 5 80

1| 80 liouse Care _-- 2 80
1 80 Household Accounting 80

Home Care of Sick 1 80
2 80

SECOND SEMESTEK
5 80 Food — - 5 80

80 House Care 2 SO
1 80 Household Accounting Ih 80

2 80 Home Care of Sick 1 80

JOTIOft YEAR SENIOR TEAR

(Alternating Tears)

FIRST SE:MESTE:R

Clothing
House Care
Home Planning and Ftimi^hing

SECOND' SEMESTER
Clothing
Laundering
Home Planning and Furnishing

No. Lgth. No. Lgth.
Pds. Pds. FIRST SEMESTEK Pds. Pds.

5 SO Pood - 5 80
2 80 Child Care 2 80

80 Household Accounting 1 80
Art (including draining &
design) . u 80

SECOND' SEMESTER
5 80 Pood 5 80
2 80 Household Accounting 1 80

80 Home Care of Sick 2 80
Art (Including drawing &
design) _ . . n 80

Pupils need to he met by proMems. In life the best type of

thinking is tied up with a problem, and one's success in meeting

real life situations is bound up with the elements that make up
constructive thinking. The opportunity to develop habits of thought

and work which come through real experiences and through the

working out of real, live problems should be an essential part of

the method of instruction in home economics. There must be a

problem to solve. There must be a situation before the pupils

which challenges their interest and their attention and awakens a

desire to direct their efforts to solve the problem before them.

In his book "What is Education?" Doctor Moore challenges the

thinking of educational people when he says "Action produces

ideas." It is striving to attain an end which develops knowledge.

Mind is a problem solver. It is perplexity, doubt, conflict, and
not the even tenor of an untroubled m.ind Avhich causes reflection,

where there is no question, there can be no searching for an answer.

Where there is no problem, there is no occasion for the mind to

converse with "herself." If we are not concerned about anything
in particular, our minds go wool gathering, we day dream. A pur-

pose to be served, an undertaking to be accomplished, keeps the
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flow of ideas within bounds. Learning is not the blind accumulation
of facts but the purposeful accumulation of facts. The discoverer

is the one who is perplexed, who has a problem which has set him
to guessing how it may be solved. The problem must be his problem
not a merely abstract one. Wlien it is his problem, it keeps turning
itself over in his mind until he Anally hits upon some notion as
to how to solve it."

In the general academic field it has come to be recognized that

pupils study much more effectively through much reading and study

if the reading is stimulated and directed by special problems. In

the experimental woric in Silent Reading Tests that was carried on

by the National Society for the Study of Education, results which

were tabulated justify their conclusion, that if pupils have a list of

questions before reading an article it arouses their interest and
directs their efforts.*

Unfortunately courses of study in home economics as well as

courses of study in other educational fields have been examples

of what Doctor Bonser calls an "error that has been almost universal"

namely "that of requiring activities, desirable enough in their place,

at a time when the pupil has no feeling of need for them and no

personal sense of their worth. There is, therefore, no mental set

or state of readiness for what is presented." He continues further

to state that "the assignment of school tasks is often very much like

requiring one to eat Avhen one is not hungry. There is no genuine

satisfaction in such work because it is not done in response to any

real feeling of need for it. The attitude in performing these tasks

is either that of conventional tolerance or sometimes even poorly

concealed hostility. The only circumstances under which learning

tnkes rtlnce with n maximum of interest, effort and satisfnction are

those in which the new is required by some genuinely personally

appreciated need. Whatever is formed to promote a self-understood

and self-projected purpose is mastered with a full sense of its worth.

The mind is in a state of readiness for it and it is assimilated with

relative ease."**

If a course of study in home economics is to serve as a guide in

solving problems, is should consist of a collection of pupil needs

organized on the basis of problems to be met and solved. No course

of study that merely outlines facts and processes to be learned will

function as it should. Pupils learn through movitated problems,

through "purposeful activities." Doctor Dewey says that a "forked

road situation" must be before the pupil.

•See the Twentieth Yearbook of the National Society for the Study of Education, Chapter VII,
Section II on the Value of the Summary When Stimulated and Directed by Specific Problems.

••"Elementary School Curriculum" by Dr. B". G. Bonser.
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It is evident that a problem such as the following, which if set

up by pupils and teacher at the opening of the school year and the

listed projects carried on for a period of time, would serve not only

to place before the teacher of a group, much valuable information

Avhich she should have in regard to their daily and immediate ex-

periences, but would also serve to raise questions in the minds of

the pupils themselves of problems to be solved.

Problem: How can the study of home economics help me to keep
well and happy, and help me to intelligently take my
share of responsibility in promoting the happiness and
welfare of my family?

In order to discuss with my teacher what I can learn to

do, it will be necessary for me first to list the things
that I can do now along the line of food, clothing, and
other household acti\dties. These may be grouped as
follows :

—

1. The daily things that I do at home:
a. Before going to school in the morning
b. During the noon hour

2. The things that I do weekly including Saturdays and
Sundays.

3. The occasional things that I do or have done.

a. During the seasonal care of the house.

b. During the seasonal care of the clothing.

c. During the canning seasons.

d. During mothers illness or while she was away.
e. During the illness of some member of the family.

4. Activities oxitside the home in which I now participate.

a. Home parties.

b. School parties and other activities.

c. Church organization suppers.

d. Other community affairs.

Sugestive problems for courses in home economics. In the pages

which follow there are other problems which have been set up with

suggestive lists of activities, which, when successfully carried on

will help to solve these problems. They are only suggestive and

are for the purpose of stimulating discussions bet^'een teacher and

pupils so as to develop other problems from the expressed needs^of

the pupils.

In general home economics work, since every year of work should

form a common background of experience, of thought and action for

all girls and women regardless of their future occupations, there can

c. After school



78

bo many group problems. Therefore pupils and teacher can together

set up problems for the group to solve. The activities which will

be carried on by each pupil in solving the problems will, however,

vary with the pupil, her present and future needs, and her life ex-

perience.

In vocational courses many problems will vary with the individual

pupil, and she should be helped to set up her specific problem and

the activities involved in solving it.

On the teacher rests the responsibility of "creating the conditions

and situations which awaken in a mental Avay feelings of need for

activities which lead on to larger life objectives." She must be the

storehouse of ideas, she must guide and direct their thinking, and

help them to define clearly the problems which they desire to solve,

and need to solve. There must be "purposing" on the part of the

pupil. Doctor Kilpatrick, in his article on the project method
slates that "evil" results must inevitably follow the effort to found

our educational procedure on an unending round of set tasks in con-

scious disregard of the element of dominant purpose in those who
perform the tasks." He further states with regard to pupil activi-

ties that their "psychological value increases with the degree of ap-

proximation to whole heartedness." *

I. THE HOME AND THE FAMILY

A. Care and Management of the Home.

Care of the home.

Problem: In order to get the full enjoyment and comfort from
our home each member of tlie family must assume a share of

work and responsibility. AVhat shall be my share in the care

and cleaning of our house?

1. List the household activities which I should be able to

do in addition to those which I now do. Some of these

will be daily tasks, some will be weekly tasks, and others

seasonal tasks.

2. Care for my own bed-room ; air and ventilate the room,
make the bed, tidy the dresser, place all of my clothing

and toilet articles where they belong, adjust the window
shades, keep the furniture and floor clean. .

3. Care for the other bed-rooms in our house, assuming re-

sponsibility for one bed-room each week.

•"The Project Method" by W. H. Kilpatrick, Published by Teachers College, Columbia Univerrfty,
N. y.
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4. Take full responsibility for keeping the living room clean

and in order for one week. This will include the dailj'

and weekly care of the floor and floor coverings, dust-

ings, dusting the furniture and arranging it in order,

tidying tables and book cases, ventilating the room and
adjusting the shades.

5. Do all the work in connection with keeping the dining

room and kitchen clean and in order for one week. I

must include both the daily and weekly tasks in clean-

ing the floors, dusting the furniture, ventilating the

rooms, caring for the refrigerator, sink, garbage can,

cupboards, closets, and the window box pantry.

6. Help with the laundering of household and personal linen

three successive laundrj^ days.

7. Keep. account of the laundry if it is done away from home,
listing tlie pieces that are sent, checking those that

are returned and recording the cost of the laundering.

Problem: In addition to the kitchen, dining room, living room,
and bed room some of lis have bath rooms, porches, attics,

basements, and yards. How shall I help to keep these clean

and in order?

1. Take complete care of the bath room for one week; give

the daily cleaning to the basin and tub, care of the
plumbing and plumbing fixtures, remove soiled towels
and place clean towels, ventilate the room and adjust
the shades.

2. Care for the porch and the porch furniture. This will

include sweeping the porch and dusting and arranging
the furniture daily, caring for the plants and flowers

and scrubbing the porch at least once a week.

3. Give the necessary care and attention to the attic and
the basement for a period of two Aveeks.

4. Take full or partial responsibility' of the work in the yard
for one week. For example, I can mow the lawn at least

once a week, trim the edges, care for the plants and
flower beds, and keep the Avalk clean.

Problem: In addition to these daily and Aveekly tasks there are
certain household activities which occur only occasionally.

How can I assist with these?

1. Make a complete list of the care and cleaning operations
which should be done annually or semi-annually or more
frequently. I must consider the walls, windows, floor

coverings, light fixtures, draperies, closets, and drawers,
in all of the rooms of our liouse. I must consider also
the seasonal care and cleaning of the basement and the
attic giving due attention to household insects and pests.

2. Clean the windows of my bed room.

8kk
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3. Give the necessarj^ care to the walls of my bed room.

4. Give the required care to the springs and mattress on my
own bed.

5. Launder the curtains and renovate the draperies in my
room.

6. Remove all clothing from the closets, cases, and drawers
in my room, clean these storage spaces and arrange the

clothing in good order.

7. Care for and store the blankets, comforts, rugs, and dra-

peries in my own room which are not to be used during
the summer months.

8. Apply what I have learned in the care and cleaning of my
own room to other rooms in the house.

Problem: We use and enjoy every part of our house. The fur-

niture and finished woodwork sometimes become marred.

How can I learn to assist in renewing or refinishing them?

1. Stain and varnish two or more pieces of furniture Vv'liich

need refinishing.

2. Varnish one or more pieces of wicker furniture.

3. Paint the porch furniture.

4. Varnish, wax, or paint tlie floor in one of the rooms of the

house.

Management of the home

Problem: My mother and my teacher both agree that the co-

operation of every member of the family is necessary in plan-

ning to spend each twenty-four hours of time in such a way
as to insure a margin of time for leisure or recreation for

every member of the family. What must I know in order
to be able to do my share in reaching this accomplishment?

1. List, vv^ith tlie help of my teacher and my mother, all of

the household activities which must be performed in my
home daily and those which must be performed Aveekly

and those which must be performed occasionally. In-

clude in this list the approximate amount of time neces-

sary to perform each activity.

2. List the tasks which mother, father, brother, and I do each
day, those we do each week, and those we do occasionally.

3. List the types of recreational and other activities engaged
in by each meml)er of my family.

4. Do cheerfully and promptly the daily, weekly, and occa-

sional tasks which have been assigned to me, and which
I have selected to perform.

Problem: The cooperation of every member of the family is

necessary if we axe going to keep our household expenses



81

within the limits of the budget which father, mother, and we
children have planned together. What can I learn in class

that will help me to cooperate with my family and not expect

more than my share of the family income?

1. List and study the items which must be included in the

expense for food, for clothing, for shelter, for operating

and higher life.

2. Approximate what is my share of the family income for

clothing, education, pleasure, and other items, and then

work out a budget for the wise expenditure of this

allowance.

3. Keep an expense account covering the money spent for my
clotliing, pleasures, and education during one year.

4. List and study the various methods of paying for these

items.

5. Learn where and how to buy types of articles.

6. Open a bank account and learn how to write checks and
balance accounts.

election, Planning and Furnishing of the House.

Furnishing the house

Problem: Our Home Economics class is studying House Fur-

nishing and we have all become interested to the extent of

applying, in a practical way, what v/e are learning. We have
decided to begin with our own rooms and to make the desirable

changes at the least possible cost. Some of us are planning
also to help in rearranging and in refurnishing other rooms
in our homes. How can I make my oavu room both attractive

and comfortable by using the furnishings Avhich I now have?

1. Study the colors of the wall, woodwork, floor, floor cover-

ing, curtains, draperies, and cushions as they now are.

2. Decide with the help of my teacher hoAv the color scheme
may be improved at small cost, perhaps by dyeing the

^ curtains, draperies, cushion covers or rugs.

3. Carry out at home the plans for the color scheme made in

class.

Jr. Select from magazines, pieces of bed-room furniture of

good design. Mount these and tell why they are good.

5. Study the design and color of the various pieces of furni-

ture in my room and make any possible changes which
will improve them.

(>. Draw a simple floor plan of my room and decide upon
the location of the various pieces of furniture.

7. Measure the window frames and draw them to a scale.

Then plan the curtains and make them, using either the
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old curtains or materials wliich I have dyed, or other
materials.

8. Select from tlie pictures I have those which I can use

and plan for others to be added later.

9. Hang the pictures.

10. Arrange the furniture and hang the curtains.

Problem: Mother says that my room is to be repapered and
repainted and that I may buy new curtains and cushion

covers and at least one new piece of furniture. What should
I know in order to be able to make my room both attractive

and comfortable by using part of the fiarnishings Avhicli I

now have and purchasing such furnishings as I may need?

1. Plan and Avork out with my teacher a suitable color scheme
for my room keeping in mind its size, lighting, and
location.

2. Select from the wall-paper books, which my teacher has
brought from tlic store, the samples of wall-paper suit-

able for mj bed-room or select them from the samples
which r myself have brought to class.

3. Mount the samples selected giving the reasons for my
choice.

4. Select the color for the woodwork and the floor.

5. Measure the window frames and draw them to a scale.

Then plan the spacing for the curtains and calculate

the amount of material I shall need.

6. Go with mother to select and purchase the wall-paper and
the materials for curtains and cushion covers and other

furnishings which are necessary.

7. Make the curtains and cushion covers for my room so as

to have them finished by the time the room is repainted

and repapered.

8. Draw a simple floor plan of my room and show the lo-

cation of the doors and windows and the position of the

bed, dresser, chairs, and other pieces of furniture.

9. Rearrange the furiiiture and hang the curtains.

10. Select from the pictures I now have those which I wisli

to use in mj room and plan for others to be added
later.

11. Hang the pictures.

Problem: Mother wants me to help her make our living room

more useful, more comfortable and more attractive. How
can I be of the most help to her ? -
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1. Plan Avitli the help of my teacher and mother a suitable

color scheme for onr living room keeping in mind its

size, location, and exposure.

2. Bring to class samples of wall paper and select from

them those suitable for our living room.

3. Plan the curtains and draperies.

4. Select from magazines, pieces of furniture of good lines

and suitable for our living room. Trace these or cut

tliem out and mount them and tell why they are good.

5. List the old pieces of furniture which we can use.

G. List the pieces of furniture which we shall have to buy.

7. Go with father and mother when they buy the new fur-

nishings.

8. Arrange the furniture in the room, keeping in mind the

convenience and comfort of the members of the family

and also the ai*t principles which I have learned in class.

9. Select and hang the pictures.

10. Make a lamp shade.

Selecting the house

Problem: The house in which ^ye live has betn sold. It will,

therefore, be necessary for us to move into another house or

into an apartment. What factors should we consider in de-

ciding where we are going to live?

1. List and study the factors which will affect the selection

of the location of a home for our family. We must
consider the sanitary and hygenic conditions of the lo-

cation, tlie water supply and sewerage disposal, the heat-

ing and lighting systems, as Avell as the convenience to

father's work and to our school.

2. List and study the factors which should affect the selec-

tion of the dwelling place itself. Vie must decide upon
tlie amount of money we can spend for shelter on the
basis of our income; the number of rooms we shall need;
whether we should rent an apartment or a house, buy
a house, or build a house.

Problem: If we are going to rent a house or an apartment,
what will we need to consider in making our choice?

1. List and study the essentials which we shall wish to keep
in mind in choosing the house or apartments which we
wish to rent. We must consider the number of rooms,
the lighting, heating, ventilating of each room, the porch
space, the storage spaces, the location and condition of
the stationary equipment, the possibility of having neces-
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sarv repairs made, the length of terms of the lease, and
other important essentials.

Problem: If ^ve are going- to liny a house it will be necessary
to give more careful consideration to the choice of it than
will be necessary if we are going to rent it. How shall we
lie able to secure the best house possible for the amount of

money we have to spend?

1. List and study the essentials v\'hich we shall wish to

keep in mind in our choice of a house which we wish to

buy. We shall wish to consider the size and number
of the rooms, the ligliting, ventilating and heating of each
room, the porch space, the cellar, the attic, the closet
and cup))oard space, the color and finish of the floors

and woodwork, the location and condition of the sta-

tionary equipment and the cost of the necessary repairs.

Planning the house.

Problem : If we are going to build our house we shall have a
choice in regard to the number of rooms and their size and
arrangement; and we can also make better provision for the
comfort and convenience of each member of the family. "VVTiat

should I know in order to be able to help in planning our
house?

1 Visit several houses or apartments that are in the process
of construction.

2. Select from magazines, books and catalogues pictures of

the types of houses our family can afford. Mount these

attractively on card board so that they will remain in

good condition while the members of my family are
studying them.

3. Trace or cut out or construct and mount a plan of the

first floor ; of the second floor.

4. Using the same space rearrange the rooms.

5. Draw a simple floor plan of the kitchen showing the loca-

tion of the water and drain pipes, the height of the sink,

the location of the flue, the location of the stove, the

work table, pieces of necessary furniture.

6. Draw a simple floor plan of the living room showing its

exposure and its relation to other parts of the house.

This plan should also show the number and the location

of the doors and windows and the location of the radi-

ator or register.

The Family.

Family relationships.

Problem: We want our family group to be well and happy,

congenial, and helpful to each other. We want each member
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of our family to be considerate of the wishes of others and
conrteous ahrays. We want each one to contribute in making
our home the best possible place in which to live and grow
mentally, physically and morally.

In order that we may understand more fully than we now do
just what our homes should mean to us and how important it

is that we should be worthj^ members of our homes we have
decided to do the reading which has been suggested to us and
then have discussions in class on such questions as the fol-

lowing :

—

1. What is the difference between a house and a home?

2. What is true hospitality?

3. What should be my relationship to my sister; to my
brother ; to my mother ; to my father ?

4. Is there a just proportion of the income that can be al-

lotted to each member of my family?

5. Should I expect more than my share of the family income?

6. Should I expect to do less than my share of the household
tasks?

Problem: If our home life is to reflect right relationships, a
helpful and willing cooperation will be necessary on the part
of each member of the family. How can I share more fully

in worthy home membership?

1. Without being asked to do it,—fill the water glasses at

the table ; wash the dishes and tidy the kitchen when
mother has had a hard day; prepare a tray for mother's
breakfast when she is not well.

2. Be on the alert to find additional ways of participating in

a helpful cooperation in our family life.

3. Make a list of these, carry them out at home and report

on them in class.

Health of the family.

Problem: How can I help to keep our family Avell and happy?

1. List and study the factors influencing health.

These should include:

—

a. Personal cleanliness

b. Home and community hygiene

c. Eest and recreation

d. Food habits

e. Physical fitness

f. Right thinking

g. Right attitudes
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2. Plan a definite health program for mjself and carry it

out faithfully.

3. Learn how to prevent colds and how to guard against

other diseases.

4. Work out a definite plan for spending the twenty-four
hours of the day. Include in this plan the amount of

time to be spent in:

—

a. Sleeping and resting

b. Working for others

c. Working for myself
d. Pleasure and recreation

e. Dressing, bathing, etc.

f. Eating my meals

5. Apply what I have learned in keeping well myself, in help-

ing to keep the other members of my family well.

Community relationship

Problem: How can I help to make our home a desirable part
of the community in which we live?

1. Keep the yard and walk clean and free from papers.

2. Consider the comfort and wishes of our neighbors in re-

gard to noise and confusion.

3. Keep the window shades and curtains adjusted and the

porches neat and clean.

4. Be thoughtful and considerate of the older people in our
community.

5. Keep the garbage can covered and the back yard free from
refuse.

Social relationship

Problem: What can I do in order to help in the social life of

our family?

1. Plan surprises for mother's or father's birthday dinner.

2. Plan special tables decorations and make place cards for

our family Christmas dinner.

3. Plan with mother a family picnic supper and help to pre-

pare it.

4. Plan a simple party for my little sister.

5. Be a hostess to mother's guests for the short time she

may not be able to be with them.

6. Prepare the refreshments and arrange the rooms for a
small party of my girl and boy friends.

7. Plan and conduct the games and amusements for this

party.
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Emergencies and first aid

Problem: Emergency situations are likely to arise at anytime.

What should I know in order to be able to act quickly and
intelligently if some emergencies were to arise?

1. Prepare a plan of procedure in case of a fire in the home;
in the school.

2. Find out the best method of calling a doctor in case of a
serious accident or sudden illness.

3. Organize a plan of procedure for meeting other household
emergencies which a girl of my age should be able to

meet intelligently.

Problem: What should I know in order to be able to give first

aid treatment in cases of fainting, cuts, bruises, burns, frac-

tures, poisoning, etc.?

1. List the types of injuries which are likely to occur and
study carefully . the best methods of treatment for each
type.

2. Make a list of the medicines, materials, and equipment
which should be part of a first aid kit.

3. Practice bandaging.

4. Take charge of the first aid room at school for a definite

period of time.

5. Select the supplies which should be a part of every home
medicine cabinet.

6. Learn to remove a cinder from the eye.

7. Learn how to start artificial respiration.

Child care.

Problem: What should I know in order to help take care of the
children in our family?

1. Visit a day nursery and see how the children there are
cared for.

2. Direct the play of my little brother and sister for two
hours each day for one week.

3. Read to my little brother and sister their bed time stories

for three successive evenings.

4. Help my younger brother and sister to select books from
the library.

5. Take complete care of my baby sister for at least five

half-days. This care will include feeding, bathing and
dressing.

6. Plan the food for my three year old lirother for a period

of at least one week.
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7. Visit a dairy farm and find out how the milk is cared for.

8. Care for the milk at home.

Home care for the sick

Problem: In case of illness in our family I should wish to do
my share in making and keeping the patient comfortable. What
should I know in order to be able to do this?

1. Practice in school and at home making of a bed for a
patient.

2. Learn how to change the sheets and pillow cases with the

patient in bed.

3. Learn how to arrange an attractive tray.

4. Learn how to comb the hair of a patient.

5. Learn to care for and fill the hot water bottle and the ice

cap.

6. Learn to take temperature. .

7. Make a list of the things I can do to add cheer and com-
fort to the sick room. This may include:

—

a. Arranging fresh flowers from our garden each morn-

ing.

b. Reading aloud to the patient.

c. Selecting books and magazines for the patient to read,

d. Supplying fresh water.

e. Ventilating the room.

f. Adjusting the shades.

g. Changing the pillows.

h. Saving steps for mother or the nurse.

8. Organize a plan for regularly carrying out as many of

these as possible.

II. FOOD

Meal ida/iming, Selection, Purchase, Preparation and Service.

Breakfasts

Problem: I have already listed the things that I have done
in my home in the foods line of work. I should like to as-

sume further responsibility at times in preparing and serving

a simple attractive, wholesome, inexpensive breakfast for my
family. What must I do in order to learn how to do this?

1. List the breakfast dishes commonly served at home in-

dicating tliose that take a short time to prepare, and
those that take a long time to prepare.
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2. Prepare and serve types of simple, single dishes such as

dried and fresh fruits, cereals, eggs, breads, beverages,

before attempting to prepare entire breakfasts ; wash
the dishes.

3. List dishes that will make a simple breakfast; those that

will make a more elaborate breakfast.

4. Assist in preparing and serving a simple, attractive, whole-

some, inexpensive breakfast in school. List and study
cost of food as purchased.

5. In order to gain skill and technique in preparing a break-

fast,—prepare breakfast on Saturday or Sunday morn-
ings at home for all members of the family who do not
require special foods prepared for them.

Food care

Problem: There is a general daily care of food to be observed

to prevent waste of food in our home and at school. What
can I do in order to take adequate care of incoming supplies

and of foods "left-over" from the table?

1. Eeceive the incoming school supplies, put them away in

suitable containers and in proper storage spaces just

as soon as they come from the market.

2. After meals, remove left-over food to clean dishes, cover

and put in proper storage spaces.

3. Take the responsibility of this work in my home.

Problem: Specific care of food containers needs to be given to

insure a non-waste of food and to maintain sanitary conditions.

What care of this nature can T give?

1. Take necessary daily and weekly care of such food con-

tainers as—the refrigerator, bread box, window box, etc.

Problem : In preparing foods for the table, food-refuse accu-

mulates. How can I take care of this phase of work most
efficiently and in the most sanitary way?

1. Select the type of food-refuse container best adapted to

the conditions in the laboratory; in the home.

2. Plan the best methods of handling refuse under specific

conditions.

3. Plan for and take care of the removal of food refuse in

the school kitchen in the most efficient way possible; in

my home.

Lunches and suppers

Problem: Many of us bring our lunches to school. How can
we in school, supplement what we bring by at least one hot
dish or other type dishes so that we may not need to eat

a cold lunch day after day?
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1. List what we bring in our lunches.

2. Prepare soups, beverages or other simple and adequate
hot dishes to supplenaent our lunches.

3. Plan for and prepare in school other dishes, such as salads

which can supplement our lunches during the warm
months.

Problem: My father also carries his lunch. I should like to

know different kinds of suitable dishes in order to provide
a more wholesome and a more pleasing variety of lunches for

both of us. How shall I go about it to acquire the knowledge
and skill which I need?

1. Prepare, in school, lunches consisting of various type
dishes such as sandwitches of various kinds,—rich in

protein, salad, sweet or dessert; fruit,—fresh, stewed,

canned, jelly; eggs; nuts; cake; cookies; custards; gela-

tines; beverages and soups (use of thermos bottle).

2. Prepare menus for school lunches for a period of two
weeks.

3. List changes that should be made in these menus in mak-
. ing them satisfying for my father.

Problem: Now that I can plan a more pleasing variety of lunch
dishes, and have listed a varied group of lunchbox menus, how
can I learn to pr(>pare and pack lunches for myself and my
father?

1. List types of containers available in our community and
prices, stating the daily care the containers need.

2. Prepare and pack in school several lunches which can be

sold to some of the pupils.

3. Prepare and pack at home my own lunch for a week.

4. Prepare and pack father's or brother's lunches for at least

five days.

Problem: During Saturdays or during the summer some of us

in the class work have to buy our lunches for a limited amount
of money. How can we gain experience in selecting

foods tliat will give us wholesome, adequate lunches at a

minimum cost?

1. List types of eating places.

a. Where prices include cost for service and attractive

surroundings.

b. less expensive, self-service places.

2. Bring type menu cards to class.

- 3. Calculate the costs of various type dishes on the card, on

the basis of the "food essentials" represented, and com-

pare results.
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4. Make a list of a variety of simple lunches that will come

within the amount of money that can be spent.

Problem: We want to invite some of our teachers to lunch.

How*can we learn to prepare and serve to them a simple, at-

tractive, wholesome, inexpensive lunch that will be suit-

able for them?

1. List the type dishes that are suitable for lunch for adults.

2. List the ways of serving in general use in my home
;
other

homes.

3. Organize a plan of work, list cost of food as purchased, pre-

pare and serve single, simple type dishes such as: cream

soups, vegetables, left overs, meat substitutes and ex-

tenders, salads, breads, desserts, beverages.

4. Plan menus for lunches suitable for winter and summer.

5. Go to market with the teacher to study her methods when

she does the mai'keting.

6. Plan, help with the marketing, prepare, and serve a simple

attractive, wholesome lunch to four of our teachers.

a. Organize the work
b. Calculate the cost

c. Kecord the time it takes each of us.

7. Prepare the family lunch on four successive Saturdays.

Problem: Sometimes it is necessary for me to prepare the fam-

ily supper, wash the dishes, and finish in time to prepare

my lessons before going to bed at 9 :30. We have learned

- what and how to prepare dishes for lunch. What other

. dishes are suitable for supper and are there any short-

cuts in providing a simple but well balanced supper?

1. Make a list of ways to use left-overs.

2. Prepare leff-over dishes of cereals, meat and vegetables

(scalloped dishes and salads) dessert from left-over cake.

3. Collect good recipes that will popularize the use of left-

overs at home because of their palatability.

4. List type one dish meals.

5. Plan and prepare a one-dish meal in school.

6. Plan and prepare a one-dish supper at home.

7. Plan a Sunday evening supper that may be prepared in

advance with preparation at meal time.

Dinners

Problem: I should like to be able to plan, select, prepare, and

serve a simple, attractive, wholesome dinner. How can I

learn to do it all by myself?
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1. Plan menus suitable for dinner, with desirable food groups
represented.

a. A meatless dinner

b. A vegetable dinnet f
c. An old "New England boiled" dinner

d. A one-course dinner

e. A two course dinner

f. A three course dinner

g. Meals representative of national groups

2. Plan, purchase, organize the work for, prepare, and
serve:—simple, type dinner dishes consisting of soups,

meats, flsh, vegetable, meat and vegetable combinations,
salads, breads, desserts, beverages.

List the costs and time it takes to prepare the dishes and to

finish the work after serving.

3. Go to market with my teacher.

4. Go to market with mother on Saturdays.

5. Select and purchase some of the home food supplies on
Saturdays.

6. Help wath the planning, purchasing, preparation and serv-

ing of dinners at home.

7. Help with caring for left-over food and washing dishes.

8. Plan, purchase, prepare and serve a simple, attractive

Sunday dinner.

Social occasions

Problem: We should like to gain more experience in planning,

preparing for and carrying on activities involved in home and
community social life. What can we do to learn to prepare
for and to help direct si)ecial, social occasions in home, school,

and community?

1. List the simple table and room' decorations and additional

things Ave would do to add to the pleasure and attract-

iveness of special occasions.

2. Bring to school magazine illustrations and articles describ-

ing demonstrations and exhibits in foods, that have been
conducted.

3. Plan food demonstrations or exhibits for local and county
fairs, for community days, for store windows.

4. Plan a birthday meal or party.

5. Plan the refreshments, organize the work and direct a
school tea party for our mothers.

6. Plan and direct a school or class picnic.
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7. Plan and prepare a dinner or lunch for guests of the

school.

Food for infants and children

Problem : What should I know about and be able to do, in help-

ing in the home with the food preparation for my baby sister

and small brothers?

1. Take care of milk, clean the bottles, and take care of any
other utensils needed in bottle-feeding.

2. Pasteurize milk by a "home" method,

a Modify milk.

4. Study ways to disguise milk and prepare type dishes of

foods for children.

5. Visit the day nursery in the community and find out how
the babies there are cared for and fed.

6. Visit a diet kitchen.

7. List the rules for feeding a baby for the first year; the

first three months; the first seven months.

8. Plan menus and prepare meals for children of pre-school

age ; seven months old baby ; one year old baby ; two
year old child ; five year old child.

Problem : My little brother does not eat certain vegetables that

my mother thinks he ought to eat because they contain min-
eral salts. Can I learn to do anything for him that will help
him overcome his dislike in order that he may get the food he
needs for a normal growth?

1. Make a table listing all vegetables valuable for their min-
eral salts indicating a variety of ways to prepare each
one. Indicate attractive ways to serve them in appealing
to the child mind.

2. Plan menus for a week for the children in my family.

3. Prepare and serve the food for the children in my family.

Problem: In preparing meals at home my mother has to in-

clude both the preparation of foods suitable for small children
in our family and for adults. How can I learn to prepare
meals like these in order to do it when emergencies arise and I

have to do it at home for a day or so alone?

1. Plan menus for the children; then for the adults includ-

ing in their menus any foods for the children that can be
varied or amounts increased.

Modifications of meals to meet abnormal conditions of health.

Problem

:

illness.

Few families are so fortunate as to entirely escape
When there is sickness in the home there is special
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care to be given the sick member of the family and there is

more work to be done. \'^niat responsibility can a girl of my
age safely shoulder in preparing food and serving it in such
emergencies?

1. Make a list of important factors to be considered in pro-

viding satisfactory food or meals for a sick person.

2. Make a list of additional factors to be considered in

safe-guarding the health of the well members of the

family during the illness of one of the members who
has a communicable disease.

3. List the rules to be observed in arranging an invalid's

tray ; for my younger sister ; for my father ; for my
grandmother.

4. Plant the menus, prepare, arrange and serve, a simple

attractive tray for a patient on a liquid diet; on a
soft diet; on a light or convalescent diet.

Problem: I think that it would be nicer to prepare at school

a nice tray for a sick person for his pleasure than to prepare
it and eat the food myself. There are several people sick

in our school neighborhood. Hoav could we send trays to

them in a satisfactory way? ^ .

1. Plan, prepare the food, plan devices to keep food hot and
send a tray to a sick child in the school neighborhood ; to a
school mate; to the father or mother of a school mate.

Problem : In some of our homes there are members of the family

who must have special diets prepared for them. How can
I learn to carefully prepare some tj^pe dishes that may appeal

to them in a new way?

1. List some of the most common "diet disease" that members
of my family have had.

2. Study the type dietaries for a person with a case of con-

stipation, listing the foods tliat should be used freely

and those foods that should be avoided in preventing or

overcoming constipation.

3. Plan a breakfast, a lunch, a dinner, for a girl of my age
with a case of constipation ; for a child of five.

4. Make lists of the foods that I can prepare for a patient

with tuberculosis, and of the tilings that I must do in

serving, and in the care to be observed afterwards to

prevent spread of the disease.

5. With the help of my teacher plan the assistance I can

give at home in helping to select, prepare, and serve the

evening meal to someone who is ill in our family.
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Food Care, Preservation and Storage.

Preservation

Problem : It is so important that fruits and vegetables be plenti-

ful in the daily diet all the year round, and my mother recog-

nizes this. The preserving seasons are busy times for her.

How can I learn to be of help in "putting-up" fruit and
vegetables that we can buy cheaply in season in the market,

or in utilizing a surplus supply from our farm or garden.

1. Study and discuss principles underlying the preservation

of fruit, and simple methods of preservation.

Problem: I have heard mother and her friends discuss different

methods of canning fruit in relation to keeping qualities.

How can I learn to can fruit \)\ a simple method, and to

insure their keeping qualities?

1. Select the fruit, method of canning, type jars, rubbers and
utensils necessary for successful canning.

2. Can fruit observing carefully the rules governing suc-

cessful canning by the method chosen.

. 3. Store the fruit under the proper storage conditions neces-

sary for safe keeping.

Problem: There is a canning factory in our community. How
can we proceed to find out what work that is done in such

a plant would be helpful to us in our work of food preser-

vation ?

1. Visit a canning factory with definite objectives in mind
such as observing the organization of tlie work ; care

and speed with which employees work; care in selecting

and grading raw products ; habits of cleanliness
;
pure

food regulations observed ; value of utilizing everything,

—non-waste of materials.

2. Collect data and compare commercially canned products
with home canned as to cost, food value, quality, appear-
ance.

Problem: We use a great deal of jelly in our home. I tried

to make jelly once, but it would not "jell." How can I learn

to make jelly of the right consistency?

1. Study such points as the relation of pectin to jelly mak-
ing ; the selection of fruit ; selection and care of con-

tainers
;
proportions of sugar to juice

;
steps in the

process of jelly making testing.

2. Select fruit in season ; select the glasses or containers and
take the necessary care of them; make the jelly.

3. Make a half-dozen glasses of jelly at home of the same kind

made in school.

9kk
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Problem: We have learned how to make jelly doing all the

work at one time. Hoav can jelly-making be carried on safely

by dividing the process in oi'der to take less time during the

busy canning season and to save the storage space of so many
small glasses of jelly?

1. Make fruit juice and store it, in jars or bottles for making
jelly at a later time Avhen there is more time available.

Problem: Tomatoes are plentiful and cheap. We would like to

can some for the school cafeteria in order that they may have
some home-made products. There is a large amount to can
and we want to learn the simplest method of preserving them.

1. Can tomatoes, open-kettle method.

Problem: Most of our mothers use the cold-pack method of

canning green beans but some people say it is not always a
. safe method to use. Shall we can our beans by the cold-

pack or intermittent method?

1. Study and discuss conditions under which it is safe to

use the cold-pack method.

2. Can beans by cold-pack method or intermittent method
according to the prevalent conditions that control the

choice of a safe method.

Problem: Dried corn is liked in our home better than canned
corn. 1 should like to learn how to dry it and other vege-

tables or fruit by a simple economical home method and
how to store such dried foods under proper conditions to pre-

vent spoilage by insects.

1. Dry corn by the method suitable to the condition en-

countered in the school or homes as to type stoves and
fuels used and simple devices available; store the dried
food under proper conditions.

2. Dry other vegetables or fruit.

Problem : What can 1 do in order to gain skill and experience
in preserving food and in order to take my share of respons-
ibility in seeing that as much food as possible is canned or
dried or preserved by other methods so as to prevent waste
in our liome and community?

1. List and study the variety of ways to preserve and utilize

a surplus of some specific food supi)ly that occurs in

our home ; in our community.

2. Can or preserve at home the products that are the out-

put of my "school garden" project.

3. Can any surplus products in the home "school garden"
which another member of my family may be keeping up.

4. Demonstrate and give talks on canning or drying vege-

tables and fruit to "school garden" classes.
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5. Organize "canning groups" for the summer months.

6. Help calculate the amount, and help to "put-up" the fruit

and vegetables needed in our home for the year.

7. "Put-up" fruit and vegetables for sale at community or

county fairs.

Food Storage

Problem: It is essential to store food properly both at home
and at school in order to avoid waste through spoilage. With
the opening of school, the school board has purchased supplies
in quantity for our cookery work. Hoav are we going to store

them properly to prevent spoilage?

1. Study and list the kinds of storage spaces available in

the school suitable for food supplies including home
canned goods; also, make a list of the food supplies to

be stored.

2. Designate the suitable storage spaces, for the various
types of supplies.

3. Select suitable available containers and devise uniform
schemes of labeling wherever necessary.

4. Store the staple and perishable supplies and canned goods
under the proper conditions necessary to insure keeping
qualities.

5. Discuss with my mother the possibility of my taking the

the responsibility, some Saturday morning at a time
when the shelves must be cleaned, of rearranging things

on the shelves and other spaces used for storing, and of

carrying the activity through to completion.

Problem: Each member of your class has a responsibility in

knowing where each type of food is stored and in seeing

that it is stored where it belongs. What must I do to meet
my responsibility Avith respect to this?

t

1. Make a diagram of the storage spaces or a list that will

help me learn the assigned places, or use any other de-

vice that will help me.

2. Place supplies away in proper condition as a part of

my housekeeping duties in cooperating with other mem-
bers of the class.

Problem : At home we have a greater variety and a greater

quantity of foods to store and for a longer time than we have
in school. Can I learn additional safe ways to store food?

1. List the foods we have in our home that we store in quan-

tity to last over a w^eek; that we store in quantity to

last several weeks ; to last over a whole season ; to last

at least a year.
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2. List methods that are used in my home in storing a sur-

plus supply of perishable foods such as fresh vegetables,

fruit, meat and eggs for winter use, and tlie care that

must be given during the storage period.

3. Visit, if possible, homes in the community where they have
special methods of storing a fresh food supply in cellers,

earth-storage pits, or storage houses.

4. Assist in storing and caring for any home supply of food
that is stored in my home.

Problem : We do not buy any perishable food in a large enough
quantity to store over a season, but my father says it is eco-

nomical to do so. How can I And out when it is economical
and what foods it is advantageous to buy in large quantity?

1. Study and list the factors that determine when and what
it is advantageous to buy in large quantity.

2. With the assistance of my father and teacher plan to pur-

chase, store, and take care of a supply of food that it

would be advantageous for my family to buy in large

quantity" to utilize over a long period of time.

Food Industries .

'

Sources of common foods

Problem: In order for me to have an intelligent understanding
of foods I should know where they come from. How can I

proceed to find out what the sources of our common food are?

1. List the foods in our home pantry that are produced within
our own farm or home ; list those that have been secured
outside the farm or home.

2. By means of reference reading, and study, make lists of

the representative foods in common use in our home and
school

;
classify them according to market groupings

;

list the source of each food. As new foods are intro-

duced in our course include them and their sources on
our list.

Local Industries

Problem: We have some food industry plants in our com-
munity. Can we not through them learn something of interest

and value to us?

1. Visit representative local food plants witli definite things

in mind to lind out, such as the general importance of

the industry ; of its value to the community, to me ; of

the good conditions under which the employees work; of

the poor conditions under which they work. Determine
wliether it makes any difference in our community life

as to whether the working conditions in these indus-

tries are good or poor.



99

2. Visit markets, keeping in mind definite things to note sncli

as, the organization of tlie market; variety of classes of

foods prodirable; local food supplies available; sani-

tary conditions: local regulations in regard to markets.

3. Study the methods employed by "hucksters" in doing busi-

ness ; of the costs and values of their food supplies.

4. Visit a well organized farm.

Industrial processes and their relation to cost of food.

Problem: We have found that while many foods come from

the farm or garden to the kitchen ready for use, many foods

need to be manufactured into usable form. We have also

found that every person is dependent upon the work of others

for his food supply. To what extent is this true? Of what

value is it that I should know this?

1. In order to gain an understanding of the significance of

industrial processes and their relation to our food supply

we need to read some of the reference books and pamph-

lets our teacher has placed on our reference table for our

use. We wish to get information for group discussions

concerning such questions as the following in which

we are interested:

—

What industries are represented in the foods that make
up our daily food supply?

WHiat are some of the typical manufacturing processes

involved in some of the industries that interest me?

Wliat factors enter into the cost of the food products?

What industries are represented in the type foods that

are on our pantry shelves?

Does it mean anything to me that producers should have

a fair price for their products?

Transportation and distribution

Problem: We have learned that transportation has a decided

effect upon the cost of food. Hoav do ti'ansportation facili-

ties affect the food supply of our family at any given time?

1. Make a table listing the names of the staple foods and
the places at which they have been manufactured as in-

dicated on the labels of commercially prepared packages,

cans, and boxes of food on our family pantry shelf; list

also the perishable foods not produced in the community
placed in your pantry or laboratory. What transporta-

tion facilities are involved in having these foods reach

our pantry?

2. List the name of any food supply that is shipped from our

community to another, and study the value of this to

our community. Of what importance to my family are

transportation facilities in getting a surplus food supply
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from one place to another where there is an inadequate
supply?

LaAvs for protection

Problem: I have learned how dependent upon others we all

are for our food supply and how many people handle the food
in its production, manufacture, transportation, and distribu-

tion. How can I learn what has heen done and what addi-
tional steps should be taken to see that our food reaches our
home in good condition?

1. Visit our local office of the Board of Health or send for
literature concerning:

—

a. The laws that have been enacted to protect my family
in making our daily food supply safe for our use.

b. Local regulations in regard to displaying such foods
as candy, baked products, and moist foods to avoid
being exposed to dust with its inherent danger.
Should any additional regulations be made? If so,

how could I help to bring them about?

c. The types of inspection of food supplies such as in-

spection of meat, fish, and milk, that my local com-
munity conducts. How does this inspection touch my
interests? IIoav has this protection been made pos-

sible?

Ill CLOTHING

Selection and Purchase of Ready-made Articles and Garments

Problem: Our class has decided to spend several weeks in study-

clothing problems. What articles or garments should go to

make up my personal wardrobe?

1. Organize a list of those that now make up my wardrobe,
indicating those that were necessary and those that were
desirable but optional.

2. Organize a list of the articles which I will need during
the coming year. In doing this it will first be necessary

for mother and me to decide which of the articles that

I now possess are in good condition and which can be

put in good condition.

Problem: Some of these articles which I will need are to be

purchased ready-made, some made to order, and others to be

constructed at home. It is to be my responsibilitj^ to purchase

some of the smaller articles which I will need. How shall

I proceed in a bxisiness-like manner in the purchasing of

these articles?

1. Make a careful study of clothing budgets.

2. Prepare a personal clothing budget.
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3. Prepare a plan for purchasing articles at different seasons

or periods of the year.

4. List those which I feel I should like to purchase by myself,

and those which I should like to purchase with the help

of my teacher and mother.

5. Select and purchase handkerchiefs, hair ribbons, rubbers
or overshoes, stockings, shoes, gloves.

Problem : My youngest brother is four years old. He is in

need of some new summer suits and mother says that I may
have an opportunity to help Iier purchase the clothing which
he needs. How can I prepare myself and what must I know
in order to be of the greatest service to her?

1. Make a careful study of the various materials that are

used for making boys' summer suits.

2. Examine the fashion books that are in the school room
and those we have at home so that I will know what
styles of suits would be appropriate for my brother to

wear for various occasions.

3. Visit the local stores in which mother and I shall probably
look for suits for Bobby ; note in what part of the stores

boys' suits are for sale; examine the garments that are
on display to see how and of what they are made.

4. Discuss with my teacher and mother the "findings" of my
trip to the stores.

5. Accompany mother on her shopping trip giving her all of

the assistance that I can in purchasing the suits for

Bobby.

Problem: When I purchased my handkerchiefs, stockings,

gloves and several other small articles, mother seemed well

pleased with the selections Avhich I made and she says that

I may select and purchase three suits of knitted underwear
and three of muslin underwear which I need. Several of my
classmates are going to purchase the same kinds of garments
and our teacher says we may work together on this problem.
What must we know in order to make intelligent purchases?

1. Visit the local stores to secure the names of standard
brands of misses' underwear that are for sale in our com-
munity.

2. Examine the suits of ixnderwear that are now in my ward-
robe and discuss with mother the good and bad points

' of these ready-to-wear garments.

3. Collect all of the information and gain all of the know-
ledge that I can in regard to the problem we are to solve

so that I can contribute to the interesting discussion
that my classmates and I are to have on Friday after-

noon of this week.
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4. Have mother accompany me on Saturday when I make my
purchases.

Problem: There are three of ns in the class that are in need of

new shoes. Our parents are interested in our purchasing two
pairs at one time and wearing the pairs alternately and giving

them good care to see whetlier this will add to the length

of period of service of both pairs. What shall we do in order

to carry on this experiment?

1. Each pupil that is to work on this problem purchases two
pairs of shoes of the kind and price that we usually had. '

2. Determine the length of time we have usually worn a
a pair of shoes of this kind.

3. Wear each pair on alternate days, and record the date

on which we begin wearing each pair.

4. Place shoe-trees in each pair when they are taken off at

\ night and leave them tliere until it is time to wear the

shoes again.

5. Brush and polish the shoes regularly and wear rubbers
or overshoes on stormy days.

6. Keep a record of essential points concerning the wear of

the shoes and the length of their period of service.

Problem: Later in the year several of us in the class will need -

to purchase some woolen school dresses. We have decided

to determine first what we would consider tlie characteristics

of well made wollen school dresses. How shall we go about
solving this problem?

1. Examine the woolen dresses we now have, observe the

way they are constructed, the parts that are worn and
repaired, the kinds and qualities of materials used, the
design and color, and other important points.

2. Discuss this problem witli my mother and other people
whom I feel may be able to make some valuable contribu-
tions to our study.

3. Distribute the reading materials our teacher has placed at
our disposal so that each of us will read different articles

and collect from all possible sources all of the data that
we can.

4. Examine tlie ready-made garments that several of the
stores of our community have kindly loaned to our
teacher for our study.

5. Write out what to us seem to be the characteristics of
well made woolen school dresses.

6. Have a group discussion of this problem.
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Problem: Now that we know tlie characteristic of well made
school dresses, how shall we intelligently purchase the school

dresses which we need?

1. Visit the local stores in which we saw dresses which we
liked.

2. Examine tlie dresses carefully to see that they are what
we would consider well made.

3. Select thosp whicli I desire to consider for myself, and try

them on to see whether they are becoming to me in line,

design, color, etc.

4. Select and purchase the one or ones that I feel are suit-

able to me.

. Care, Repair, Renovation and Remodeling of Articles and Gar-
ents.

Care and repair

Problem: How can I lengthen the period of usefulness of ar-

ticles and garments that are worn by myself daily?

1. Organize a plan which I can carry out in establishing the
habit of systematically airing, brushing and putting
away those articles which I wear daily and which need
such care; of polishing my shoes when they need it and
caring for them properly when not in use ; of keeping
all buttons, hooks and eyes, and other fastenings care-

fully sewed on.

2. Darn four pairs of stockings, two for myself, one for the

baby, and one for grandmother.

3. Patch two kitchen aprons : two muslin undergarments

;

tr^^o childrens' dresses.

4. Sew up rips in several of my personal belongings; in

father's suit coat ; in mother's dress.

5. Plan for assuming a definite share of the responsibility

of the household in repairing articles, and organize my
plan so that my field of activity will be varied.

Laundering

Problem: We live very close to a large pipe bending works.

When I play around the yard after school my clothes

become very soiled. How can I help in laundering my
clothing?

1. I will first help mother in putting the clothing to soak;

in preparing the bluing water; in rinsing various pieces;

in sorting the clothing for starching; in spx'inkling the

clothing preparatory to ironing; and in ironing some of

the more simple articles.
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2. Make a study of various kinds, uses, and the effects of

soaps, soap powders, bluings, and starches.

3. Prepare the soap solution for putting the clothing to soak.

4. Make the starch.

5. Put a new cover on the ironing board.

6. Set the color in two new gingham dresses.

7. Launder several pieces of underwear, and two of my aprons
or house dresses.

8. Launder a knitted woolen garment.

Problem: There are several of us in the class that have baby
brothers or sisters. Our mothers spend a great deal of

time in laundering clothing for the baby. What can we
do in order to assume a share of this work and thereby
relieve her?

1. Study the various methods and materials used in launder-
ing cotton and woolen materials.

2. Launder in school one or more pieces of the baby's clothing
that require careful handling.

3. Organize a working plan, and assume the responsibility of

regularly laundering a definite portion of baby's clothing
for the next month.

Eemoval of spots and stains

Problem: During the serving of the school lunch the other day,

a cup of hot chocolate was accidentally spilled on one of my
classmate's gingham dresses. By acting quickly my teacher
and classmates were able to entirely remove the stain. How
can I be prepared to meet emergencies such as this one?

1. Send to the United States Government, Department of Agri-

culture for Farmer's Bulletin No. 861, "The Removal
of Stains from Clothing and Other Textiles" by H. B.
Long.

2. List the kinds of spots and stains which at different times
have been made on my clothing.

3. List the kinds of materials on which these spots were
made.

4. Make a studj^ of the kinds of reagents used for removing
spots and stains.

5. Kemove from various articles of clothing, ink spots, grass

stains, rust spots, fresh paint and other stains.

Dry cleaning

Problem: We live in a small town where there is no dry clean-

ing establishment. How can we learn to effectively dry clean
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articles and garments in the home? '

1. Study the various kinds of cleansing reagents that are
used in dry cleaning different articles and garments.

2. Study the various methods that can be employed in dry
cleaning.

3. Organize a plan for dry cleaning several pieces.

4. Assemble the materials needed and dry clean the articles

selected for cleaning.

Storage

Problem: I desire to assume the responsibility of storing for

the summer the woolen clothing and furs belonging to our
family. AThat must I do to learn how to do this and be as

sured of good results?

1. List the articles and garments to be stored.

2. List the types of containers such as bags, boxes, cupboards,
etc., that can be used for summer storage : list those that

are now or could be made available in our house.

3. Study the various methods that can be employed in storing

articles and garments during the summer.

4. List the various materials such as moth balls, tobacco

leaves, cedar shavings, etc., that may be used and the

approximate cost of using each type. Ascertain which
types are procurable in our community.

5. Organize a working i>lan for myself and store the articles

and garments that are in our house and that need to be

protected from dust and pests during the summer season.

Remodelling

Problem: Mother has asked me to help her solve a problem. My
father and two older brothers have quite a number of shirts

which are worn so badlj' where the stiff collars rub them that

they can no longer be reinforced. The remaining parts of the

shirts are in good condition. How and for what can the ma-
terials in these shirts be used?

1. Discuss this problem with my grandmother and with others

whom I feel may have some contributions to make.

2. Carefully read and study the books, pamphlets and maga-
zines which contain discussions bearing on this problem
and which my teacher has placed at my disposal.

3. Find other source material.

4. Organize a plan for making good use of all of the materials

in the shirts. This will include cutting off the buttons,

and carefully ripping off the collar bands for use on other
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I shirts. It will also include the list of aprons, children's

dresses, suits and other articles and garments which can
be made from the materials in the shirts.

Problem : My aunt Martha has sent mother several of her partly

worn out dresses in the hope that they can be made over into
clothing for some of the children in our family. Among these

is a wool serge dress which mother has given to me to make
into a dress for myself. How can I make of this a serviceable

and attractive garment for school wear?

1. Carefully rip the garment apart, since my aunt is very
much larger than I am, and none of the various parts of

the garment could be used just as they are.

2. Clean and press all of the pieces that are to be used.

3. With reference to the number, size and shape of the pieces

of materials available, select a pattern that can be eco-

nomically used in making a dress that will be becoming
to me.

4. Cut out and construct the dress.

Selection and Purchase of Materials, Planning and Construction

of Articles and G-arments.

Selecting designs

Problem : Now that we have learned how to select and purchase
some of our ready-made garments, and to remodel and keep in

good repair some of the clothing which we have, we have de-

cided that we should like to learn to construct from new ma-
terials some of the garments which we need. In beginning
this new phase of work Avhat must we know about choosing
designs for garments with reference to the use that is to be
made of them?

1. Select several type garments for study, all of which will

wash, such as a dress for school wear, for camp life, for

housework, for evening Avear.

2. Study and discuss the essential points of dilference in de-

sign that should be considered in making a dress for

each of the above mentioned purposes.

Problem : In constructing our own dresses what must we know
about choosing designs with regard to the materials to be

used in constructing the garments, as for instance, choosing

a design with plaits for a garment to be made of serge as

compared with using this design for a garment to be made
of soft silk material or a garment that is to be made of wash-
able material?

1. Collect, from all possible sources, data on the characteris-

tics of various materials used for making dresses.
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2. Study the characteristics of the fibres used in making the

various materials ; of the weave, finish, etc., of the mater-

• • ials.

3. Draw some conclusions that will help me in wisely choos-

ing designs with regard to the materials to be used in

making various dresses.

Problem: In discussing some drawings which our teacher has

in class today, Ave realize that a design for a dress may be be-

coming to one individual and very unbecoming to another.

What are the reasons for this ?

1. Read and study the pamphlets and other printed material

which have bearing on this problem and which our

teacher has placed at our disposal.

2. Secure the cooperation of several people who will be will-

ing to have me study the lines of some of the garments
which they wear and see if I can determine Avliy they

are becoming or unbecoming.

3. Organize a list of the important reasons why a garment is-

becoming or unbecoming to various individuals.

Construction of clothing

Problem: We have all decided that the first dress we will

construct in class will be a house dress patterned after the

Hoover Dress. The garment is to be made of blue chambray
with white detachable collars and cuffs and it is later to

be one of our work dresses in the cookery laboratory. How
may we all use this same design in making a practical work
dress that will be becoming to each one of us?

1. Make a study of the structural lines of the design and their

relation to the contour of my figure.

2. Adapt the lines of tbe design to make it moi'e suitable to

the lines and proportions of my figure.

3. Alter the pattern so as to make it comply with my in-

dividual measurements.

4. Compute the amounts of materials necessary for making
the garment.

5. Select and purchase the materials.

6. Cut out the garment and organize a plan for constructing
it.

7. Construct the garment.

Problem : In order to develop standards for judging the quality

of our work and to have a basis for making this judgment,
we are going to set up a score card tomorrow during the class

period which we can use in scoring our work dresses. How
can I prepare myself to participate in the making of this score

card and make a valuable contribution in its organization?
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1. Make a list of all points that I tliiiik should be considered
in scoring my work dress.

2. Organize these into a score card which I can take to

class for discussion purposes.

Problem : Not far from the school house tliere are several needy
families. In each of these families there is a tiny baby. A
local civic association has furnished the materials and our class
group is to have the pleasure of making a simple and in-

expensive layette for each baby. What articles of clothing
should be included in a layette? How and of what materials
is each garment to be made? How can I be of real service in
the making of these layettes?

1. Secure all of the information possible as to the number
and type of articles that may be inchided in simple
layettes.

2. Examine the various types of articles and garments that
our mothers have loaned our class group so that we
may learn what materials are used in making them, and
also how each is made.

3. Examine the layettes that some of the local stores have
loaned to our teacher.

4. Decide on what I should like to do in making these

layettes, and after discussing the matter with my teacher
and other members of my group, make a definite de-

cision of what my contribution is to be.

5. Organize a working plan, and complete my part of the
work as quickly and well as possible.

Problem: When we were all making the same kind of a garment
(our work dress) Ave discovered that some of us were able

to complete the constructive processes in a very short time
while others of us worked very slowly. We also discovered

that some of us were able to do a much better quality of work
than others. There was such a great variation in the quality

and quantity of work that we did that we have decided to

carry on a little study. How can we make a study of our
methods of Avork such tliat it will reveal to us how we may
improve our standards of accomplishments when construct-

ing garments?

1. Select a type garment which each of us can construct

and in so doing make a study of our methods of work.

We have decided that this garment will be a gray outing
flannel petticoat for the Red Cross Society, because all

of the processes will be review processes and we can all use
tlie same material and same sized pattern and thus work
under similar conditions.

2. Make a time card which each of us can iise in recording

the time it takes each pupil to complete each construc-

tive process.
.
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3. Make a score card which each of us can use in scoring

each constructive process as it is completed.

4. Construct the garment and while so doing study my
methods of work and score them.

5. Aid in a class discussion on good technique in construct-
ing garments and compare time cards and score cards.

6. Draw conclusions that will aid in the developing of good
technique.

Problem : Our class has decided to make summer dresses. What
material shall we use in constructing a light dress for school
and everyday wear?

1. Organize a list of the names of all of the various kinds
of materials which we could use in making our dresses.

2. Inform myself as to the kinds of weave, finish, design,

width, price and other characteristics of each material.

3. Carry on some simple experiments which will enable me
to know of the durability of each material as to wear
and laundering, fading and shrinking qualities, and other

distinctive characteristics which have bearing on the

use of each material for the type of garment which I

wish.

4. Organize a list of the kinds of materials which I think
I might use for my dress and talk it over with my teach-

er and my mother.

Problem: When constructing our summer dresses, how can we
make a comparison of the cost of these "home made" dresses

and the cost of similar "ready-made" ones?

1. Make a time card on which we can record the actual

amount of time it takes each of us to make our dresses.

2. Keep a record of the amount of money spent for all ma-
terials used.

3. Set a price on the value of my time and labor, and com-
pute the total cost of the dress when it is made.

4. Secure prices on similar ready-made dresses, and secure
all of the information and data that I can that will

help me forming my opinions.

5. Make my comparisons, contribute to the class discussion

of this problem, and draw conclusions.

Clothing and Textile Industries

Problem: The short discussion which we had to-day relative to

textile and clothing industries made us realize that practically

all of the articles of clothing that we wear are made in some
part of our state or country. In order to gain an under-
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standing of clothing problems we have decided we should
like to know A^-liere some of onr clothing comes from. . How
can we do this?

1. Make a list of the varioiTS kind of articles and garments
that we wear.

2. Collect from all possible sources all of the information
we can as to where these articles of clothing come from.

Problem : The other day several of ns learned for the first time

that there is a textile mill on the outskirts of our community
that manufactures Avash silk materials. Our class is very
anxious to visit the mill and see how the materials are made.
How can I prepare myself so as to get the most out of my trip

through the mill?

1. Eead as many of the course materials as I can and be in-

formed as to the source and production of silk fibre ; how
the fibre is prepared for market ; how the fibre is spun and
woven into materials ; and how the materials are mar-
keted.

2. Talk Avith those Avhom I feel can contribute valuable help

and information in gaining an understanding of this

problem.

3. Organize, with the class group and our teacher, a detailed

plan for visiting the mill and decide what we expect to

gain from our visit through the plant.

Problem : In our trip through the silk mill we learned that there

are a great many silk mills in Pennsylvania and that many
are located in the section of the state in Avhicli I live. Where
are these silk mills located and what are the conditions in

this section of the state that haA^e contributed to the estab-

lishing of so many silk mills?

1. Organize a list of the communities in this county and the
neighboring counties in Avhich silk mills are located;
and the kinds of materials each manufactures.

2. Tlirough my reading and my discussion with people, list

the important factors and influence that have tended
to make this section a silk manufacturing center in the

state.

Problem: There are many women and girls employed in the

silk mills in Pennsylvania. Wliat are the laws governing
their Avorking conditions?

1. Organize a list of all of the various state and local agencies

that Avould haA'e information and printed material avail-

able to this question.

2. Organize a plan for securing all of the help and inform-
ation possible in satisfactorily answering this question.
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3. Gain an appreciative understanding of the laws wliich

govern the working conditions of women and girls in

Pennsylvania.

Using topics for setting up additional problems and projects. The

foregoing list of problems is by no means an exhaustive one. The

topical outline suggests many other problems that can be set up

in response to the expressed needs of the pupils. Some of the prob-

lems included can be readily adapted to the life experiences of some

pupils, and it is hoped that they may stimiilate the thinking of

teachers, and may prove to be a helpful basis for discussions be-

tween pupils and teacher in setting up other problems that face the

pupils.

The following are examples of the way in which other topics could

be used in setting up problems and projects for individual girls or

group of girls.

In the topic "Conditions Affecting the Kinds and Amounts of Food
to be Eaten." individual projects could be selected by the girls.

( lirls who play tennis or exercise a great deal might work out their

dietary requirements and compare them with what they actually

cat, and also compare them with the records of other girls in the

class who lead less active lives. Or a girl might carry on this type

of project comparing her dietary requirements with those of a very

active older brother, or with another member of her family. In carry-

ing out this project she might find help in working out their food

requirements
;
setting up daily menus

;
keeping records of what they

actually eat and the exercise indulged in; comparing records and
results; interpreting results.

In studying and using tireless cookers the main emphasis for some
groups of pupils, in studying their construction, should be for the

purpose of helping them select the commercial product. Pupils of

this type would probaby purchase cookers rather than make them
in their homes. For other groups, the actual construction of a home-
made fireless cooker would best meet the needs. In the type of home
represented in the latter group, it is possible such labor savers might
not be available unless they were homemade. This group of girls

might well choose to construct a fireless cooker as a class or individ-

ual project.

Many real problems and projects for girls center around the topic

"Type dishes every Girl should know how to prepare at Home?
Simple activities in baking hold much interest and value for most
girls. Cake or cookie baking as a phase of better study is most im-
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portant to her. If a girl lias baked a cake or made some cookies

in class, is that enough? What problems is she apt to face in the

liome some evening when she goes home from school eager to bake

some cookies for supper or dinner in applying what she has learned

in school? There isn't any sweet milk left, but there is some sour

milk ; or perhaps, there are just two eggs, and the recipe calls for

three; or probably there is not enough butter for the cake. How
can she master these real situations? Projects iii cake baking in-

volving the solving of such problems should be set up as part of

the coiirse of study. An eighth grade girl ought to be able to use

interchangeably, sweet milk and baking powder, and sour milk and

soda in utilizing simple batter recipes. Girls should be encouraged

to select a problem such as "Saturday's Cake Baking" and it should

ijiclude variations such as those noted above.

Teachers of vocational home economics Avill find the syllabus help-

ful in setting up problems and projects quite intensive in nature,

and wide in the scope of household activities. Such projects should

give much practice in the "production of serviceable goods" and thus

make for increased standards of skill and efficiency in carrying on

the various setivities involved in homemaking, which the individual

girl enrolled in the course needs as a part of her vocational home

economics training. Projects carried on at home for definite periods

of time and with specific vocational objective could well grow out

of the following topics:

—

1. Doing the weekly marketing.
2. Keeping the family food accounts.

.3. Preparing all fruits used in the family.

4. Preparing the bread and hot breads for the family.

.3. Baking the family cakes and cookies.

6. Planning the family meals.

7. Preparing family meals.

8. Serving family meals.

9. Planning, selecting, preparing, serving family meals.

10. Calculating costs of the day's meals.

11. Checking up on wastes in time, labor, and materials in house-

hold operations.

1-. Storing food and caring for it during storage.

13. Canning the winter's supply of fruit and vegetables.

14. Doing the family mending.
15. Care and upkeep of children's clothing.

16. Care of rooms in the home.
17. Organizing the work of the home.
18. Keeping household accounts.

19. The full care of children for parts of the day.

20. Preparation of food for a child including feeding.

21. Eecreational care of a child.

22. Planning, organizing, and directing a social function in the

home.
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Testing the quality of instruction,. The main elements that make

for mutual personal welfare in society must be the standards upon

which to judge methods of instruction. What are these elements

that make for a well ordered daily living in the home and in so-

ciety? In terms of Doctor McMurray they are: motive, considera-

tion of values, orgajiization, initiative, and application.

Therefore, in testing the quality of one's instruction in home econo-

mics one must analyze for oneself what the pupils are doing, what

habits they are forming. One must ask, is the thing they are doing

of worth to them, is it properly motivated? Do they themselves

feel a real purpose in the work? Are they provided with opportuni-

ties they should have for weighing values, for exercising judgment?

Are the pupils given opportunities to develop initiative? Is initia-

ti\e in tlie pupils being used and stimulated? Are they learning to

organize their ideas and methoas of worii? Have they opportunj,ues

to suggest, plan, and organize classroom activities? Are they apply-

ing their instruction in daily living? A teacher should show such

skill in the organization of her material for class-room discussions,

tJiac it will be an example to her class in orderliness of thinking.

According to Doctor Bonser the test of the educational values

of instruction should be: Has it promoted health in the individual

and family? Has it enabled the pupil to do his work better? Has

it given an insight and attitude toward effective participation as a

citizen in co-operation in the regulative activities of the community ?

i>oes it provide a means for the wholesome use of leisure time—con-

tributing to the spending of free time more profitably?

If home economics is providing these opportunities and activities,

then worthy aims are being realized, individual resources are being

developed and girls are learning to take care of immediate needs

and interests in such a way that when they pass on into adult life

the gap between school method and every day living will have been

bridged to some appreciable extent. If a class is being given a short

unit course in invalid cookery and a tray is prepared for someone

who really ueeas it,—a sick child or man or woman, instantly the

motive is awakened and the project makes an appeal that induces

the hnest kind of interest and effort. Home economics otters many

opportunities for the weighing of values. A girl may be helped to

judge of values in budgeting her allowance of twenty-live cents per

week in such a way, that it will carry over in helping her, as she

grows older, in the budgeting of her time and money, in helping

her to judge of values in selecting quality rather than quantity, in

purchasing ready-made products or making them, and in purchasing

ready-to-wear garments or making them by machine or by hand.
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The liome economic field is rich in its wealth of offerings in sub-

ject matter and activities which are of vital interest to every girl

or woman in her individual life as well as of interest to her in her
family and social life. The home is a valuable laboratory to be used
in connection with closs-room work. When teachers are able to tie

home economics instruction more and more closely to the home, then
liome activities and experiences Avill form the background for class-

room activities and experiences that will awaken new interests, right

attitudes, and enlarged sense of responsibility, and they will serve

as a guide in fixing right habits that will make for a healthy, useful,

individual life and a wholesome family life.

Measurements of aitainment as a basis for determinating object-

ives. A home economic teacher should have outlined well defined
objectives for each group of pupils. What are the definite abilities

to be developed, habits of work to be "fixed", important principles,

and fundamental facts and processes in home economics to be known,
learned by each group? These should be definitely set up, or outlined.

It is possible to ascertain by means of objective tests to what degree
these objectives have been attained. Sucli informal tests will check
up the progress of both teacher and pupils.

Objective tests are helps in diagnosing pupil attainment and their

use is to be encouraged because they help in educational measure-
ment in the field of home economics education. The Bowman-Trilling
Tests in textiles and clotluug are available in the monograph "Home
Economics in American Schools", Supplementary Educational Mono-
graphy. Vol. II, No. G, Department of Education, University of Chi-

cago, Illinois. The Household Arts Department at Teacher's College,

Columbia University, New York City, has just published a group
of home economics tests with directions for giving the tests. The
group is composed of three tests; one each in Foods, Clothing, and
Other Problems of the Home. The test is to be given as a unit in

determining what girls know in the field of home economics at the

end of the eighth grade foundation courses in this subject. There
is also a' scale available for measuring progress in hand sewing,
"The Measuring of Certain Elements of Hand Sewing" by Katharine
Murdock, Ph. D. and published by Teachers College, Columbia Uni-
versity, New York City. Teachers will find the pamphlet and the
scale both Jielpful and suggestive, as a device for pupils to measure
their own progress.
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HOME ECONOMICS BIBLIOGRAPHY
I. Educational Mithod

A. Home Economics

Cooley, Wincbell,
Spohr. Marshall Teaching Home Economics N. Y., Macmillian 1019 1.80
Hanua Home Economies in the Elementary Bost., W li i t c o m b &

and Secondary Schools Barrows 1922 2.50

B. General

Bevier Home Economics In Education ....Phila.. Lippincott 1924 2.00
Binder Major Social Problems X. Y.. Pientiec-llall, Inc. 1920 2.00
Bobbitt The Curriculum N. Y., Hougliton 1918 1.50
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Stockton Project ^Vork in Education N. Y., Hougliton 1020 1.20
Strayer & Nors-
worthy How to Teach N. Y., Macmillan 1917 1.30

Tracey The Psychology of Adolesence X. Y., Macmillan 1922 1.50

C. The Project in Home Economics Education

Adams Home Projects Journal Home Ec August 1918
ChaTters The Project in Home Economics

Teaching .Journal Home Ec March 1918
Fisher The Home Project: Its Use in Home Wash., D. C. The Federal .10

Making Board for Voc. Ed. Bui.
Xo. 71. Home Ec.
Series Xo. 0 Oct. 1921

Kauffman Suggestions on Home Projects ....Columbus, Ohio, State
Board of Education

Loorais Home Work as a Portion of Home Linco.n. Nehr., State
P^conomic Courses Board of Voc. Education

Snedden Project Method of Teaching Home 1919
Making. Educational Administra-
tion and Supervision. .Vol. 5:94-96 N. Y"., Teachers College

Snedden Vocational Home Making Education
Illustrative Projects Columbia Univ 1921 1.50

II. Home Econotnics Subject Matter

A. The Home and the Family

1. Family Life

Abbott The Home Builder X. Y.. Houghton 190S .75
Andrews The Girl of To-Morrow X. Y. Teachers College

Columbia Univ 1912 .10
Books of Entertainment X. Y. The Delineator,

Butterick Pvib. Co. ...
Gala Book (Entertainment) Framinarham, Mass Dennison

Devine The Family and Social Work X. Y. The Assoc. Press ..1912 .60
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edition X. Y. Macmillan 1013 2.50
Elwood Sociology and Modern Social N. Y. American Book Co. 1913 1.48
Goodsell Education of Women X. Y. Macmillan 1923 2.60
C.ulick The Ehicient Life X. Y. Doubledav 1007 1.20
King Educat-on for Social Efficiency X. Y. Anoleton 1915 2.00
*Kinne and Cooley The Home and the Family Usage. . N. Y. Macmillan 1917 .96
Roberts Cyc:opedia of Social Usage N.Y.Putnam 1015 2.50
Spencer The Family and Its Members Phila. Lipoincott 1923 2.00
Starrett The Charm of a Well Mannered Home Phila. Lippincott 1923 2.00
StaiTett Tlie Charm of Fine Manners phila. Lippincott 1020 1.00
Tarbell W"ays of Women X. Y. Macmillan 1915 1.50

2. Homemaking, Its Manayement

Abel Successfuly Family Life on tlie

Moderate Income (Familv life
series) Phila. Lippincott 1921 2.00

Atwood How to Get Ahead Indianapolis 1917 1.25
Bobbs. Merrill Co

Balderston Housewifery Pliila. Lippincott ...'....1919 2.50
Ball & West Household Arithmetic Pliila. Lippincott 1920 1.4S
Bruere & Bruere ..Increasing Home Efficiency X. Y. Macmillan 1912 2.00

•Suitable for 7th and Sth Grades or .Junior Higb Schools.
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2. Home Making, Its Management—Cont'd.

Cornell Bulletins ..1. Making a Budget Itliaca. N. T. State Exteu-
2. Wliat to Spend for sion Service in Horns
y. Saving Strength in tlie Houseliold Economics. Tire N. Y. State
4. Pireless and Pressure Cookers College of Agriculture,

Cornell University
5. How to make an Iceless Refrig-

erator
6. Houseliold Insects and Methods

of Control

Donliam Spending the Family Income Host., Little 1921 1.75
Frederick Household Engineeri.ng Chic, Anioricau School

of H. Ec 1919 2.00
Fredericlc The New Housekeeping N. Y. Doubleday 191S 1.37
Hunt Home Problems Bost. Whitcomb & Ear-

rows 1908 1.00
Keene Mechanics of the Houseuolil N. Y. McGraw 1918 2.50
Kittrcdge The Home and its Management .... N. Y. Century 1917 2.00
Lord Getting Your Money's Worth N. Y. Harcourt 1922' 1.5,0
Macleod The Housekeeper's Handbook of

Cleaning N. Y. Harper 1915 1.33
Merrill-Palmer Outline for the Teaching of Home
School Making Detroit, The School 1922 .25

Monroe Co., Sav-
ings Budget for Different Incomes ....Rochester, N. Y Free

Richards Tlie Cost of Shelter N. Y. WUcy 1905 1.00
Richardson The Woman Who Spends Bost., Wliitconih & Bar-

rows 1910 1.00
**Sheaffer Household Accounting N. Y. Macniillan 1917 .65

Snedden Vocational Homemaking Education . . N. Y. Teachers College
Columbia Univ 1921 1.50

Straus The History of the Thrift Move-
ment in America Phila. Lippihcott 1920 1.50

**Taher The Business of the Household ....Phila. Lippincott 1918 2.50
**Taher & Wardall Economics of the Family ..Phila. Lippincott 1923 1.40
Talbot & Bracken- Tlie Modern Household Bost., Whitcomb & Bar-
ridge rows 1919 1.00

University of Texas Putting the Home on a Business Austin, Texus Bui
Basis No. 2155

Van Renselaer ..Rose Manual of Home Making . . . . N. Y. Macmlllan 1919 3.25

Pamphlets

Gocdspeed Homemakin.g in the Grades and Dept. Public Instruction
Higli School Madison. Wisconsin

Goodspeed Reconstruction in the Domestic Dept. Public Instruction
Science Kitchen Madison. Wisconsin

Goodspeed Suggestive Lesson Plans for Teach- Dept. Public Instruction
ing the Budget Madison, Wisconsin

Home Planning and Furnishing

Calkins Course in House Planning & Chic. Scott Foresman &
Furnishing Co 191G .GO

Chas. Williams
Stores Wall paper samples N. Y. Chas. Williams Stores

Child The Efficient Kitchen N. Y. McBride 1914 1.25
Clark Tlie Care of a Hou.se N. Y. Macraillan 1912 .50
Country Side Man- The Book of Little Houses N. Y. Maciuillan .75
uals

Daniels Furnishing of a Modest Homo ....N.Y.Atkinson 1908 1.00
Daniels School Drawings Springfield Milton Brad-

ley Co 1909 1.20
DeWolfe The House in Good Taste N. Y. Century 1913 2.50
Frohne & Jackson Color Schemes for tlie Home and

Model Interiors Phila. Lippincott 1919 4.50
Green Tlie Effective Small Home N. Y. McBride 1917 1.50
Gray House and Home Phila. Lippincott 1923 2.50
Hunt Home Problems Bost., Whitcomb & Bar-

rows 1908 1.00
Lawrence & SheldenThe Dse of the Plant in Decorative Chic. Scott Foresman &

Design Teachers' Edition Co 1912 2.00
Lord Getting Your Money's Worth N. Y. Harcourt 1922 1.50
McClure & Eber-
llen House FTU-nishing & Decoration .... N. Y. McBride 1914 1.50

Parsons Home Furnishing Lancaster, Armstrong
Cork Linoleum Co. ' Free

Parsons Interior Decnration N. Y. Donbletlay 1915 3.00
Qninn Planning and Fumishing the Home N. Y. Harper 1914 1.00
Robinson Domestic Architecture N. Y. Macmillan 1917 2.25
Rolfe Interior Decoration N. Y. Macmillan 1917 1.75
Snow and Froelich Industrial Art Text Books N. Y. I'rang Co.

8 pts. each 1915 .25
Throop Fnniishing the Home of Good Taste N. Y. McBride 1920 4.50
Wharton-Codman ..The Decoration of Houses N. Y. Scribners 1901 2,50
White Successful Houses and How to Build

Them N. Y. Macmillan 1912 3.50

Pamphlets

Floorsmand Floor Coverings—Farmers' Bulletin No. 1219
U. S. Department of Agriculture, Wash. D. C

^Suitable as texts for secondary schools.
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Pamphlets—Cont'd

The Well Planned Kitchen—Circular No. 189 ^ .

V. S. Department of Agriculture, Wash. D. C.

House Planning and/ Furnishing
State Board for Voc. E., Indianapolis, Ind.

Refinishing and Care of Furniture, H. Ec. Circular No. 19
Iowa State College, Ames, Iowa.

Pictures of the Home—Home Economic Circular No. 21
Iowa State College, Ames, Iowa.

Music, Reading, Pictures in the Home—Ec. Cir. No. 114
College of Ag-. Univ. of Nebraska, Lincoln, Neb.

Interior Decoration and House Furnishings—H. Ec. Cir. No. G

College of Ag. Univ. of Nebraska, Lincoln, Neb.

The Arrangement of Household Furnishings—F. Series, No. 7. Vol. IV, No. 8

N. Y. State CoUcgo of Ag., Ithaca, N. Y.

Paine Furniture Company Catalogue, Boston, Mass.

4. Home Ntirsing, Hygiene, First Aid

**Aikens Home Nurses Handbook of Practical
Nursing Phlla., Saunders 191 1 l.aO

••American Red CrossTe.'ct Book on Home Hygiene and
„ , ,„io

Care of the Sick, First Aid ...-Phila., Saunders 1918 .hi)
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Broadhnvit Home & Community Hygiene Phila. Llppincott 1918 2..')U
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i .j
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Howard Plain Facts on Sex Hygiene N. Y. (Uode 191o 1.011

Kiluer .Tolmsons First Aid Manual New Brunswick, Johnson
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Lippott Personal Hvgiene and Home Nursing Yonkers, World Book Co. 1918 1.2S

MacDoiiald lome is'ursiiig N. Y. Macmillan 1909 .80

March Towards Racial Health N. Y. Dutton 1919 2.00

Nat. Organ. for
Health Perponal Hygiene for Girls N. \. Venn Bldg

O'Sliea & Kellogg Ilealtli Habits N. Y. Macmillan 19i.j .4.'

I'ope Home Care of the Sick Chic. Amer. School of
' Home Ec 1912 2.00

Prudential Life In- Sound Minds, Strong Bodies N. Y. Free Booklets

surance Co ^n.->^^ i i o
Winslow Healtliy Living, Book II N. Y. Merrill 1920 1.12

5. Child Care (See lists for Family Life, Food, Clothing)

Bryant . ...How to Tell Stories to Children Bost. Houghton 190.5 l.OO

Caliot Ethics for Children Bost. Hougliton 1910 2.00

Gruenlier" Your Child Today and Tomorrow . . . Phiia. Lippincott 1913 1.2..

Havibincl Character Training in Cliildhood ....Bost. Small 1921 2.00

Holt Care and Feeding of Children. Re-
vised N. Y. Apiileton 192.S 1.25

Holt Food, Health and Growth N. Y. Macmillan 1922 1.50

Hunt What Shall We Read to our Child-

i-cn-' N. Y. Houghton 1915 1.00

.Tones Keep Weli Stories for Little Folks Phila. Lippincott 1916 .75

Kenyon The Care of the Baby N. Y. Teachers Col. Co-
lumbia Uiiiv .20

Kerley Short Talks with Young Mothers
(to eight years) N. Y. Putnam 191o 1.00

Kilpatrick Disciplining Children Journal of Ed.
Method. 1:415-421, June 1922 ..N. Y. Teachers Col. Co-

lumbia Univ.

Mangold Problems of Child Welfare N. Y. Macmillan 1914 2.75

Metropolitan Life , ^
Insurance Co. ...The Child N. Y. ^ Free

Morse Care and Feeding of Children Cambridge, Harvard
Univ. Press 1914 .50

Prudential Life ..Baby Primer N.
J.

Read Tlie Mothercraft Manual Bost. Little 191t) 1
.
2.d

Sherbom T.aching Child Care in Secondary Voc. Education Magazine,
Schools Oct 1922

Stevenson Child's Garden of Verses Phila. Lippincott 1920 .7o

Pamphlets

Bureau of Education, Dep;',rtnient of the Interior, Washington, D. C.

—

The Daily Meals of Seliool Children, Hunt.
Home Education Bureau. Bulletins on tlie Care of the Baby

Children's Bureau. Department of Labor, Wash'ngton, D. C.

—

Care of Children Series
Lists of pnlilications are published

U. S. Public Health—Children's Bureau, Washington. D. C.

National Child Welfare Association, New York City;

—

The Baby Book
The Plivsical Care of Babies and Children ($0.25)
other Bulletins and Pamphlets on Child Welfare

National Child Labor Committee, 105 East 22nd St., New York City

Pamphlets on Child I,abor, Child Welfare in Tenements, etc.

New York State Dept. of Health Pamphlets—/Division of Child Hygiene

•Suitable for tlie 7th and 8th grades or Junior High Schools.

••Suitable as texts for secondary schools.
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Bibliography on Infant Welfare

Pamphlets compiled by Elva Baseon and Porotliy Mendenhall,
Tbe Wisconsin Library Commission, Madison. M'is. The pamplilet includes a list

of addresses of organizations promoting Child Welfare through activities, pub-
lications, etc.

'

Bibliography of recent literature on mother and child welfare
, Mother and Child, 3 :91-9G Febrnary, 1922.

B. Foods Its Sclrction, Purchase, Cost, Preparation, and Service

1. Food and Nutrition

**BaiIey ; .'oiiicst:c Science, Principles and St. Paul, Webb Pub
^ r.. ^. , ,.

Application, EeT. Ed Company 'in24 1 36Camp Fire Girls . . Hr;o!; of tlie Camp Fire Girls N. Y. Camp Fire Girls,
Inc 1918 "^(O

Sd^l y-A--, Xntrition and Diet .... N. Y.\\merican Bk:
'

Co! 'l913 .'88
*Co()ley & Spolir , . Household Arts for Home and
„ .' N. T. Macmillan 1920 1 82Lrissey he Story ot Foods N y Rand 1917 1 25
^^^'^y The Vitamine Manuel Bait. AVilliamV & wilkins ' 1921 2150Farmer Puc Boston Cooking School Cook

Book Bost Little 191S '^OFarmer I'Vjod and Cookery for the Sick and
"

,,
'"onvalescent Bost., Little 1912 1.60

{^"fjr -cliool and Home Cooking N. Y. AHvn 1920 1 60
""'^ ;ooi. Health and Growth N. Y. Macmillnn 1922 1.50
>^<'\'havt < amp Cookery ..N y Outing Co 1910 1 .50

'19.""'^ f C;ooley ..Food and Health N. Y.' Macmillan' WIG '.65
ivinne in; Cooley ..fools and House-hold Manigemeut N. Y. Macmillan .. 1914 .50Lusk T'undamental Basis of Nutrition . . . New Haven, Yale

'

Univ.

Matteson & New- A Laboratory Manual of Foods and
^^'^^^ ^^^'^ '^^

*J.?H'Jf„,.V '^T^'^'^Z N. Y. Macmillan 1916 2.00"Matthews r oods and Cookery and the Oare of
the House Bost. Little 19''1 1 10

^'fcf^ollum The Newer Knowledge of Nutrition N. Y. Macmillan ' "l9]8 3'80
McColluin American Home Diet Detroit, F. C. Mathews 1920 3140Mprrill-Paliuer Oiitlnui for tlie Teaching of Nutfi-
SchopI

, t'"" in Elementary Grades Detroit, The School 1921 .20Morrii riouxphold Science and Arts for Ele-

AT i ,
mpnfary Schools N. Y. American Book Co. 1913 .90N. Y. Nutritional

Council, Com. on
Economic Rtaml-
ards Good Nutrition and Adequate Food

.MIowances for the Family N. Y. A. I. O. P. As-
•n , scciation
t'^^ttee Practical Dietetics Mt. Vernon, N. Y. Pub-
„„„ , „ , ^. , ^ ^. ^. lished by author 1920 2.25Pope and Carpenter Essentials of Dietetics N. Y. Putnam Co 1917 1 2.5
^ov;en :.. S'iccesslul Canning and Preserving ..Phila.' Lippincott .'l918 2^50

F-ed ng the Family (N. Y. M.Tcmillan 2.40
"Ose soni'^ Food Fact^ to He!') th" House- N Y Teachers CoIIe"-e

wife in Feeding tlie Family Columbia Univ T.inig .10«"^e Laboratory Handbook for Dietetics N Y Macmillan ig'l 2 10
^Tow to Cook tor the Sick Phila. Lippincott 1910 1.25Sherman Cliemistiy of Food & Nutrition Ke-

vised N Y Macmillan 19''1 "> 40
\\niardall & White The Study of Foods n! Y. Ginn . . ! ! ! 1914 70**Wellman Foofl. Planning and Preparation . . . . piiila. Lippincott 1923 1 40Wellman Food Study Bost Little

' 1917 1 ' 50
**AViIlard & Gi"-tt Dietetics for High Schools N. Y. Macm'iil'an 1920 1 40

Cliild -Health
Organ. Pam;:'!-
lets Kliynies of Cho Cho's Grandma ...Macmillan Co

•Winchell Food Pacts for Every Day Lippincott 1924 .89

Painphlri s

Comell Univ. Bui- Tosey Cheeks and Strong Heart . . .

letins P(rnts in Selecting the Daily Pood . Free
Perminent Gains from the Food . . Ithaca, N. Y. State Extension Ser-
Conservation Movement vice in Home Ec. The N Y State
Food Preservation Col. of Ag. Cornell Univ.

Meti-opolitan Life .1. Metropolitan! Cook Book Free publications, N. Y.
How to Live Long

3. All About Milk
-1. Food li'acts (Marketing)
•5. riiild Health Alphabet Girls Use
f'. Home with Younger Children . . .

7, Metropolitan Mother Goose (Same)
Teachcr.s College 1. Food for Boys and Girls N Teachers College, Colnmhia
Pamphlets T'niv.

2. Pecvnt Development in Feeding . .

2. Mral Service

-•^"f" Tnble Service Bo=:t. Little 1915 1.7.5
Best Table Service (College Biil. No. 91) Denton, Texas, Col. In-

„ , dnstrial Arts 1121
' "^'e The Fxpert Waitress N. Y'. Harper 1911 1 .00
Hill T'p-to-date Waitress Bo«t. L'tt'e 1900 1 7.5

*Su'table for 7th and .'^th (ivadns o- .T'v'or ITgh Schools.
"'Suitable as texts for fecondan' schoo's.
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Meal Service—Continued.

Pamphlets

The Table

Table Service ....Bulletin No. 91, College of Ind. Arts Denton, Tex.
Serving of Meals .Vol. 13, No. 2, Ex. Service Ohio State Univ. Columbus, Ohio.
The Art of Table-
Setting Claudia I. Murphy 41 Union Sq., West, N. Y. City

The Etiquette &
Service of the
Table Dept. of Iiome Ec, Kansas Ag.

College Manhattan, Kan. .26
.i Day at Onon-
dago Pottery . . . Onondago Pottery Co Syracuse, N. T.

Little Romances of
China Onondago Pottery Co Syracuse, N. Y.

Arranging Table
Silver Jaccard Jewelry Co 1017 Walnut St., Kansas City

Booklets of silver liogors, Lunt & Bowlen Co Greenfield, Mass.
Catalogue of linens McCutcheons N. Y. City.
How to Set the
Table for Every
Occasion Derryvale Linen Co 23 E. 22na St., N. Y. City

The Hostess Book K. Wallace & Sons Mfg. Co Wallingford, Conn. .50
Manufacture of tea
spoons exhibit Holmes & Edwards Silver Co Bridgeport, Conn.

3. Belated Science

Allen Mechanics of the Household Peoria, HI. Manual Arts
Pj-ggg 192.3 1 75

Bedford General Science: A Book of Projects Bost. Al\yu ... . . . . . . .1921 l.iO
Beery Chemistry Applied to Home and ^

Community Phila. Lippincott 1923 3.50
Blanchard Household Chemistry for Girls ; A

Laboratory Guide N. Y. Allyn 1912 .50
Brechuer Household Physics N. Y. Allyn 1919 l.GO
Brownell Laboratory Leessons in Gen. ScienoeN. Y. Macmillan 1916 1.20

**Clark Introduction to Science N. Y. American Bk 1915 1.48
Conn Bacteria, Yeasts and Molds N. Y. Ginn 1917 1.48
Hessler Junior Science Chic, Sanborn 1920 1.08

**Jones A Laboratory Study oi: Household
Chemistry N. Y. Allyn 1921 .80

Lynde Physics of the Household N. Y. Macmillan 1914 1.25
Snyder Everyday Science with Projects ....N. Y. Allyn 1922 1.60
Trafton Science of Home & Community ....N. Y. Macmillan 1919 1.48

'Van Buskirk &
Smith The Science of Everyday Life Bost. Houghton 1919 1.40
Weed Chemistry in the Home N. Y. American Bk. Co. 1915 1.20

4. School Lunch
Bulletins

1. Hot School Lunch— Cir. No. 95, Experiment Station, Univ. of Ky., Lexington, Ky.
2. School Lunch— State Dept. of Public Instruction, Pierre, So. Dakota.
3. School Lunch—Farmers' Bui. No. 712, U. S. Dept. of Ag. Wash. D. C.
4. The Hot Lunch for School Children, H. Ec. Cir. No. 20, Iowa State College, Ames, Iowa.
5. The Hot Lunch in Rural Schools—Circular No. 127, Extension Div. College of Ag. Madison,

Wis.
0. The Lunch Hour at School—Health Education No. 7, Dept. of Interior, Bureau of Ed.,

Washington. D. C.
7. The School Lunch—Extension Bui. No. 72, Dept of Ag. Ex. Purdue University, LaFayette,

Indiana.
8. The School Lunch by Katharine Harper, College of Industrial Arts, Denton, Texas.

0. Clothing, Selection, Cost, Design, Hygiene, Cai'e and Repair, Textiles, Construction,
Millinery, The Sewing Machine, Laundering.
1. Clothing, Selection, et cetera

Balderston Laundering Phila. Lippincott 1911 1.25
Baldt Clothing for Women Phila. Lippincott 1916 2.00
Baldt Selection and Care of Clothing .... Farmer's Bulletin No.

1089 U. S. Dept. of Ag. 1920 .05
Butterick The New Dressmaker, New, Rev. and

Enl, Ed N. Y. Butterick Co 1921 2.50
Butterick Fancy Stitches N. Y. Butterick Co.

•*Buttvick Principles of Clothing Selection N. Y. Macmillan 1923 1.05
Coates American Dressmaking Step by Step N. Y. Pictorial Review Co.l917 1.25
Cook Sewing Machines Peoria, 111., Tlie Manual

Arts Press 1922 1.25
Cook Essentials of Sewing Peoria, 111., The Manual

Arts Press 1924
Cooley & Spohr . . Household Arts for Home and School

Vol. I N. Y. Macmillan 1920 1.32
Denny Fabrics and How to Know Them ., Phila., Lippincott 1923 1.50
Dillmont Encyclopedia of Needle-Work, New

Ed. Rev. and Enl N. Y. Semoke 1923 1.00
Fales Dressmaking N. Y. Scribner 1917 2.00
Fleisher Knitting & Crocheting Fleisher Co.

**Gibbs Household Textiles Bost. Whitcomb & Bar-
rows 1912 1.40

Gingles Drafting and Garment Cutting .... Saginaw, Mich. Seem &
Peter

Hapgood School Needlework, Rev. Ed N. Y. Ginn 1922 .94
Jessup The Sewing Book N. Y. Butterick Co 1913 .50
*Kinne & Cooley ...Clothing & Health ....N. Y. Macmillan 1916 .65

*Sultable for 7th and 8th grades or junior high schools.
'•Suitable as texts for secondary schools.
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1. clothing, SelectiAn, et cetara— (Continued.)

Kinne & Cooley . . . Shelter & Clothing
Laughlin The Complete Dressmalier . .

**McGowaa & Waite Textiles & Clothing
Matthews Elementary Home Economics
Nystrom Textiles
Parsons Psycliology of Dress
Quigley Wiiat Dress Makes of Us . . . .

Kceve Pract.Ciil Home Millinery ....
Shepperd Laundry Work

Singer Se'wang Machine Books
Turner A Study ol: Faljrics
Winterburn Principles of Correct Dress . .

Woolman Clothing, Choice, Care, Cost
Ell. Kev

Woolman & Mc-
Gowan Textiles and Clothing

*Tall Approved Methods ot Home Launder
ing

2nd

.N. i'. Maemillan 1913 1.40
N. Y. Anpleton 1916 1.75
N. T. Maemillan 1919 1.32
Bost. Little 1921 1.40
N. Y. Appleton 1916 2.25
.N. Y. Doubleday 1920 5.00
N. Y. Duttoii 1911 .75
N. Y. Longman 1903 1.00
St. Paul, WelA Publish-

ing Co 1909 .60

N. Y. Appleton 1918 2.00
N. Y. Harper 1914 1.00

Bost., Little 1922 2.00

N. Y. Maemillan 1913 2.60
Giun., Ohio Procter-Gam- 1906 Free

ble

Pamphlets

Care of Clothing—Home Economics Circular No. 23
Iowa Slate College of Ag. and Mech. Arts, Ames, Iowa.

Clothing Thrift, Emergency Leaflet No. 51
Iowa State College of Ag. and Mech. Arts, Ames, Iowa.

Clothing for the School Girl—Circular No. 24
Iowa State College.

Teaching the Use of the Sewing Machine— Bill. No. 72 .....
Iowa State College.

Clothing for the Family Iowa Siate Colitge, Ames, Iowa.
Take Care of Your Clothing—Thrift Leaflet No. 7

Dept. of Ag. and Trea.sury, Wash.. D. C.
Selection and Care of Clothing—Farmers' Bui. No. 1089

U. S. Dept. of Ag. Wash., D. C.
Thrift and Clothing'—Eevision of Bnl. No. 5, No. 10, Kew Series

Khode Island State College, Kingston, R. I.

Making Clothing Last Longer— Cir. No. 113
Ex. Service of the Univ. of Wisconsin, Madison, Wisconsin.

Hints of Clothing—Bui. Series No. 13, Tech. Ed Series A. No. 4
Teachers College, Columbia University, New York City, N.Y.

Girls Clothing Contest—Bui. No. 129
Dept. of Education, Austin Texas. .

The Home-made Dress—Form Lt-aiiet No. Ill,
Purdue Univ., LaFayette, Indiana. .

'

Shoes 1
....

Corsets ( Merrill Palmer School,

Muslin f
Detroit, Michigan (Included in the "Outline for the Teaching of

Underwear ) Homemaking.")

2. miUficry

Aiken Millinery N. Y. Epnald Press 1922 1.25
Bottomley Complete Course in Millinery N. Y. Illustrated Milliner

Co., 056 Broadway ..1920 2.00
Martin Make Your Own Hats Bost. Houghton 1921 1.50
Toljey Millinery Phila. Lippincott 1919 2.00
Tobey Handmade Flowers N. Y. Teachers Col. Col-

umbia Univ 1914 .50
Pamphlets

Home Millinery, Iowa State College, Ames, Iowa
iSeh^cting tlie Hat, Leaflet No. 116, Purdue University, LaFayette, Indiana
Malsing Your Own Hat, Bulletin 51, Ag. Extension Dept. Univ. of Idaho, Boise, Idaho

3. Related Art

Izor Costume Design and Home Planning Bost. Aikinson 1916 .90
Picken The Secrets of Distinctive Dress . . . . Scranton Woman's Insti-

tute of Domestic Arts
& Sciences. Inc 1918 2.00

Traphagen (.'cistnnie Design and Illustration ..N. Y. Wiley 1918 2.50

Pamphlets

Principles of Color and Design—House Furnishings Circular No. 3, College of Agriculture,
Univ. of Nebraska, Lincoln, Nebraska

College of Industrial Arts, Denton, Texas, Bulletins

:

1. A Syllabus on Costume Design and Interior Decoration for Art and Home Ec. Teachers
2 Appropriate Clotlies for the High Scliool Girl

Uni'ver.sity of Illinois, College of Agriculture, Urbana, Illinois, Circulars: . .. ;

1. No. 33, Fashion, Its Use and Abuse, by Leona Hope
2. No. 34, Artistic Dress
3. No. 35, Color in Dress

The Manual Arts Press, Peoria, 111., Pamphlet No. 1. Aj-t in Dress with notes on Home
Decoration by Ludia Bolmar and Kathleen McNutt

III. Pennsylvania State College Home Economics Extension Circulars (Free) Dept of Ag. Exten-
sion, The Pennsylvania- State College, State College, Pa.

44 — The Preservation of Friiits and Vegetables

No. 47 — Farm Poultry . .

Suitable for 7th and 8th Grades or .Junior High Schools.

Suitable as texts for secondary schools.
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Pamphlets—Continued.

No. 48 —

'

Children's Clothiiiii

No. 49 — Shepp Raising
Tlie Baciiyai'd GardenNo. 53

—

No. 61 Tlie Di-j'ing of Fniits and Vegetables
IN 0. ± lie v^diiiiiiiy ui * ejjeLuii.e

No. 6.5 Food Requirements
No. 70 Dressmaliing at Home
No. 74 Home Storage Houses for Fruits
No. 75 Undergarment Mailing
No. 76 Tlie Pr.mily Vegetable Garden
No. 78 Care, Repair and Remodeling of Clothing
No. 79 The Seliool Lunch
No. 80 Food Values of Milk and Other Dairy Products
No. 81 Grape Culture in Pennsylvania
No. 82 Feeding Laying Hens and Chicks
No. 84 Food for Cliildren
No. 86 Reaving of Young Chicks
No. 128 — The Apple in Pennsylvania
No. 135 — A Study of the Manufacture of Dairy Butter; Methods of Making F/jrm Butter

IV. "Federal Board Publications—Federal Board for Vocational Education, Wasliitigton, D. C.

Bulletins :

—

No. 1 — Statement of Policies (Revised 1923)
No. 23 — Clothing for the Family
No. 28 — Home Economics Education, Organization and Administration, (Revised 1923)
No. 35 — Use and Preparation of Food
No. 37 — Sui-vey of the Needs of the Field of Vocational Home Ecnuoniics Edu.
No. 65 — Child Care and Child Welfare
No. 71 — The Home Project, Its Use in Home Making
No. 86 — Health of the Family

Circular—Plant and Etiuipment for Voc. Classes in Home Economics. (To be puljlislied)

V. Department of the Interior, Bureau of Education, Washington, D. G.

Bulletin 1922—No. 5 Reorganzation of Home Economics in Secondary Schools
Bulletin 1923—No. 6 Home Economics Education
Bulletin 1918—No. 35 Cardinal Principles of Secondary Education
Circular No. 14—CuiTent Problems in Home Ec. Instruction and Supervision
Circu:ar No. 15—Self-Supporting Home Ec. Departments
Circular No. 16—Applied Science Course . for High School Boys
Home Economics Courses of Study for Junior High Scliools. Oct. 1920
Monthly lists of bulletins publislied by vaivius Agricultural Colleges
Circular No. 11, Equipment and Rooms for Home Ec. Dopts. Jan. 1922.

VI. Periodicals

For the teacher's use
Home Ec. Journal, American Home Ec. Asso. Baltimore. Md.. $2.50
Journal of Educational Method—AVorld Book Co., Greenwich, Conn. 3.00
Journal of Rural Education—^Dept. of Rural Ed. N. B. A. State Nomial School A
School and Society—Science Press, Garrison, N. T. 5.00 (Aberdeen, S. D. 3.00) *

Teacher's College Record Bureau of Publications, Tealhers College, l.'olumbia University 1.50 yr.
Vocational Education Magazine—Lippincott, Pliila., 3.00
American Food Journal, Section for Teachers of Food and Cookery .10
Patterson Publishing Co., 140 N. Dearborn St., Chicago, 111.

Millinery Trade Review, 1125 Broadwav St., N. T. 6.00
The Textile World—Bragdon, Lord and Nagle. 334 Fourth Ave., N. Y. City, 4,00
Women's Wear— (Daily) Fairchild, N. Y. 6.00

For the pxipil's use

American Food Journal—Chicago, Patterson Pub. Co.. 140 N. Dearborn St. 2.50
Child Welfare Magazine—Phila. Child Welfare Co. 1.00
Delineator—Butterick Pub. Co., Butterick Bldg., N. Y. 2.00
House Beautiful—House Beautiful Publishers, 8 jVrlinaton St., Boston, JIass. 3.00
House and Garden, Conde and Nost—19 W. 44th St., N. Y. 3.50
Forecast Magazine—Forecast Puti. Co., N. Y. City. 6 East 39th St. 2.00
Mother and Child, American Child Health Asso. '(Membership and subscription for teachers

—

2.00) Washington, D. C. 532 Seventeenth St.
The Illustrated Milliner Cd., 636 Broadwav. N. Y. 6.00
Vogue—Conde & Nost. 19 W. 44th St., N." Y. 5.00

VII. Available Bibliographies on Home Economies
Department of the Interior, I'.ureau of Education, Wash., D. C.
1. Home Economics Circular No. .3—Revised 1923.
2. Biljliograpliy of Home Economics, Bulletin No. 46, 1019.

Nutrition Bililiography, New York Nutrition Council, Health Service.
American Red Cross, 598 JIadison Ave., New York, 1921.

Bibliography in "Methods of Teaching Home Economics".
Cooley, Winchell. Splior and Marshall, Macmillan Co.

Current Bibliographies
In the Journal of Home Economics
Library Circular (Pulilished weekly liy the Federal Board for Vocational Education).
Robertson—Guide to Literature of Home and Family Life, Lippincott, 1924, $5.00

Puilications Belating to Practical Arts
and Vocational Education

published by
The Pennsylvania Department of Public Instruction

Agriculture
Vocational Agricnltur.il Education Bulletin No. 2. Agricultural Series No. 1
Syllabus on Agricultural Education including: Rural School Agriculture; Junior High School

Agriculture; General High School Agriculture; Vocatijonal Agriculture.

•Should be on file for use of Vocational Teachers
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Industrial

Part-time Co-operative Industrial Education—Bulletin No. 1, Trade and Industrial Education
Series, No. 1.

Industi-ial Arts Education in Grades 7-8-9—Bulletin No. 4, Trade and Industrial Education
Series, No. 2.

Course of Study and Teachers' Manual for Evening Classes in Bituminous Coal Mining in the
Public Schools—Bulletin No. .5, Trade and Industrial Education Series, No. 3.

Evening Classes in Anthracite Coal Mining in the Public Schools—Organization and Course of
Study—Bulletin No. 6, Trade and Industrial Education Series, No. 4.

All-day Vocational Trade or Industrial Schools and Departments—Administi'ation and Courses of
Study—Part I, Unit Trade Curses; Part II, General Industrial Courses—Bulletin No. 7,

Trade and Industrial Education Series, No. .5.

Suggestive List of Source Material for Instruction in Industrial Arts Education and in Vocational
Industrial Education—Bulletin No. 8, Trade and Industrial Education Series, No. 7.

Suggestive List of Text and Reference Material for Trade and Industrial Education, Misc., No.l.
Trade and Industrial Education Series, No. 6.

Home Economies
Vocational Home Economics for Day Schools, Circular No. 1. ,

Type Curriculums for Vocational Home Economics, Circular No. 2.

Requirements for Conducting Evening Home Economics Schools and Classes. Circular No. 3.

Syllabus on Home Economics Education, Bulletin No. 9, Home Ec, Series No. 1.

Continuation Schools

Continuation Schools, Organization and Administration Bulletin No. 3, Continuation School
Series No. 1.

Courses of Study for Continuation Schools.
A Digest of the Laws Controlling School Attendance and Employment of Minors.
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